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Preface
All providers offering Higher Education and Training Awards Council (HETAC) awards are subject to external quality
assurance review of their institutions. Under the terms of the Qualifications Act (1999) HETAC will carry out such
reviews normally in a five year cycle.  

Aims and Objectives of Institutional Review 
The Institutional review is intended to
1. enhance public confidence in the quality of education and training provided by the institution and the standards of the awards

made
2. contribute to coherent strategic planning and governance in the institution.
3. assess the effectiveness of the quality assurance arrangements operated by the institution
4. confirm the extent that the institution has implemented the national framework of qualifications and procedures for access,

transfer and progression
5. evaluate the operation and management of delegated authority where it has been granted
6. provide recommendations for the enhancement of the education and training provided by the institution

In addition to the prescribed HETAC objectives and the special considerations noted in relation to them, institutions have the
option to include additional objectives to maximise the benefits of the review process. This Institute has used the Institutional
Review process to progress the following strategic objective: The Evaluation of the Provision of Lifelong Learning at the Institute.

The Institute of Technology Tallaght agreed the above objectives as its terms of reference for a five year review to cover the period
2003 to 2008 inclusive, with HETAC in June 2008. Since then it has been involved in a process of self-evaluation and has collated
information from that process, which has culminated in the preparation of this Self-Evaluation Report. 

Layout of the Self-Evaluation Report
The self-evaluation report seeks to outline what the Institute is currently doing in relation to the specific institutional review
objectives. Chapter one is a profile of the Institute, with each of the remaining chapters devoted to the objectives set out in the
terms of reference. The self-evaluation report provides evidence of how we are conducting our activities. It provides information
and evidence on the effectiveness of its approach, which includes feedback from stakeholders. It reviews our quality assurance
processes and procedures which have been augmented by the implementation of additional monitoring mechanisms. The report
closes with a summary of experiences gained, recommendations, and plans for improvements and targets for future development
as part of preparations for the development of a new 5 year Strategic Plan 2009-2013.

Support ing Documentat ion
The Appendix document has been drawn up to expand on the information provided in the self-study document and includes case
study examples for each objective. 

Index to Submission Documentat ion
The following documents have been submitted in print form:
• Institute of Technology Tallaght Self Evaluation Report, Institutional Review 2003 - 2008 
• Institute of Technology Tallaght Appendix Document, Institutional Review 2003 - 2008 
• A copy of the Institute Strategic Plan 2005 – 2008  and update 2007 document
• Institute Quality Assurance Manual 2008.
The following documents have also been provided on CD ROM
• The Evaluation of the Provision of Lifelong Learning Report, Department of Lifelong Learning Nov. 2008
• A copy of the Self-Evaluation Report submitted for the Institute’s Delegated Authority Application for its Taught Programmes,

2006
• Report of the Delegated Authority Evaluation Group (Taught Programmes), 2006
• A copy of the Research Accreditation Submission Self-Evaluation Report, 2007
• Report of the findings of the Evaluation Panel engaged to consider the application by the Institute of Technology Tallaght for

accreditation to maintain postgraduate research degree register, 2007
• A copy of the Self-Evaluation Report submitted for the Institute’s Delegated Authority Application for its Research Programmes,

20081. 

The CD also includes electronic copies of the 2005-08 Institutional Review Self-Evaluation Report and associated Appendices.
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1  Note: the findings of the 2008 Delegated Authority Evaluation Panel have yet to be published.



President’s Foreword
The Institute of Technology Tallaght is a diverse and dynamic educational establishment. It provides a range of educational
opportunities and both taught and research programmes which reflect current and emerging knowledge and practices of relevance
to the regional economy and society. Our aim is to make a major contribution to the economic, social and cultural development of
the Region. It is our belief that the presence of the Institute in the region, and the quality of our graduates, has been a prime driver
in the development of the region overall.

The Institute serves a diverse and multi-cultural learner community on its full-time and part-time programmes. There are currently 71
different learner nationalities represented on programmes of study at the Institute. Since it was established in 1992, the Institute has
developed a wide range of programmes at all levels from Higher Certificate to Masters Level in taught mode and from Masters to
Doctoral Level in research mode, while also providing vocational training in the area of electrical trades, hospitality and professional
cookery. The Institute currently caters for a total student population of approximately 4000 students spread over three academic
schools, namely: Business & Humanities; Engineering; and Science & Computing. Partnerships have been established with
professional bodies and close links have been forged with industry located in the region. Tailored academic programmes to meet the
needs of business and industry have also been developed. Joint education initiatives and short programmes have been developed to
meet specific skills shortages in industry. 

Recent years have seen the growth of academic research partnerships with a number of third level institutions in the Dublin area.
The alignment of research groups into centres of excellence was a critical factor in the success of the Institute in being awarded
funding from the Higher Education Authority under PRTLI2 Cycle 4 for the building of a Centre of Applied Science for Health on
campus in 2007. The Institute spearheaded the development of the M50 Enterprise Platform Programme in 2003 which led to the
establishment of the Synergy Centre on campus in 2006. The Synergy Centre at ITT Dublin is the innovation centre of South Dublin
County, providing office space and business supports to early-stage enterprises. 

There has been a significant change in the management of part-time provision since 2005 with the appointment of a Head of
lifelong Learning. A comprehensive evaluation of the provision of Lifelong Learning within the Institute was conducted, which was
reviewed in 2008, as presented in the Evaluation of the Provision of Lifelong Learning Report. This report forms part of an
Institutional Review at ITT Dublin. The report concerned itself with the operation and management of Lifelong Learning. 

Higher education delivers important national goals in teaching, research, promoting social inclusion and through provision of
opportunities for life-long learning. The growth of the higher education sector is well recognised as a significant factor in the Irish
economic success story of recent years, with the availability of a highly educated workforce serving as a key attraction for inward
investment. The Institute has set up a wide range supports and services; facilitates flexible options of delivery and has forged links
with business and industry in relation to customised training, up-skilling and workplace developments. 

