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Section 1 - Background, Context, and Summary of the School Review

The School of Marketing and Entrepreneurship (SoME) at TU Dublin educates over 1,300 students
annually across undergraduate, postgraduate, and part-time executive programmes. Operating across
three campuses and core disciplines — Advertising and Communications, Marketing, Digital Marketing,
Entrepreneurship, Innovation and Sales, the School has built a distinguished reputation as Ireland’s
leader in applied, research-informed education, deeply integrated with industry and professional
practice. This School Self Evaluation Review Report (SSERR) is the School’s first comprehensive review
since the formation of TU Dublin in 2019 and the implementation of its new organisational design.

The School undertook a robust, collaborative, and evidence-based self-evaluation, aligned with the
University’s Quality Assurance guidelines and procedures for School reviews. Its approach has
explicitly incorporated comprehensive stakeholder engagement, rigorous analysis of programme-level
performance, and structured reflection informed by the Faculty working groups.

This Self-Evaluation Review Report has considered evidence of data analysis, comprehensive
consultation with internal and external stakeholders, and reflective practices that adhere to university
quality standards.

This Self-Evaluation Review meets all QA requirements, ensuring that key strategic themes such as
Learning, Teaching, Assessment and Feedback, Research, Engagement, Sustainability, and Technology
have been systematically addressed.

Criteria Location of Evidence in School
Self Evaluation Report

How the School addresses and contributes to the
current University Strategic Plan. pp.11-15

Evaluation of how school manages its portfolio of
programmes. pp.6-7

Evaluation of the School’s strategy and interlink between

current position and future perspective. pp.9-10
Key characteristics, particularly any sectoral
strengths that define the School or inherent pp.4-6

discipline(s).

Identification of factors that may have restricted or are likely to
restrict success within the School’s remit. This also includes | PP-15-17
highlighting and evaluating potential impacts of any contextual
risks.

The School’s underpinning strategies for teaching, learning
and research. pp. 37-50; 59-68
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Section 2 - Quality Framework, supporting sustainable quality assurance and quality
enhancement.

This section describes the School’s approach to identify and manage opportunities for
quality enhancement pertaining to teaching and learning, and research activities within its
remit.

Quality Framework

Is the School’s approach to quality assurance matching the award | Yes v No [
standards of its programme delivery and research, e.g. internal
governance committees such as the Discipline Programme Board,
oversight of assessment and exam processes?

Comment:

The School is actively managing the quality assurance (QA) of its programmes in alignment with the
University’s Quality Enhancement requirements. Section 2 of the School Self-Evaluation Report
(SSER), along with discussions during the School Review Meeting (SRM), provides ample evidence
that the School is applying good practice consistent with institutional QA processes.

The School is making steady progress toward the full implementation of Discipline Programme
Boards. During the SRM, this issue was discussed in detail, and the School indicated that further
support would be necessary to complete the remaining steps outlined in the SSER. The panel fully
endorses this request for additional support to enable the School to achieve full compliance with
governance structures and QA expectations.

Furthermore, the panel supports the School’s request for the formalisation of training provisions to
underpin the professional development of Programme Coordinators. This initiative is seen as
essential to ensuring consistent quality practices and the effective implementation of evolving QA
responsibilities.

Are there effective evaluation processes for external examiner reports? | Yes v/ | No [

Comment:

Programme Self Evaluation Reports (PSER) provided by the school as part of the SSER showed that
each programme has been positively engaging with external examiner process and these PSERs
provided summary feedback from external examiners and analysis of action to support programme
enhancement. No external examiner reports were provided for review to the School Review Panel
(SRP).

Evidence that the School’s approach to quality enhancement within its | Yes v/ No O
operations, to include areas unique to the School that may have potential
for adoption/replication by other Schools in the University?

Comment:
The School is currently navigating the change management process initiated by the University
Organisational Design review. As this broader restructuring progresses and approaches completion,
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the School has identified several interim challenges and corresponding solutions relating to quality
assurance (QA) management.
The following are notable examples of good practice in QA across the School:

Inclusive Education and EDI Integration: The School demonstrates a strong commitment
to inclusivity through its engagement in the Breakthrough Scholarship, outreach initiatives
targeting DEIS schools, and student-led intercultural activities. Additionally, the
implementation of Universal Design for Learning (UDL) principles across programmes
reflects this inclusive ethos (SSER pp. 18—19, 69, 71; SRM; SSER Strategic Recommendation
3).

Programme Streamlining: A significant step has been taken in rationalising the programme
portfolio, exemplified by the successful merger of four digital marketing programmes into
a single, coherent degree. This initiative has improved both clarity and impact (SSER p. 6).
Development of T-Shaped Graduates: Entrepreneurial skills and interdisciplinary learning
have been embedded into the undergraduate experience through initiatives such as
GrowthHub, IVenture, and co-curricular micro-credentials (SSER p. 34).

Curriculum Alignment and Review: The School is actively engaged in a continuous review
of Programme Learning Outcomes (PLOs) and Module Learning Outcomes (MLOs), ensuring
alignment with strategic objectives and the principles of constructive alignment (SSER p.
37; SRM).

Strategic Outreach and Partnerships: Outreach partnerships are being effectively managed
under the School’s QA framework, enhancing value for both the School and its external
stakeholders (SSER pp. 74—75; SRM).

Evidence of the School’s role/participation in both university-wide and | Yes v’ No O
School-specific quality enhancement initiatives?

Comment:

The School engages consistently and proactively with University- and Faculty-wide quality
assurance (QA) initiatives. The Review Panel found clear evidence of this engagement through a
variety of collaborative and strategic activities, including:

Implementation of Programme Management via the AKARI System — The School has
adopted the AKARI system to support structured and transparent programme management
(SSER, p. 19).

Engagement with University-wide General Assessment Regulations — The School has
demonstrated full consideration of the impact of these regulations on its operations,
ensuring alignment with institutional policy.

Participation in Faculty-wide Initiatives — The School contributes to strategic
developments aimed at operational enhancement, including the Faculty’s preparations for
AACSB accreditation (SSER, pp. 22, 37, 82).

Strategic Partnerships for Programme Accreditation — The School has developed strong
relationships with professional bodies, contributing to programme accreditation and
reinforcing a key pillar of TU Dublin’s QA and programme enhancement processes.
Cross-University Programme Delivery — An example includes the delivery of the BSc in
Product Design in collaboration with two other Schools (SSER, p. 38).

Cross-Campus Coordination During Organisational Transition — The School has effectively
managed coordination of activities across campuses throughout the transitional phase of
the organisational design implementation.

Engagement in Faculty-Led Initiatives — These include contributions to the Student
Experience and Retention Committees (SSER, p. 51), implementation of the First Year
Experience Framework for Success (SSER, p. 52), participation in the Faculty of Business
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Sustainability Working Group (SSER, p. 80), and adoption of Faculty-wide Programme
Learning Outcomes (PLOs) across all programmes (SSER, p. 84).

These examples highlight the School’s active role in supporting and enhancing quality assurance
practices in alignment with broader institutional and Faculty objectives.

Evidence of how the School manages requirements in programme/course | Yes v’ No O
in the overall TU Quality Framework and provisions for quality
enhancement.

Comment:

The SRP found evidence in the SSER, its associated appendices including the PSERs and through
discussions during the SRM, that the School is actively working to manage programme-level quality
assurance (QA) in alignment with TU Dublin’s institutional practices. However, it was noted that the
School is still in the process of fully implementing programme boards as a core component of its QA
framework.

The SRP recommends that the School continue with this implementation process and, in doing so,
identify any required support or training needed to achieve this objective. Additionally, the School
should establish a clear and realistic timeframe for the completion of this implementation.
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Evidence of how the School implements and assures EDI in the School | Yes v’ | No O

Comment:

The School has provided clear evidence, through Section 9 of the SSER and the SEM, of a thoughtful
and strategic approach to Equality, Diversity, and Inclusion (EDI). Section 9 outlines the School’s
proactive efforts to dismantle barriers to EDI, with commendable achievements that include staff
participation in CPD programmes on inclusive teaching, unconscious bias, and EDI pedagogy;
collaboration with University-level initiatives such as ESET; and the intentional integration of EDI
content into modules (SSER p. 70). Furthermore, student feedback during the SEM student session
affirmed the School’s inclusive culture and its role in fostering a safe and supportive environment
for an increasingly diverse student population.

Strategic actions outlined in the School Strategy (recommendations 3.1 and 3.2) further reinforce
its commitment to advancing EDI. The SRP encourages the School to build on this strong foundation
by expanding its efforts in the following areas:
e Enhancing data collection and analysis relating to key demographic indicators.
e Setting specific targets to increase staff engagement in CPD activities relevant to EDI.
e Establishing an invited lecture or workshop series to promote inclusive practice and
dialogue.

In addition, the SRP recommends that the School explore the potential to support a designated
Diversity Officer (or equivalent role), ideally positioned within senior management or with direct
access to leadership.

These recommendations are made in recognition of the School’s significant progress to date and its
strong potential to serve as a leader in embedding and advancing EDI practice across the University.

Identification of any support roles that may be required from the | Yes v/ No O
Academic Quality Office (AQO)
Comment:

As part of the SSER and the SRM, the School has identified several areas where additional support
is required to enable the continued implementation of best practice approaches to quality
assurance (QA). The panel endorses these requests and recommends that School management and
the QA Office engage in timely and constructive dialogue to determine how these supports can be
prioritised and operationalised.

The specific support needs, as outlined in Section 2.5 of the SSER, include:

1. The provision of unified, clearly articulated University-wide academic regulations.

2. Guidance and practical support in the full establishment of Discipline Programme Boards,
including the development of orientation materials and operational templates.

3. Access to ongoing professional development opportunities for Programme Coordinators,
with a focus on clarifying quality-related responsibilities and ensuring alignment with
evolving QA frameworks.

4. Support for the integration of comprehensive Al and Academic Integrity guidelines into
programme documentation and institutional policy.

5. Enhanced data analytics support and access to robust benchmarking tools to facilitate
evidence-based decision-making in areas such as student retention, progression, and
graduate outcomes.

6. Standardised scheduling and documentation templates for programme and School reviews,
validations, and Faculty-level reporting requirements.
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The panel also notes that the School has already adopted several good practice approaches in
addressing some of these challenges. In particular, there is strong evidence of collaboration across
campus locations and programmes, especially in responding to student needs within the context of
programme management and development.

Section 3 - Organisation and Management of the School

This section describes the School organisation and management of its designated
programmes and functions, including their contribution to the Faculty and broader
University system and provisions. Pertinent highlights shall include: workload assignment
and performance metrics; oversight of adherence to QA-QE policy guidelines and
procedures; communication with staff and between the staff and students; communication
with Academic Affairs; intra and extra-Faculty functional relationships and relationship
with other University administrative and service units.