ITT Dublin has been at the forefront of national initiatives to improve access and retention of students. It works closely with 2nd
level schools, adult education groups, community groups and welfare agencies, to promote third level education in areas where
participation rates are low. Over the years a number of initiatives have been developed to enhance the teaching and learning
process, improve flexibility of access and improve student retention. 

Institute academics have also been at the forefront in E-Learning Developments nationally. A Learning Support Unit (LSU) was set up
in 2003 to provide a framework to support first year students in meeting the challenges involved in more independent learning. The
remit of the LSU has expanded since it was established. It is now the Centre for Learning and Teaching.

We implement delegated authority successfully and adhere to the conditions set out by HETAC in that regard. All our awards are
placed on the National Qualifications Framework, and we have processes and procedures to facilitate access, transfer and
progression. 

The Institutional review process has contributed to the preparations in the development of the 2009-2013 Strategic Plan. Both
required a review of performance over the last 5 years, and the HETAC agreed objectives are aligned with those used to monitor our
performance on the last Strategic Plan. 

The following are some of the areas set out by the Institute for further development as a result of the Institutional Review process
which will be aligned to the objectives of the 2009-2103 Strategic Plan:
• Enhancement of Teaching, Learning and Assessment
• Widening Participation
• Internationalisation
• Graduate Studies and 4th Level Education
• Closer co-operation with other IoTs and Universities
• Expansion in research and innovation
• Campus development.

Signed: Dr. T. Creedon President

Date: Jan. 2nd 2009.
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1.5 Growth and Development of the Institute
The Institute has developed a wide range of educational programmes at all levels from Higher Certificate to Masters Level in
taught mode and from Masters to Doctoral Level in research mode, while also providing vocational training in the area of
electrical trades and hospitality and catering areas. It has established partnerships with professional bodies and has developed
close links with industry located in the region particularly in the fields of Engineering & Science. Tailored academic programmes to
meet the needs of business and industry have also been developed. Joint education initiatives have been running for more than
ten years and short programmes are continuously being developed to meet specific skills shortages in local industry. The Institute
sees direct engagement in the economic activity of the region as a core activity, and strives to maximise its impact through the
provision of quality and relevant higher education programmes. 

1.5.1 Education Provision
As part of the process of ensuring that academic programmes within ITT Dublin reflect current and emerging knowledge, and
that they meet regional and individual needs, the institute regularly develops new programmes across the three academic schools
in addition to updating existing curricula. A profile of the taught and research programmes is given in Appendix 1. Following the
establishment the National Framework of Qualifications (NFQ) in 2003/4, the Institute reviewed all of its programmes, including
course content, learning outcomes, methods of delivery and progression criteria, to ensure that they meet the standards defined
in the NFQ. ITT Dublin has delegated authority to make its own awards for taught programmes up to Level 9 (taught Masters)
and was recently evaluated for an extension of this to research programmes to Levels 9 and 10 in specific disciplines. This
recognition demonstrates that the Institute has reached a level of maturity to validate and manage its own programmes and
enhances the status of our academic programmes on a national and international stage. From modest beginnings it has grown to
be a third level college with over 3200 undergraduate students, and 125 postgraduate students, of which 96 of them are
research students. There are 505 students also registered on professional programmes. 

1.5.2 Research and Innovation
The Institute has been steadily building a solid reputation as one of the leading Institutes of Technology in the areas of Research
and Innovation6.  It recognises that a research culture is conducive to the success of its educational and training programmes,
since research and teaching are closely inter related. Therefore, research is a mainstream activity. The volume of research
undertaken in the Institute predominantly in the fields of Biology, Chemistry, Engineering and Humanities has grown rapidly over
the last decade. Since 2000, over €30M in funding has been awarded to academic researchers at the Institute through
competitive applications to national and international agencies. Between 2005 and 2007, Institute Designated Research Centres
(IRC) were established, with seven now active in Engineering, Science and Humanities. Academics are also active members of
National Research Centres based at Dublin City University, including the National Centre for Sensor Research, the National Centre
for Plasma Science and Technology, and the National Institute for Cellular Biotechnology. 

Researchers have been high achievers in securing Strand 1 and Strand 3 awards in Science and Technology7.  Substantial applied
research funding (with industrial collaboration) has been secured from Enterprise Ireland through applied research progrramme,
who also awarded funding in 2005 for the commercial Microsensors for Clinical Analysis research centre. The Institute has
developed collaboration with clinical staff at the Adelaide and Meath Hospital incorporating the National Children’s Hospital
(AMNCH) in the areas of Biology and Biomedical Engineering.  In 2007 academics from the Departments of Science, Electronic
and Mechanical Engineering were awarded over €9 million to build a Centre of Applied Science for Health on campus. Partners
include AMNCH, NUI Maynooth and DCU (through the National Institute for Cellular Biotechnology). The Institute has recently
been awarded one Stokes Fellowship Award in Biology. It means the Institute gets its first Research Lectureship on a five year
contract which started in June 2008. EU funding has also been secured under ENV LIFE, LEONARDO and other sources. 

The Institute has followed the general tendency in higher education institutions to embrace innovation as a third stream of
activity, after teaching and research.  This has grown from successes in applied and contract research in the mid-1990s and
encompasses the areas of Innovation and Enterprise Development. To promote these activities the Institute spearheaded the
development of the M50 Enterprise Platform Programme in 2003 (collaborative venture with University College Dublin (UCD),
DCU and IT Blanchardstown) which led to the establishment of the Synergy Centre on campus in 2006. The M50 Enterprise
Platform Programme (EPP) has recently been recognised by Enterprise Ireland as being one of the top sources for the production
of High Potential Start-Up (HPSU) companies. Of the 85 entrepreneurs supported, more than 20 have gone on to secure
significant levels of external funding from a mixture of private investors, Enterprise Ireland and Venture Capitalists. The Synergy
Centre at ITT Dublin is the innovation centre of South Dublin County, providing office space, innovation laboratories and business
supports to early-stage enterprises.  The aim of the Centre is to enable industry and academia to interact to create viable
enterprises for South Dublin County that will secure the area’s future in terms of job creation, innovation and export potential.
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6  A complete discussion on the range of research activities is given in Chapters 10 and 11 of the Self-Evaluation Report for the Institute’s Application to HETAC for
Delegation of Authority to make Awards: Research Degrees Level 9/10, 2008
7  Under the Technological Sector Research Programme in the Institute of Technology Sector.  