Organisation and Management of the School
Evaluation of the effectiveness of internal organisation and evidence of | Yes v/ No O
any formal and informal structures within the School that could be
enhanced.
Comment:

The SSER (Section 3) and the SRM provided clear evidence of the School’s management structure
and the systems in place for the effective oversight of its programmes. These systems are informed
by the University’s Organisational Design process, the requirements of the institutional Quality
Enhancement framework, and the School’s own good practices in forming dedicated teams to lead
on strategic and operational priorities.

The School currently benefits from a full complement of staff in key management roles. However,
the SSER also identifies some operational challenges related to achieving full integration of
activities, systems, and processes across the three University campus locations. As the
Organisational Design continues to embed and the University progresses towards the
implementation of standardised business processes, these developments are expected to support
the School in realising greater cohesion and efficiency.

The SRP acknowledges and fully endorses the School’s strategic goal to achieve AACSB accreditation
readiness by 2030, recognising this as a valuable driver for enhancing management and governance.
The panel also commends the significant progress the School has made and continues to make in
advancing its strategic development agenda, as outlined in the SSER’s Recommendations 2.1 to 2.6
(p. 13), which focus on strengthening school leadership and operational effectiveness.

Evaluation of Internal links and external interaction with similar | Yes v/ No O
Schools/Faculties and the supporting University Professional Services
structures

Comment:
A detailed evaluation of the business relationship between the Faculty and University Professional
Services is summarised in Section 5 of the SSER. Overall, the report highlights a collaborative
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working relationship. While both parties acknowledge areas for improvement, the School has
identified that service fragmentation largely stems from the implementation of a multi-campus
model, which involves varying legacy operational practices across different locations. These
challenges impact certain aspects of the School’s operations; however, there is a shared goodwill
among all stakeholders to address these issues constructively.

The SRP notes the Strategic Recommendations outlined in the School’s Strategic Plan, specifically
2.1, 2.2, and 4.2 as important initiatives that will support the School in building on existing practices
and tackling some of these challenges.

Furthermore, the SRP recommends that the School undertake a small focused review of the key
impediments affecting its ability to achieve its strategic goals related to both its activities and
student outcomes. This should include the development of an additional methodology to address
these challenges, accompanied by a defined timeframe and designated task leaders.

Assessment of the School’s performance in the context of its own School | Yes v/ No [
Strategic Plan and the contribution to Faculty Strategy and the
overarching University Strategic Plan?

Comment:

In its SSER, the School has presented a comprehensive review of its activities within the context of
the School Review Framework. Central to this review is the development of a SWOT analysis,
alongside an evaluation of the School’s positioning in relation to Faculty-level initiatives, planning
priorities, and the broader University Strategic Plan.

The School has outlined a new strategic plan and included an initial assessment of its
implementation within the submitted documentation. The SRP found that the School has
thoughtfully considered its alignment with Faculty and University objectives in both its reflective
review and forward-planning processes.

Evidence and evaluation with Athena SWAN principles relating to | Yes v/ No O
organisation and management related to staff deployment and

workload.

Comment:

Workload management in the context of Athena SWAN was not specifically reviewed or evaluated
by the SRP. However, the panel notes from Section 3.2 of the SSER the School’s strong position as
a leader in the development and implementation of EDI policies more broadly. Additionally, during
the SRP meetings with both staff and students, it was evident that the School fosters a very
supportive environment in this regard.

The panel also acknowledges the School’s formal request, as documented in the review, to establish
a faculty-wide EDI committee to further advance these efforts. The panel fully endorses this
proposal and recommends that the Faculty Executive Team be tasked with and appropriately
supported in further considering this initiative and progressing it, including the development of
appropriate terms of reference to guide the committee’s work.
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Section 4 - Staff Profiles

The SSER should contain synoptic profiles of academic, technical and administrative staff in
the School under review. It should define the School’s strategy/approach to systematic
identification and support of professional development needs of both technical and
academic staff.

Staff Profiles

Evidence of the adequacy of staffing and resources to serve core School | Yes v/ No [
functions.

Comment:

Overall, the SRP found that the profile and number of staff employed within the School are generally
well aligned with its needs (SSER Section 4). However, staff shortages in certain disciplinary areas
remain a concern and require attention. Additionally, there is a reliance on HPAL staffing, currently
equivalent to approximately 2 full-time equivalent (FTE) positions (SSER pp. 27)

The SRP recommends that, should approval for these HPAL positions not be granted, and
considering that HPAL appointments may not be extended beyond this academic year, the School
develop a contingency plan. This plan should propose appropriate alternative arrangements to
ensure the continued effective delivery of the affected programmes, modules, and support for
students.

The capacity of the School to contribute to TU Dublin’s Strategic Plan | Yes v/ No O
with regards to full transformation in the short-term and sustaining
progress in the medium to long-term.

Comment:
Earlier sections of the panel report evidence of the School’s commitment to supporting the
University strategic planning process.

10
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Evaluation of the availability and adequacy of staff training. Yes v’ No O

Comment:

The School is committed to supporting the professional development of its staff across both
pedagogical and professional competency domains. The SRP notes that Section 4.2 of the SSER
highlights challenges faced by staff in accessing the Postgraduate Certificate in Teaching and
Learning, particularly following the dissolution of the Learning, Teaching, and Technology Centre
(LTTC).

Further evidence of staff training in quality assurance processes is presented in Section 4.5 of the
SSER, which describes this as an experiential learning process. The SRP welcomes the recent
training programme for Programme Coordinators and recommends that continued and enhanced
support be made available to colleagues in this area.