1.6 Campus Environment
The campus covers an area of 18.3 hectares. The main building has a total floor area of 15,700 m2 housing facilities teaching,
research, office and learner support services. In addition there is a Students Union Building on site with a floor area of 160 m2. In
2007 the Institute has acquired additional office accommodation Icon Court, adjacent to the college. Sports and recreational
facilities are predominantly rented by the Institute and are all off-campus, except for some sports pitches. Associated changing
facilities are due for completion in early 2009.

The Synergy Centre (Business Incubation Centre) is also located on campus, is a three-storey building with a floor area of
1,013m2. The Centre provides space and support for industrial research involving high levels of collaboration between the staff of
the Institute and enterprises located in the region. The Technician Development Centre (TDC) is a 428 m2 facility. The electrical
power group is centred in the Technician Development Centre in this off-campus location close to the college in the Whitestown
Industrial Park. A crèche is currently being built on campus to accommodate 50 children.

In a scheme approved by the Department of Education and Science in 2005, funding of €48 million was allocated in 2005 to
deliver on a capital project through public private partnership (PPP) scheme, to build Catering and Tourism building; an
Engineering building; and a Multi-Purpose/Student Services Centre. The process is at the pre-planning stage, with the buildings to
be complete in 2011. The Institute allocation of resources specifically dedicated to Information Technology, Library and dedicated
research space has grown particularly since 2001. The Institute is also seeking to expand its incubation space through an
application to Enterprise Ireland. The new research building, Centre of Applied Health Research, will accommodate an additional
20 postgraduates plus 4 post-doctoral fellows and 2 research assistants and a centre manager.  It will be approximately 870m2

over 3 floors. It will house science/engineering and specialist laboratories, offices, plant rooms, seminar rooms and chemical stores
and is due to be complete in 2011.

1.7 Learner Supports and Services
The 2005 - 20088 Strategic Plan sets out the goals and actions for the implementation of an organisation-wide learning support
structure and the enhancement of the learning environment paying special attention to supporting the needs of students with
disabilities and/or special needs. A snapshot of recent improvements is outlined in Table 1.1. 

Table 1.1 Recent Developments in Learner Support and Services at ITT Dublin

Development Year

Department of Lifelong Learning established and new Part-Time Office opened; Head of Lifelong Learning Appointed 2006

Disability Officer appointed and Office set up 2006

Range of improvements to Information Technology Services - IT Help desk, off-site access to network and email for staff
and students through WEBLINK, self-service kiosk 2006

Remit of the Learning Support Unit expanded and it recently became a Centre for Learning and Teaching 2007

Range of new student support structures put in place – Maths, Academic English, Study Skills, Revision & Exam
Techniques, Career Planning 2007

Institute website revamped 2007

Information Screen Points set up 2007

AV Services for teaching improved and expanded upon 2007

Bank of Ireland located on campus 2007

Revamped student services facilities 2008

New consultation rooms available for staff-student consultations 2008

Centre for Learning and Teaching facility opened on main campus 2008

Business Intelligence System up and running by MIS team 2008

Building on crèche childcare facility commenced 2008

C h a p t e r  O n e

4

8  Goal 2 of the Strategic Plan 2005-08 – Learning Environment – with 6 specific project actions; Goal 4 - Lifelong Learning – with 5 specific project actions. Update
2007 Plan document also has these goals. 
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1.7.1 Strategic Innovation Initiatives for Enhancing Education Provision
The Strategic Innovation Fund (SIF) set up by the Government and administered by the Higher Education Authority aims to
stimulate innovation in higher education and research through collaboration between institutions9. Projects approved under SIF are
aimed at institutional reform, enhancing teaching and learning, improving access and lifelong learning and enabling the
development of 4th level education programmes at the highest level of award. The Institute of Technology Tallaght is involved in a
number of SIF projects on teaching and learning with partners within the sector and universities in the Dublin area and the targets
and outputs are already having an impact on student supports and training, and staff development. In excess of 220 staff have
participated in workshops and courses on teaching and learning to date.

The Higher Education sector in the region includes four universities and their linked Colleges (TCD, UCD, DCU, NUIM) and four
Institutes of Technology (DIT, IADT, ITB, ITT Dublin), many with long established and internationally renowned reputations for
excellence in teaching and research.  These institutions have now come together to establish the Dublin Region Higher Education
Alliance (DRHEA). The rationale for establishing the Alliance is to further strengthen the contribution which the higher education
sector is making to the establishment of the Dublin city-region as an internationally recognised centre of knowledge creation and
innovation in the following: Enhancement of Learning; Graduate Education; Internationalisation; and Widening Participation. The
Institute is an active participant on the IOTI sector-wide project10 that seeks to address how the Sector can develop a knowledge
society. It has established a Research Co-ordination and Support Office for the IoTs and DIT the aim of which is to foster a
research ethos and culture of creativity; set up a flexible learning network and will provide this innovative supported learning
environment through the mechanism of an ‘Open Institute of Technology’ Gateway; and proposes to enhance MIS Capabilities.   

The Eastern Regional Alliance is a SIF funded learner-centred regional partnership of Institutes of Technology including Tallaght,
Blandchardstown, Dundalk and Carlow which seeks to contribute to individual learner needs and identify the academic innovation
needed to foster and support academic entrepreneurial activities in the region.

In October 2006, under the Cycle 1 of SIF, this Institute became the lead partner in a 3 year project and received €2 million to
improve learner and staff supports with Institute of Technology Blanchardstown, Institute of Technology Carlow and the Institute
of Art, Design & Technology Dun Laoghaire as partners. There are five themes in the CONTINUE Project shown in Figure 1.2. The
work of the network is underpinned by the activities of the Centre of Learning and Teaching at ITT Dublin in each of the thematic
areas and Appendix 2 sets out some of the deliverables to date. 