The SRP also notes the School’s ongoing participation in the University-wide PMDS (Performance
Management and Development System) programme, and acknowledges Strategic
Recommendation 2.4, which commits to maintaining this process for the preparation of individual
Personal Development Plans (PDPs). While the SRP endorses this recommendation, it notes that
no detailed analysis of recent staff training and development activities was provided in the SSER
or supporting documentation.

To address this, the SRP recommends that the School develop and maintain a comprehensive staff
training log. This would serve to record and demonstrate staff development efforts in alignment
with identified needs and as part of the broader PMDS implementation.

Efficacy in resource allocation and scope for improvement. Yes [] No O
Comment:

N/A

Opportunities for Staff development to be enhanced, especially | Yes v/ No [

considering any rapid changes in respect of technology
enabled/enhanced teaching, learning, and research, and requirements
for EDI literacy.

Comment:

The School reviews with Faculty to provide School staff with appropriate training.

An evaluation if staff/students receive instruction and safety training to | Yes v/ No O
a level commensurate with the works undertaken within the School? In
the evaluation, consideration should also include opportunities to
partnerships in the School’s quality assurance and quality enhancement
plans.

Comment:

Confirmed in the SSER Section 4.4 and 4.5 and at the SRM.

11
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Section 5 - Facility and Services Appraisal

This section covers the appraisal of facilities and services in the context of efficacy in
supporting the delivery of academic programmes and the conduct of research within the
School. The operations of such services/administrative units/departments within the
Faculty/University impact on academic programmes and therefore are important aspects
of the School’s commitment to the quality of its educational provision and the overall
learning experience for students in the School, including postgraduate research scholars.
Service units supporting School’s programmes will include: Academic Affairs, IT Support
(e.g., VLE, School/Programmes specific hardware/software supports, e-Portfolios etc.);
Human Resources (e.g., for organisation structure and staff development records); Estates
(Room allocations for academic and external engagement events, amenities for extra
curriculum activity etc.); Library (e.g., for range of teaching and learning related records,
aimed at enhancing overall learning experience); Innovation/Business Incubation Unit (e.g.,
record of supports for start-ups, entrepreneurs, students, industry and businesses related
to School in review); Learning & Teaching Unit/Centre Support; Student Services and
associated units (e.g., Student Retention Office, Access and Civic Engagement Office,
Disability, Admissions, International Affairs).

Facility and Services Appraisal
Is there evidence that the School keeps pace with rapid technology | Yes v/ No O
changes to support teaching and learning in the context of the School
review?
Comment:
The School has implemented a modern Virtual Learning Environment, Brightspace, to support the
delivery of modules and enhance the learning experience for all students. The introduction of a
digital pedagogy roadmap would further support the strategic planning and integration of digital
tools across all programmes and staff groups.

Evidence of Continuing Professional Development (CPD) opportunities | Yes v/ No [
offered to non-academic staff in the School to provide adequate support
to the School?

Comment:

The School fosters a collegial environment where sharing of good practice and engagement in CPD
is encouraged. Formalising the link between CPD activities and annual performance/development
reviews would help embed a sustained culture of continuous professional upskilling.

Are the physical facilities adequate to support the level of admissions | Yes v/ No O
and pedagogy at designated NFQ Award Standards of programmes
within the School?

Comment:

Teaching spaces appear to be appropriately sized and resourced to support programme delivery.
However, feedback from students suggests that the quality and accessibility of facilities should be
consistently prioritised across all campuses to ensure an equitable learning environment.

12
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What are the identifiable resources-limitations to teaching, learning | Yes v/ No O
and research at the School?
Comment:

Students highlighted a lack of a consistent and transparent mechanism for providing module-level
feedback, as well as a lack of clarity on how their feedback is actioned. This gap in the feedback
loop detracts from an otherwise positive culture of quality enhancement and student partnership.

Do the student supports and learning environment cater for equality, | Yes v/ No O
diversity and inclusivity of students, and adhere to universal access
principles?

Comment:

Student support services, both centrally and at School level, are viewed positively, with an emphasis
on inclusion and flexible learning pathways. A periodic review of physical and digital facilities across
all campuses would ensure alignment with UDL principles and consistency in student experience.

Section 6 - Teaching, Learning and Assessment Strategy

This section should describe and analyse the School’s Teaching, Learning, and Assessment
strategies in both structured learning under designated discipline(s), and any co-and extra
curricula events where such are adopted as contributing to Transformative Learning (and
appropriately recognised). These are typically evaluated via periodic student feedback and
programme outcomes/performance data. The range of examples of data to be considered
will include: access, transfer, progression criteria and statistics; performance in
assessments; feedback from students; peer-review reports from external examiners and
how any matters arising are closed; professional body accreditations (where
applicable);external awards and distinctions attained by students and staff (covering
Excellence in Teaching and Excellence in Research); statistical data on student performance
for all programmes delivered by the School; programme/course board minutes; work
placement reports. Highlight any special provisions such as systems for regulated
programmes that enhance quality/added value if adopted across other programmes.

Teaching, Learning and Assessment Strategy

Evidence of how the School uses student data to enhance the quality of | Yes v/ No O
teaching and learning (including assessment of impacts of any
purposeful interventions to enhance student retention)

Comment: Page 37-Page 50

The School uses student data on attendance, grades, and retention to improve teaching and learning.
This helps identify students who need extra support. Based on this, the School provides tutoring and
early help to boost retention. The results are tracked to make sure these actions work, ensuring
students get the support they need to succeed.