Figure 1.2 Themes of the Collaborative Network for Teaching Innovation

1.7.2 Teaching and Learning Resources
ITT Dublin continues to develop to the highest standard, the teaching resources available to staff and students. This includes the
following:
• Continued development of lecture theatres;
• State of the art ICT resources and infrastructure capable of delivering teaching materials and activities in line with international

standards of excellence in flexible learning which include multimedia, video, interactive technologies and virtual classroom
environments;

• Laboratories with technology reflective of the nature and standards of technology available in a modern industry or
manufacturing environment;

• The library at ITT Dublin is responsible for provision of library and information services to the Institute's learning
community. The collection currently stands at > 30,000 items and there is an extensive range of books and journals,
with each school being comprehensively covered. The library also subscribes to 200 print journals and 16 online full-
text databases and over 9000 electronic journals or e-journals are available through these online databases.

Institute academics have been at the forefront in E-Learning Developments nationally. Some successes in the last 5 years include
the establishment of a Pharma Web Campus e-Learning Portal, the Centre for Learning and Teaching (CeLT) and the use of the
Moodle (Learning Management System). 

5

9  A total of €42 million was allocated to 12 lead HEIs in Cycle 1 of SIF in 2006 with the IoT Sector securing 24% of the funding.
10  Funded under SIF Cycle 2.
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11  Discussed in Chapter 8 of the 2006 Delegated Authority Self Study Report and Chapter 7 of the 2008 Research Delegated Authority Self Study document
12  The Greater Dublin Area incorporates the geographical area of Dublin City, Fingal, Dun Laoghaire-Rathdown, South Dublin County and Counties Kildare, Meath
and Wicklow.

1.7.3 Centre for Learning and Teaching (CeLT)    
The services of CeLT are available to all full-time students however many activities are focussed on helping students during the
transition from second level into higher education and during their first year. The following services are provided: ‘Head-start’
workshops, prior to start of academic year; Organisation of Orientation activities; Study skills advice and guidance – individual &
group; Organisation of additional tutorials, upon request; Progress monitoring and follow-up; IT workshops; Mentor programme;
Revision clinics and support; Information communication via email and text.

The Centre for Learning and Teaching organises the Institute academic training and development workshops and courses for all
staff. It set up a Staff Development Programme in 2007, aligned with PMDS, following consultation with Heads of
Department/Function. The Centre has: Created a Staff Development Portal; Created new and consolidate existing staff training
materials/resources; Created collaborative staff training processes (seminars) and workshop events; Investigated certification for
staff development. A total of 47 Staff Development events have been organised and run since May 2007. Attendance at the
events to-date is 523 (245 staff, with 23 from other Institutes). 

1.7.4 Student Services
The Institute provides a comprehensive range of student services to the student body. The capitation fee paid by each full time
student helps provide financial funding for these services, which come under the remit of the Registrar’s Office and are managed
by the Academic & Student Affairs Manager. The staffing and organisational structure for general student services summarised is
outlined in Figure 1.311.  
The provision of student services is monitored through by the Student Services Committee, which consists of staff and student
representation.   

Figure 1.3 Student Services Organisational Structure

1.8 Relationship with Industry and the Wider Community

1.8.1 Collaborative Links with Industry
The Institute has established partnerships with professional bodies including the Irish Management Institute (IMI), the Institute of
Accounting Technicians (IATI), the International Society for Pharmaceutical Engineering (ISPE), and Engineers Ireland. Institute staff
have also established close links with the local community and the industry sector in South Dublin and the Greater Dublin
region12, particularly in the area of collaborative research primarily in the fields of Engineering & Science. Tailored academic
programmes have been developed for a number of companies including Intel, Hewlett Packard, Wyeth, Genzyme, Bayer
Diagnostics, Microsoft, Smurfit Group, Merck Sharp & Dohme as well as Tallaght Hospital and the Department of Enterprise and
Employment. Joint education initiatives with for example Intel and IBEC have also been developed along with short programmes
to meet specific skills shortages in local industry. The involvement of Institute staff in consultancy activity and in the provision of
specialist services has led to further links with local companies such as 3COM, Howmedica, IBM, Motorola, Oral B, Unidare and
TopChem Laboratories. 

Programmes in Pharmaceutical Science and Catering and Hospitality have Industrial Placement modules. Students are placed for
blocks of up to 3 months in companies and businesses in the region. The objective of the Industrial Placement is to enable the
student to integrate classroom theory with practice in a work environment within the industrial sector. Industrial research projects
leading to Masters and PhD awards have been running with companies in the region since 1994. They are currently operational
with companies such as Mobile Aware (Computing) and Henkel-Loctite (Chemistry). Academic expertise has also been channelled
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into consultancy activities specifically related to research and development. Some of the consultancy-related research projects led
to applied research projects funded by Enterprise Ireland in Engineering. One of company clients in the Synergy Centre is also
actively involved with academics in a research masters project in Electronic Engineering.

1.8.2 Lifelong Learning
ITT Dublin aims to be the Institute of first choice for the provision of quality accredited, lifelong education opportunities. The
Department for Lifelong Learning ensures appropriate operational structures and supports are in place to support the planning
and delivery of programmes for lifelong learning. Recognising that Irish industry has, in its ranks, many experienced staff, the
Institute offers a range of flexible programmes from Higher Certificate to Masters to enable these staff to gain appropriate
qualifications. Currently over 42% of students who study at ITT Dublin do so in part-time mode. ITT Dublin has piloted flexible
delivery methods, such as blended learning, which will enable far greater numbers of employees to participate in learning, and
these along with the additional supports provided for part time students are discussed in Chapter 7.

1.8.3 Links with the Wider Community
The Institute serves a diverse and multi-cultural learner community on its full-time and part-time programmes. There are currently
71 different learner nationalities represented on programmes of study at the Institute. Hence, the Institute is consistently trying to
respond to community needs by modulating its teaching and learning approaches and providing innovative student supports, by
catering for: flexible delivery modes; innovative pedagogical approaches; formal student support systems; targeted staff
development processes; responsive organisational structures and support higher levels of participation in lifelong learning. ITT
Dublin has been at the forefront of national initiatives to improve access and retention of students. The Access Officer works
closely with 2nd level schools in disadvantaged areas, adult education groups, community groups and welfare agencies, to promote
third level education in areas where participation rates are low. Access initiatives are discussed in Chapter 5.

The Institute has developed educational and training programmes to reach the wider community, including the Electrical Trades
Programmes and the new BA (Hons) in Social Care Practice and BSc (Hons) in Sports Health Science. The Academic Schools,
Departments and Marketing and Access Offices are involved in the provision of information to the community through the many
mechanisms described above. This was a specific action of the Strategic Plan 2005-08. The Institute provides scholarships to
potential applicants from the local community. The Institute President is a member of the South Dublin Chamber of Commerce,
whose meetings are hosted by the Institute.

1.9 International Perspective
International collaboration is a growing feature of the Institute educational programmes and research activities11. Student mobility
under the Erasmus/Socrates programme is primarily concentrated in the School of Business and Humanities. In recognition of this,
in February 2003, the Institute set up an International Office within the Department of Humanities.  The International Office
provides support to international students on campus and provides information on opportunities for students to study abroad. It
also promotes partnerships between the Institute and other higher education institutions outside the EU and manages the
Socrates teaching exchange programme.  

The Institute has established bi-lateral linkages with thirty-three third level colleges in Europe. Most of these linkages are with
universities in France, Germany, Italy and Spain. In addition to co-ordinating student mobility, the International Office also
manages the mobility of staff under the EU Socrates programme, primarily for students in Humanities and Electronic Engineering.
With regard to the research student population the 14% international intake is predominantly made up of students from outside
of Europe, mainly India and Pakistan. Within the European arena, Poland has been the most popular country of origin. 

In 2007/8 the Institute set up joint programmes in the Pharmaceutical Science and Engineering areas with Nanjing University of
Technology in China. This is a large university with engineering as its primary focus, and has nineteen colleges with 26,000
students. The first intake of students on the B.Sc. (Hons.) in Pharmaceutical Science and the B.Eng. (Hons.) in Electronic
Engineering for the 2008/9 academic year is 50 students in each programme. An internationalisation programme started in 2008
with the following universities in Malaysia - Universiti Malaysia Perlis; Universiti Malaysia Pahang; and Universiti Teknikal Malaysia
Melaka. This has resulted in 3 recruits to date for PhD progtrammes at ITT Dublin. We are also investigating Erasmus-type
programmes at undergraduate levels. 

7

13  These are discussed in detail in the 2008, Institute Self Evaluation Report for Delegation of Authority to Make Awards: Research Degrees level 9 and 10, Chapter 9,
Section 9.3.2 (taught programmes) and Chapter 11, Section 11.3 and 11.4 (research collaborations).
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14  Awards Standards for the Development of Programmes on the National Framework of Qualifications on www.hetac.ie 
15  The Diploma Supplement is an initiative by the European Commission to create transparency between degrees across Europe by outlining the skills/competencies
and more in-depth information about the student rather than just the grade of the degree. This initiative stems from the Bologna Declaration's aim to improve
international transparency and to facilitate academic and professional recognition of qualifications (diplomas, degrees, certificates etc).

Chapter 2
Public Confidence in Quality and Standards 
2.1 Public Confidence in Quality and Standards
Public understanding and confidence in the Institute’s educational and training qualifications, along with confidence in their
standards, is important in encouraging both learners and employers to take advantage of them. It underpins all efforts to recruit
potential applicants, particularly those who have not been traditional users of higher education. We have agreed quality
assurance procedures with HETAC. The success of our programmes is evident as industry employs our graduates. In addition a
number of students go on to higher studies in the university sector. In designing our programmes, we take cognisance of the
standards for specific fields of learning set out by HETAC in determining the level of knowledge, skill and competence to be
acquired by learners14. The mechanisms for examining and assessing the level of public confidence of our awards and standards
are summarised below.

2.1.1 Award Recognition 
The National Qualifications Framework is designed to provide this clarity and confidence by providing a system of nationally
recognised, consistent standards and qualifications, and recognition and credit for all learning of knowledge and skills. All of the
Institute’s educational awards have been placed on the NQF and more information on how the Institute implements it is discussed
in Chapter 5. The framework tells employers, potential students and other stakeholders, what the holder of named qualifications
have achieved, and the skills they will bring to a job. Administered by the National Qualifications Authority of Ireland (NQAI), the
NQF is a way of structuring and aligning of educational qualifications to ensure national consistency. The Authority represents
Ireland in a European Network of centres, and through that upholds the international standing of our awards. The Diploma
Supplement, which supports the NQF, provides additional information on the national higher education system, in order to fit the
qualification into the relevant educational context15. All graduates since 2005 have received Diploma Supplments.

The Honours degree awards in Engineering are accredited with Engineers Ireland and meet the requirements for ordinary
membership. The Ordinary Degree and Higher Certificates meet the requirements for associate engineering and technician
membership. Awards in Business areas are accredited for those who wish to study for professional qualifications, e.g. accounting.
One of our graduates recently achieved 1st in the World in the recent sitting of the Association of Chartered Certified
Accountants (ACCA) Diploma in Financial Management (Dip.FM). The BSc(Ord) in Chemical Analysis and BSc(Hons) in Applied
Chemistry have also received Institute of Chemistry of Ireland recognition. Graduates from our Bachelor of Business (Hons) awards
obtain maximum exemptions from Professional Accounting Bodies. Some of our Level 8 programmes are recognised for teaching
in 2nd level schools and progression to the Higher Diploma in Education.

2.1.2 Staff 
The Institute currently has 182 full-time academic staff. The qualifications profile for full time academic staff is presented in Figure 2.1.  

Figure 2.1 Staff Qualifications Profile

A total of 89% of academics hold a postgraduate degree qualification, thereby creating a sound base of high calibre staff to
develop and deliver programmes to the highest level. The academic staff make up 50% of the overall staff. There is a good
balance of staff with experience from industry and academia alike. In addition, management, support and administrative, and
research staff also contribute to the effective operation of the Institute. Details on overall staff numbers by classification, School
and Department are given in Tables 2.1. 