Evidence of benchmarking against comparable Schools nationally and | Yes v/ No O
internationally.

Comment: Page 37-Page 50

13
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The School regularly compares its programmes and practices with top national and international
institutions to ensure high standards and global relevance. The pursuit of AACSB accreditation drives
alignment with global best practices. External examiners provide ongoing validation of quality and
standards, while curriculum reviews are informed by comparisons with similar programmes abroad.
Strong links with industry and professional bodies ensure real-world relevance, and international
partnerships keep teaching and research up to date. This ongoing benchmarking helps improve
teaching, learning, and graduate outcomes.

Evidence of how the School explores ways of objective assessment | Yes v/ No O
whilst maintaining academic integrity of the School’s awards.

Comment: Page 37-Page 50

The School ensures fair and transparent assessment by fully aligning with academic integrity policies.
Al tools can be used by students, but only with clear disclosure, critical evaluation, and evidence of
personal input. A practical traffic-light system guides Al use. Plagiarism and undisclosed Al use are not
tolerated. Student work is monitored through version tracking to ensure authenticity. The School
remains committed to updating its practices in line with TU Dublin’s Al policies, ensuring assessments
remain ethical, objective, and future focused.

How the School monitors student recruitment, retention and class of | Yes v/ No O
degree award data for all students. Specifically, how it evaluates any
inherent gaps/trends between different student cohorts and reflects
upon and implements appropriate measures to address any observed
disparities.

Comment: Page 37-Page 50

The School closely monitors student data-covering recruitment, retention, progression, and degree
results-across all campuses and student groups. This helps identify gaps and take targeted action where
needed. The school uses student data to make informed decisions and improve student success.
Targeted support, inclusive access, and strong industry links help ensure all students are given the best
chance to progress and graduate successfully.

14
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Section 7 - Embedded Research Activity and Impacts

In this section, the report should describe its internal research activities over the preceding
5 years (or since the last review for any reviews mandated outside of the expected cycle.
Ideally, the section should summarise ongoing research interests and activities, collectively
and by individual staff. Useful data shall include, research publications (accurately
distinguishing categories as peer-review journal, books, book chapters, conference papers
etc.) research grants, both PhD and Masters research degrees awarded for the period (if
any). A Strategic Plan for Research for the School (this may be part of the overall School
Strategic Plan), including interlink to the overall TU Dublin and National Research Priority
Areas, and the TU Strategic Plan are essential.

Embedded Research Activity and Impacts
Does the School have a coherent research strategy? Yes v No [J

Comment:
Evidence presented in Chapters 8 and 10 of the School Self-Evaluation Report

Is there evidence of how the School’s participation in research informs | Yes v/ No O
teaching and learning, and upon which staff may elect to become
research-active  without undermining the efficiency of its
undergraduate programme provisions at NFQ level 6 through Level 8?
Comment:

Is there evidence that the School has a plan to increase the number of | Yes v/ No O
postgraduate students undertaking research at Masters and PhD
levels?

Comment:

This is set out as a target in the School’s Strategic Research Development strategy (p.85)

Does the the School have in place a plan to support new research-active | Yes v/ No O
staff and specifically to any early career researchers in the School?
Comment:

This is set out in Chapter 8 of the SSER as part of the School’s research infrastructure.

Is there data to provide comprehensive evidence of areas for possible | Yes v/ No O
improvement in relation to research and scholarship.
Comment:

The School annually monitors its research and scholarship to identify further enhancements in its
postgraduate activities.

15
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Does the School ensure that researchers question gender norms and | Yes v/ No O
stereotypes and address the evolving needs and social roles of women,
men and trans people in research and innovation in the School?
Comment:

Section 8 - Contextual Strategy for Equality, Diversity and Inclusivity (EDI)

Objective 3.1 in the People Pillar in the TU Dublin Strategic Plan states that, ‘We will be
recognised as an exemplar in equality, diversity and inclusion (EDI) where people are proud
to be part of a connected community and their talents, aptitude and agility will create real
impact on the global stage’. Embedding a culture of inclusion has specific KPIs to measure
progress at the University level, hence, School’s must make proactive contribution towards
meeting the associated metrics.

Contextual Strategy for Equality, Diversity and Inclusivity (EDI)

Does the School contextualise the university EDI agenda in its | Yes v/ No [J
programmes and operations.
Comment:

The School has clearly and comprehensively addressed Equity, Diversity, and Inclusion (EDI) in its
review process, as evidenced in SSER Sections 2.4, 3.2, and Section 9. The SRP found strong evidence
of the School’s active engagement with EDI, including the integration of EDI-focused workshops as
part of the review process and the facilitation of a dedicated School EDI development session in
collaboration with ESET.

The SRP has already highlighted the School’s leadership in this area and acknowledges the strategic
approach it has adopted to further enhance its work. A structured set of strategic actions is outlined
under Recommendation 3: Equity, Diversity, and Inclusion (SSER, p. 13), which the SRP strongly
supports as a positive and proactive commitment to embedding EDI across all aspects of School
activity.

Does the School contribute to institutional monitoring initiatives such | Yes v/ No O
as data gathering on staff and student experiences (quantitative and
qualitative) for the purposes of ensuring effective implementation of
the TU Dublin Strategic Plan

Comment:

Not applicable, ongoing.
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Does the School educate its staff and students in promotion of EDI | Yes v/ No O
within its programmes and operations, e.g., provisions for gender and
persons with disabilities, ensuring race equity, and recognises and
responds appropriately to any noted deficits in access equipment or
infringements such as sexist bias, racist abuse, etc.

Comment:

This is confirmed in SSER Section 9 and detailed in Table 11 (p. 71). As part of its commitment to
fostering an inclusive and supportive environment, approximately 40 staff members from the
School have engaged in a wide range of EDI-related training and education. Examples include
participation in programmes such as Anti-Racism and Inclusive Campus Environment, Elder
Care, Understanding Young People’s Mental Health, Let’s Talk About Race, Neurodiversity Training,
and Transgender Awareness Workshops. In addition, staff have proactively undertaken CPD in
inclusive teaching, unconscious bias, and EDI pedagogy. Student-facing policies are routinely
reviewed with an equity lens, further demonstrating the School’s active engagement in embedding
EDI principles across its culture and practices.

Is there evidence that the School’s development of a culture of | Yes v/ No O
belonging and inclusivity emphasises a sense of belonging and not
merely a culture of ‘just fitting in’. The former requires critical
understanding of the manifestation of dominant norms and stereotypes
(i,e., who and how they advantage/disadvantage), initiating
appropriate structural change for correction where necessary, and
being curious about and valuing our differences.

Comment:

There is strong evidence that the School is deeply committed to fostering a progressive, inclusive,
and supportive EDI environment, both in practice and culture. As detailed in Section 9 of the SSER,
the School has embedded EDI into staff development, student-facing policies, curriculum design,
and strategic planning. Initiatives such as structured EDI workshops, collaboration with internal
and external partners (including ESET and THINKHOUSE), and the integration of EDI themes into
teaching modules demonstrate a comprehensive and intentional approach. Staff are actively
engaging in CPD on inclusive teaching and unconscious bias, and are emerging as EDI champions.
The School’s 2025-2029 Strategic Plan further solidifies its ambition to lead EDI efforts in
teaching, research, and engagement across TU Dublin. Collectively, these initiatives foster a
learning environment that reflects student diversity and prepares graduates to lead with empathy
and integrity.

The SRP has already made several recommendations throughout this report to support the School
in further advancing its EDI work both within the School itself and as a model of good practice for
other Schools across the University.
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Section 9 - Teaching and Learning Support Services

This section should identify, describe and evaluate the available teaching and learning
support service areas to meet the needs of School in review. Such services areas will
include: infrastructure such as building and space (including open spaces and adaptability
of all learning spaces to suit School functions), IT Services (hardware, software and
personnel supports), pastoral care (availability and accessibility), library (physical and
electronic resources, and personnel support), Student Information Desk and rapid
communication pathways. Policies, procedures and guidelines supporting learner
engagement (e.g., course handbook, course contacts information, feedback mechanisms
etc.).

Teaching and Learning Support Services
Is there evidence as to how the School evaluates and reviews the | Yes v/ No O
synergies between teaching and learning resources located in-house
and resources shared with other academic units?

Comment:

Evidence presented in Chapters 6 and 7 of the School Self-Evaluation Report

Is there evidence of how the School caters for special category/ies of | Yes v/ No O
learners (e.g., learners with disabilities), and where such could be
factored as standard requirement(s) in Universal Design for Learning
and Teaching?

Comment:
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Section 10 - Collaborative Educational Provision

This section is only relevant to Schools with active credit bearing collaborative/partnership
provisions such as delivery of part of full TU Dublin Award, joint, dual/multiple award, and
bespoke provision, periodic student exchanges, articulation agreements, etc.

Collaborative Educational Provision
Is there evidence that the School engages in collaborative educational | Yes [ No [
provision. If so, what is the School’s Strategic Plan to outline the
appropriate fit when establishing and agreeing to engage in such
activity.

Comment:

N/A

Is there evidence that the School evaluates objectively, using clear | Yes [ No O
metrics, the performance of its collaborative educational provision?

Comment:

N/A

Section 11 - External Partnerships (Industry and profession links, civic and community
engagement)

This section shall describe the School’s engagement with external stakeholders including
industry (e.g., for work placement, CPD, tailored courses etc.) and the wider community
(civic and community engagement), including internationalisation (e.g., staff exchange
sabbaticals, summer schools, Erasmus+ etc.). Professional accreditations leading to mutual
recognition of awards for graduate mobility in workplace is to be highlighted.

External Partnerships
Is there evidence that industry and other social partners have input to | Yes v/ No [
the development of the School’s curricula?
Comment:

Evidence is presented in the SSER (Chapter 10).

Is there evidence that the School is adequately engaged to guarantee | Yes v/ No O
high quality placements and learning experience(s) for all students?

Comment:
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Evidence presented in Chapters 6 and 7 of the School Self-Evaluation Report

Are there binding bilaternal arrangements for staff/student | Yes [ No O
participation in pertinent exchange programmes?

Comment:
The School to supply further information on this.

Section 12 - SWOT Analysis and Quality Enhancement Plan

This section should provide a detailed understanding of the School’s operations that
contribute to the overall mission of the Faculty and TU Dublin as a whole, and the inherent
strengths and weaknesses, and the perceived opportunities and threats within the current
operating environment. A comprehensive analysis of the four areas of a School’s
performance enables the focus approach in deployment of resources to realise the
necessary impacts.

External Partnerships
Has the School adopted a SWOT analysis to identify and evaluate the | Yes v/ No [
inherent strengths and weaknesses, and the perceived opportunities
and threats within the current operating environment.
Comment:
Evidence presented in Chapter 10 of the School Self-Evaluation Report

Section 13 - Relevant Appendices

External Partnerships
Has the School provided relevant appendices supplementary to the | Yes v/ No [
SSER?
Comment:
Appendices A-F were available to the panel.
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Overall Recommendation

School Self-Evaluation Review Report (SSERR)

1.