PhD

Masters

Postgrad Diploma

Degree

Diploma
26%

1% 10%
1%

62%



I n s t i t u t e  o f  T e c h n o l o g y  T a l l a g h t  -   S e l f  E v a l u a t i o n  R e p o r t  I n s t i t u t i o n a l  R e v i e w  2 0 0 3  -  2 0 0 8

9

16  Support staff includes General Operatives, Technicians, Invigilators and Student Services.
17  Admin staff includes library staff as well.
18  Staff in the category “Other” includes Functional Heads, Managers and Research Staff (Research Fellows, Research Assistants, Centre Managers and Principal
Investigators).
19  Information derived from the “Who Went to College in 2007”Published by the Irish Times Dec.2007.

Table 2.1 Staff Profile

Classification Full time Part time Total

Academic Staff 182 21 203
Support Staff16 48 41 89
Admin Staff17 70 15 85
Other Staff18 25 0 25
Total 325 77 402

2.1.3 Student Numbers
The student population has grown four fold (Figure 2.2) since the Institute first opened its doors, from 969 in 1992 to 3900 in
2008 which indicates there is a demand for our programmes. In recent years the Institute has become the Institute of choice for
students in the immediate catchment areas of Tallaght and Clondalkin19. 

Figure 2.2 Institute Student Numbers 1992/03 to 2008/09

2.1.4 Monitoring of Academic Standards
The Institute’s quality assurance system has a number of mechanisms for monitoring academic quality and standards to ensure
public confidence can be maintained. The Quality Manual is the main document which describes all academic and functional
operations in a structured format. Each staff member has an onus to deliver a quality service. The Senior Management team have
a particular responsibility to lead the continuing development and renewal of the quality ethos and provision of the highest
quality services. 

The Institute’s Marks and Standards document sets out criteria and procedures by which students are monitored and assessed. It
also sets out strict criteria and procedures for the appointment of external examiners by the academic Departments. Examiners
must be approved by Academic Council at the start of each academic year and critically evaluate examination papers, marking
and results and thereby monitor quality and standards for all awards. The Academic Marks and Standards sub-Committee of
Academic Council has an overarching role in maintaining and developing academic standards, and through Academic Council,
satisfy the Governing Body that the Institute’s obligations are being fulfilled in that regard. There is an ownership by Schools of
courses and programmes, and of responsibility for the quality of teaching and learning provision, and for the academic standards
of the associated awards. This is monitored by an assessment of external examiners reports by the appointed programme board
for each programme. 

2.1.5 Graduate Employment
The confidence of business and industry is monitored on an annual basis through an assessment of the Graduate Survey
conducted on graduation day. The Report on Research Findings Graduate Survey 2007 shows that almost all students (92%) who
were conferred with awards from the Institute of Technology Tallaght, Dublin in 2007 are studying further or are employed.
Assessment of the locations in which students reported they work tells us that 18% work within the Dublin 24 area (11% in
Tallaght itself and a further 7% in Citywest). Ten percent work within Dublin 22 and a further 4% in Dublin 12. Twenty two
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percent work within the Dublin 2/4/6/8 area. One quarter of respondents who are employed outside Dublin work in Kildare,
primarily in Leixlip and Newbridge. We can infer that the reason being is that these students are employed by Intel (15%) and
Wyeth Pharmaceuticals (35%). Two percent of students graduated have gone to work in the United Kingdom. Almost two thirds
of the 2007 Honours Degree Level 8 graduates are in employment, with 13% progressing to postgraduate studies, either here or
at other HEIs. Accounting graduates went on to study at the Association of Chartered Certified Accountants and the Institute of
Chartered Accountants of Ireland. The reputation of our graduates has also been influential in forging some of our industrial links
for training and research activities.

2.1.6 Workplace Development
There has been significant investment in the region by companies across a range of spheres including biotechnology,
pharmaceuticals, metals and engineering, information technology, hospitality, transport and logistics. The National Digital Park is
situated in the Citywest business campus and is a hub for high-technology communications and electronic commerce companies
in Europe20. The second major international business park, Grange Castle, is situated in the north west of the county and is a
major location for multinational activity. It is home to two of the worlds leading healthcare producers, Wyeth and Takeda. The
increasing numbers of people from the workplace undertaking studies in our part time suite of programmes from companies in
the region is an indicator by which we can monitor confidence in the public arena. Trends in part time student numbers for the
last five years, shown in Figure 2.2, indicate that this is one area where numbers have been increasing steadily.  

Academic programmes specifically developed for industry over the past 5 years include:
• the Bachelor of Arts Degree (Ordinary) in Technology Management and the Bachelor of Science (Honours) in Technology

Management. 
• A Higher Certificate in Bio and Pharmaceutical Analysis was recently developed and approved for employees of Wyeth

Biopharma. 

A full range of Professional Body programmes, such as Accounting Technician, and the Cisco Certified Network Associate (CCNA)
Programme.  ITT Dublin works closely with employers to design and deliver training that suits their needs. A number of flexible
options have been implemented including FLASHE, FLITE, which are discussed in Chapter 5 and Chapter 7. The work of the
Institute, particularly on the GMP programmes, has been clearly acknowledged by the pharmaceutical industry as making a
significant contribution to building on the knowledge, skills and competencies of those currently in the workplace. Workplace
development initiatives and their effectiveness are discussed in Chapter 7.

2.2 Provision of Information to the Public
The Institute has a strong, clearly defined, high quality position within the Higher Education Sector that is consistent with its
strategic aims in relation to market position. The Institute is situated at the centre of a well populated urban area which has a
number of designated areas of social disadvantage, where participation in higher education has traditionally been low, but is also
one of the most industrially developed regions in the country. Hence the provision of focussed and relevant information to the
public is a critical parameter in the successful recruitment of students, in a competitive environment where four universities also
exist. The Institute also fulfils its obligations under the Freedom of Information Acts, 1997 and 2003, and a Freedom of
Information Office was established in 2002. The Freedom of Information Officer assists students, staff and the general public with
any requests for information under the Freedom of Information Acts.  