Recommend approval of the School Self-Evaluation Report as submitted,
without amendment

Recommend approval of the School Self-Evaluation Report, subject to minor
amendments/editorial changes to be completed as soon as possible, if
identified, and responses to recommendations where sought (see below).

Note: recommendations are attached where it is considered that the programme
would benefit from particular changes, or from a review of certain aspects of the
programme over a period of time, with changes made if required. While
recommendations are advisory in nature, there is an expectation that all
recommendations are responded to appropriately and acted upon as
appropriate.

Recommend approval of the School Self-Elevation Report, subject to the
fulfilment of conditions. Recommendations for consideration may also be
attached.

Note: Conditions must be set where issues are identified that relate directly to
standards and/or practices, or to University regulations or procedures. It should
be clear what is required in order to meet the conditions.

A School Self-Evaluation Report programme cannot go forward to Faculty Board
for consideration/approval unless a response to the Self-Evaluation Review
Report is submitted with revised documentation and the Academic Quality
Enhancement Committee is satisfied that all conditions are met.

Do not recommend approval of the School Self-Evaluation Report.

Areas for commendation

1.

Demonstrated leadership and excellence in fostering inclusivity and engagement

throughout the school review and strategic planning process, resulting in a unified vision

and clear direction, as evidenced by outcomes of the review and associated meetings.

Exemplary approach to the development and implementation of EDI initiatives across

school strategy, staff training and development, student recruitment and engagement, and

in cultivating a holistic, inclusive environment within the school.

Positive and effective strategies for advancing cross-university and cross-campus
integration following the merger and organizational restructuring.

Proactive development and implementation of measures to uphold academic integrity

while effectively integrating Al technologies into teaching and learning practices.

Strong staff student engagement characterised by mutual respect, reflected in approaches

to teaching, learning, feedback, and support, and reinforced through staff training and

professional development.

Recommendations
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1. | It was observed that the School is still in the process of fully implementing programme boards
as a key element of its quality assurance framework.

The SRP recommends that the School continue with this implementation, ensuring that any
necessary support or training is identified and provided to facilitate successful delivery.
Furthermore, the School should establish a clear and achievable timeline for the completion of
this process.

Response:

The School recognises that the University has delayed the implementation of discipline and
programme boards. We will align with the adoption of this new practice as it is rolled out in the
Faculty and University.

2. | The School has identified service fragmentation resulting from the multi-campus model and
differing legacy practices and while these challenges exist, stakeholders are committed to
resolving them. The SRP highlights Strategic Plan recommendations (2.1, 2.2, 4.2) as key to
addressing these issues and advises the School to conduct a focused review of impediments to
its strategic goals, supported by a clear methodology, timeline, and assigned leadership.

Response:

The School fully accepts this recommendation. The challenges of fragmented systems and legacy
processes across campuses were clearly identified in our School Review Report (June 2025) and
Operational Barriers Analysis. Actions are now aligned with Strategic Plan Recommendations
2.1, 2.2, and 4.2 to provide a structured, measurable response focused on operational integration,
standardisation, and stronger governance.

A Faculty-supported operational review will map and streamline key administrative, quality, and
communication processes across Aungier Street, Tallaght, and Blanchardstown. Cross-campus
working groups will co-design shared procedures, communication protocols, and engagement
frameworks. The findings will inform governance reform and our medium-term AACSB
Assurance of Learning development, supporting a more cohesive and efficient operational
environment.

We also recognise that progress depends on collaboration across all Schools within the Faculty.
A Faculty Operations Group has now been established to advance this work collectively,
ensuring alignment, consistency, and shared ownership of solutions. This process will be
iterative and developmental, with the group reporting progress regularly to the Faculty Executive
Team (FET) as we continue to review all Schools within the Faculty. Through this coordinated
approach, we aim to strengthen efficiency, transparency, and a culture of collaboration that
supports staff, students, and the School’s strategic goals.

3. | The panel has commended the School’s strong leadership in EDI policy and its supportive
environment. It also recommends that the School’s own request/initiative to establish a faculty-
wide EDI committee be pursued and recommends that the School formally requests Faculty

Executive Team progress this initiative with clear terms of reference and actions for success.
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Response:

A proposal has been brought to the Faculty Executive Team in Business to create a committee
for EDI. This will take time to be implemented and run through the faculty governance structures
in due course. The Faculty of Business EDI Committee should promote equality, diversity, and
inclusion within the faculty, ensuring alignment with TU Dublin’s institutional EDI strategy.

Faculty of Business — EDI Committee: Proposed Principles for Terms of Reference

1. Advise & Align
Provide advice to the Faculty leadership (Dean, Heads of School) on implementing TU
Dublin’s EDI policy and strategy at the faculty level, ensuring alignment with
institutional goals and standards.

2. Policy Review & Development
Review existing faculty-level policies, procedures, and practices from an equity and
inclusion lens, and propose new measures or revisions to remove bias and enhance
inclusion.

3. Monitoring, Reporting & Evaluation
Establish metrics and data collection (staff, students, applicants) to monitor EDI as
appropriate and possible in the faculty; periodically report findings to the University
structures as required and appropriate and the Faculty leadership; recommend corrective
actions.

4. Training, Awareness & Culture Building
Promote and coordinate EDI training, workshops, and awareness-raising activities
within the faculty (for academic, administrative, and student communities) to foster an
inclusive culture.

5. Liaison & Communication
Act as a bridge between the Faculty and the central TU Dublin EDI committee and
activity: communicate central EDI initiatives, solicit feedback from faculty, and ensure
two-way sharing of information, challenges, and best practices.

4. | The School faces ongoing staff shortages and relies heavily on HPAL roles (=2 FTE). The SRP
recommends developing a contingency plan to ensure programme and student support
continuity if PWT posts are not approved by the University and or HPAL positions are not
extended.

Response:

We acknowledge the SRP’s recommendation, we would note that the School values the
flexibility to appoint HPALs in support of specific, industry-aligned programmes. This model
enables us to draw on current professional expertise, which directly enhances the relevance and
quality of our teaching. We recognise that this approach is now being supported to some extent
within current university structures and rationale for appointment which was not in place at the
time of review.

Notwithstanding this, we remain two posts in deficit - both of which are currently in the
recruitment process and have been prioritised within the Faculty of Business. The School
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continues to experience significant resource challenges in the IT space, where a more sustainable
interdisciplinary support model is required. At present, this area is overly dependent on a rotating
cohort of first-time HPALSs on a year-to-year basis, which is not viable in the long term.
Finally, given the School’s extensive contribution to partnership teaching, we believe this
activity should be formally recognised and supported through university policy. Without such
recognition, the integrity of our discipline structures and planning processes is at risk of being
undermined. We will act on the advice of the SRP and develop a contingency plan with our
colleagues in Business and beyond for the academic year 2026-7.

5. | To support the delivery of targeted staff development the panel recommends that the School
should develop and maintain a comprehensive staff training log to record and evidence staff
development activities, ensuring alignment with identified needs and supporting the effective
implementation of the University’s PMDS and individual PDPs.

Response:

All Development Plans (PDPs) are scheduled to be completed within the School by the end of
Semester 1, 2025/26.

To support this, the School will continue to maintain a comprehensive staff development log to
record all training and development activities. This log will is held locally within the School’s
administrative files and updated on an ongoing basis to ensure it captures participation,
relevance, and alignment with individual PDPs and the University’s Performance Management
and Development System (PMDS).

The School will also review the effectiveness of this process at the end of each academic year to
ensure that identified development needs are being addressed and that staff have equitable access
to relevant opportunities.

It is worth noting that staff development holds all the training records, which are not easily
viewed centrally, and it was difficult for us to draw down a report during the review process. We
helpfully received this and request more support and interaction between school management
and staff development in relation to records.

The School notes that the current PMDS process has not been reviewed or updated for several
years. The associated forms and documentation are often experienced as outdated,
administratively burdensome, and in some cases, misaligned with current academic and
professional development priorities. The School strongly recommends that the University
undertake a comprehensive review of the PMDS process to ensure it is streamlined, relevant, and
supportive of meaningful staff development and engagement.

6. | The School to supply further information on its bi-lateral agreements.

Response:

International Partnerships and the Study Abroad Programme

The SoME manages and develops an extensive International University partnership programme
on behalf of the Faculty of Business. Within the context of the partnership pillar,
Internationalisation is a key driver. University partnership and related engagement in networks
such as the Network Of International Business Schools (NIBS), EU+ projects and other networks
all form part of a strategy to internationalise the student, staff and curriculum.
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Over 60 partnerships with universities, encompassing 20 countries and four continents, have
been developed to spearhead a drive to internationalise the student and staff experience. 60% of
partnerships are Europe-based with the remaining 40% across the globe, ensuring there is a truly
global in reach.

The focus is on building global awareness, cultural competences and networks of like-minded
universities. Over 2,000 students have participated on Study Abroad since the programme’s
inception with an equal number of inbound students enriching the whole student experience on
campus. Between 15% and 50% of undergraduate cohorts have had a study abroad experience,
a figure way beyond national and international norms. A structured inbound programme, offering
an extensive module catalogue and academic and personal support ensures visiting students have
a positive experience.

Staff have been activity participants in teaching through Erasmus mobility activity, but
increasingly staff are involved in other activities such as research, case-writing and case
competition coaching, examining and advising colleagues in other universities creating an
enhanced professionalisation of staff.

The School manages the processes for university agreements, study mobility, inbound and
outbound and student support for these activities along with student services, the International
Office and the students’ union and societies.

Additionally, the school is leading the development of an revised Internationalisation strategy as
part of the Faculty’s drive towards international accreditation.

Conditions of Approval

1.

Response:
2.

Response:
3.

Response:

Other matters to be brought to the attention of Faculty Board and/or University Programmes
Board

None.

Approvals
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School Self-Evaluation Review Report

behalf by the chairperson.

This report has been agreed by the School Self-Evaluation Review Panel and is signed on their

Head of School: Mr. Ger Reilly

Signed:

Date: 22/09/2025

School Response

signed by the Head of School.

The response to the conditions and recommendations has been agreed by the School and is

Head of School: Dr. Etain Kidney
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Signed:

15/10/2025

Date: Click or tap to enter a date.

Faculty Board

The report and response have been approved by Faculty Board

Vice-Dean for Education: Dr. Maggie Farrell

Signed:

Date: Click or tap to enter a date.

University Academic Quality Assurance & Enhancement Committee

Enhancement Committee.

The report and response have been approved by the University Academic Quality Assurance &

Registrar: Prof. Brian Bowe

Signed:

Date: Click or tap to enter a date.
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