It is the policy of the Institute to communicate continuously and effectively with all of its stakeholders so that its mission,
operation and activities are known and understood. A key enabler in that regard has been the establishment of a Marketing
Office within the Institute in 2005. In 2005 the Institute also rebranded itself and adopted the abbreviated title of ITT Dublin. 

The Marketing & Public Affairs Office works with Offices, Schools and Departments in co-ordinating, overseeing and supporting
activities relating to marketing and advertising, communications and events to a variety of audiences.  These audiences include
students, staff, government leaders, corporations, prospective students and their parents, the media and the general public. This
is accomplished by:
• Working co-operatively with the media in providing information and press releases.
• Publishing editorials for the media.
• Maintaining a Media Directory.
• Corporate introductory meetings with the President of Institute of Technology Tallaght.
• Maintaining relations with public representatives and Government Ministers.

Marketing of prospective students is conducted on a continuous basis. Activities for the academic year 2008/2009 commenced in
September 2007 and include:
• Publication of the 2008/9 full-time prospectus.  
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20  Over 100 companies employing 2,000 people are located in the Citywest Business Campus, including high-tech indigenous and multinational companies such as
Eircom, Iomega, Nortel, TDK, Rhone-Poulenc Rorer, Viking, Tuchenhagen etc.
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21  Discussed in more detail in Chapter 5 in the section that deals with Access Initiatives.

• Letter sent to Schools Guidance Counsellors in ITT Dublin’s catchment area informing them of changes to and new programmes.  
• ITT Dublin hosts a stand at the Higher Options Exhibition each year. It also had a stand at the FAS Opportunities Exhibition.
• Exhibitions/Careers events also take place in second level schools. To-date 52 schools have been visited and given a presentation

by ITT Dublin.
• ITT Dublin holds an annual Open Day each year. Approximately 1600 students from schools in Dublin and Counties Meath,

Kildare and Westmeath attended the open day in 2007.
• ITT Dublin runs a social event for Guidance Counsellors and Principals in the region on an annual basis.  Representatives from

ITT Dublin also attend the Institute of Guidance Counsellors AGM. ITT Dublin in partnership with IT Carlow sponsored the IGC
event held in March 2008.  

It is also important that the results of our teaching and research can be communicated to the local community.  The model used
by the Institute is grounded in two broad focus areas: 
1. Community partnerships between the Institute and community establishments that are relevant to local, regional and national

priorities, aiming to achieve mutually shared objectives;21

2. Social responsiveness by integrating the broadening of knowledge (learning) and the discovery of knowledge (research) with
community realities (application). 

Open Days and targeted national events such as Science Week go some way to ensuring that knowledge transcends the
academic boundaries and reaches out to the community. Over the years, many Institute staff have participated in local events
both on and off campus to which the public have been invited, which has served to advertise the Institute. For Science Week Nov.
10th – 14th 2008, academic staff gave a number of public seminars and demonstrations at South Dublin County Council Libraries
and schools in computing, engineering and science topics.

The Institute has a Scheme to the Department of Community, Rural and Gaeltacht Affairs describing how the Institute intends to
promote and facilitate the use of Irish in the Institute and thereby to provide our services through Irish or, Irish and English. In the
meantime a number of key policy documents have been translated into Irish and waiting approval.

2.3 Publications and Reports
The following information is provided on the Institute website and prospectus on all validated programmes for full–time and part-
time learners - award title; National Framework of Qualifications level designation for the programme; full programme title. The
complete list is given in Appendix 2. The services implemented by the Institute to communicate information externally are
described below.

2.3.1 Print Publications
Promotional printed material is made available to the public at the Institute itself, on the external website, and at events,
exhibitions, conferences and school visits that are organised by the Institute both on and off campus on a regular basis. A number
of planning and strategy documents that set out the goals and objectives of the Institute for set timeframes, normally 3 to 5
years, and include those listed in Table 2.2:

Table 2.2 Planning and Strategy Publications 

Strategic Plan (2005-08)
Strategic Plan 2007 Update
Institute Master Plan
Campus Development Plan
Research and Innovation Strategy (2008-12)

The delegated authority and research accreditation self-evaluation reports are also published in the public domain, along with the
Findings of the Review Panels. Printed copies are placed in the library and staffroom, with electronic copies on the Institute
website and internal network drives. These documents are supplied to external members conducting reviews. They are also made
available to national policy makers and funding agencies.

A number of publications are issued annually and are designed to meet the information needs of prospective full-time students,
guidance counsellors, teachers, parents, employers, the media and the general public. Heads of Department and School are
responsible for ensuring the accuracy of the information in those documents, with additional checks made by the Office of the
Registrar to ensure that new programme information and student services and regulations are correct. Additional publicity
material is provided the Departments, Schools and Centres for Teaching and Research. The listing is provided in Table 2.3 which
also includes detail on who is responsible for their drafting and publication:



Table 2.3 Full-time Publication Documents

Printed Publication Responsible for Delivery

Prospectus of Full-Time Programmes Marketing and Public Affairs Office
Student Handbook Student Services and Registrar’s Office
Sports and Recreation Handbook Student Services Office
Clubs and Societies Handbook Student Services Office
Research Degree Programme Handbook Development and External Services Office and Registrar’s Office

A number of publications are issued which normally include the following:
• Guide to Continuing and Professional Education Part-time Programmes
• Student Guide to Supports and Services which includes a Student Planner
• School Booklets- Part-time Programmes
• Programme Leaflets
• Short Courses Brochures
• IT handbook for New Part-time Students

These publications are issued annually and are designed to meet the information needs of prospective part-time students,
employers, the media and the general public. The Department of Lifelong Learning is responsible for the Guide, Brochure and
School Booklets, with individual Departments being responsible for Programme Leaflets.
Other Publications include:
• Brochures to promote Institute facilities and services. Such brochures are produced by the Academic Schools or the Marketing

and Public Affairs Office.
• Publications associated with ceremonies and events, including annual Conferring of Awards, Annual Prize giving, Official

Openings, Conferences and Seminars. Production of these publications is the responsibility of the Registrar’s Office, or the
relevant School .

• Articles submitted for publication in magazines and journals to promote the Institute. 
• Reports, brochures published on completion of major projects particularly in the fields of research, development and innovation.
• Brochures to promote and provide information on the Synergy Centre, M50 Enterprise Platform Programme or other

Industrial/Community links.
• Brochures and magazines to promote and provide information on Research & Development in the Institute, such as the Research

and Innovation Magazine. 
• Tallaght Graduates Newsletter and Magazine, published annually by the Alumni Association.

Academic rules and regulations form the main component of the Institute Regulations Handbook and have been drawn up by the
Registrar’s Office and Academic Council. Regulations for research degree students are outlined in the Postgraduate Student
Handbook and also form the main component of the Institute Code of Practice for Research Degree Programmes, which was
drawn up by Academic Council in Feb. 2006, and approved by HETAC in Mar. 2006. 

2.3.2 Publication of Reports
The collation and publication of Annual Reports is the responsibility of the Secretary/Financial Controller, with the assistance of
the Freedom of Information Officer. Annual reports have been made available to the public since 1997, in print and electronic
form (on the website) and provide a summary to the public on Institute governance; academic affairs and student services;
research and development activities; staff training and development; a financial report and other general information.
Institute-wide self study documents are published and placed on the website, including:
• Delegated Authority Self Evaluation Reports and their findings
• Research Accreditation Self Evaluation Report and their findings
• Institutional Review Report. 

2.3.3 Institute of Technology Tallaght Website
The Institute has had a web presence from the early 1990’s and currently has numerous primary in house web services:
http://www.it-tallaght.ie / Public Website 
http://intranet.it-tallaght.ie/staff  / Staff Intranet 
http://elearning.it-tallaght.ie/moodle/login/ (Online virtual Classroom for students)
http://mail.itnet.ie/ (Student Email for Life)
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The Institute website at www.it-tallaght.ie is used to communicate information about the Institute’s operations and activities to
the public, including all stakeholders. It has four main sections of the following headings – Full-time Courses, Part-time Courses,
Research and Innovation, and Student Life. 
A particular purpose of the site is to make information available in a timely fashion to prospective and current students. The
Institute’s Full-Time Prospectus and Guide to Part-Time Programmes are posted on the site, as is information on events, job
vacancies, research positions and postgraduate studentships. Individual Schools and units within the Institute maintain web pages
dealing with their own activities. An important use of the site is for posting of Examination Timetables and Examination Results,
the latter being accessible only through a secure system. The site is designed and maintained by the Institute’s Webmaster. 

All printed publications listed in Sections 2.3.1 and 2.3.2 above are available on the Institute website. A publications URL has been
added to the website http://www.it-tallaght.ie/publications/index.htm which currently contains documents in pdf and digital
format as listed in Table 2.4:

Table 2.4 Institute-wide Reports/Documents Accessed through Publications URL

Document

Annual Reports SINCE 97/98
Delegated Authority Self Evaluation Report 2006
Report of the Delegated Authority Evaluation Panel 2006
Code of Practice for Research Degree Programmes 2006
Strategic Plan Update 2007
Research Accreditation Self-Evaluation Report 2007 
Report of the Research Accreditation Evaluation Panel 2007 
Process and Procedures for the Management of Ethics in Research 2007
Research and Innovation Magazine 2007
Rules and Regulations Handbook 
General Student Handbook 
Research and Innovation Strategy 2008-2012
Delegated Authority Self Evaluation Report 2008
Student Handbook
Research Degree Student Handbook
IT handbook for New Part-time Students
Graduates Association Newsletters 2006 to date
Student Transport Guide
Part-time Prospectus 2008-2009
Sports and Recreation Handbook
Full-time Prospectus 2009-2010

The Institute courses and programmes and ITT Dublin profile are advertised on the website
–http://www.daycourses.com/profiles/cao/ittdublin/index.html  

A built in reporting facility allows us to view what words visitors are using within our site. View statistics are compiled by the
Computing Services Department using tracking code from Google and show that there have been 690,857 visits to the website
during 2008, with most of the activity occurring in February, June, October and November. 

2.4 Feedback from the External Environment
The Institute welcomes feedback from the public and external environment to improve the delivery of its education and training
services. Feedback on the provision of education and training is sought on an ongoing basis to aid in the: Development of new
programmes; Continuous Improvement of existing programmes through the mechanism of Programmatic Reviews; Evaluation of
the Institute’s quality assurance systems. External stakeholders primarily include academics, business people, entrepreneurs,
industrialists and other professionals. The Institute actively pursues such feedback via formal mechanisms such as surveys, external
focus groups and bespoke reviews. Engagement with stakeholders in the external environment as an integral part of its overall
strategic planning to ensure: the continuing relevance of its programmes to national and regional needs and the relevance of its
provision for the economic, technological, scientific, commercial, industrial, social and cultural development of the State, with
particular reference to the region served by the Institute. 

13



To obtain feedback from schools on the type of programmes the Institute
offers, student support and the physical environment

To obtain feedback on the information that the Institute supplies on
programmes of study

To obtain feedback from First Year Students on why they chose to study at the
Institute and the main problems experienced in the course of the studies

To identify where graduates find employment and/or continue to further study

To obtain feedback on the effectiveness of the M50 EPP in supporting
entrepreneurs and the success of these start-ups 

HEA 2007-8 Equal Access Data Collection Report

School Principals

Guidance Counsellors

New entrants

All Graduates 

All participants on the M50 EPP

Registrar’s Office 

2.4.1 Surveys 
To obtain feedback from external stakeholders and review the effectiveness of Institute activities in different areas, a number of
surveys have been carried out since 2004.  These surveys, which included a survey of graduates, a survey of career guidance
counsellors and school principals, and a survey of first year students on entry, are outlined in Table 2.5 below.

Table 2.5 External Surveys Undertaken 

Purpose Group Surveyed

An Institute-wide graduate survey is conducted on an annual basis by the Careers Office and is circulated to Departments and
Schools via the Registrar. Individual Departments conduct graduate surveys to monitor the effectiveness of their programmes of
study. Case study examples are presented in Appendix 3. The development and implementation of the surveys outlined in Table
2.5 informed the self-studies conducted for the delegated authority, but are also part of a wider strategy within the Institute to
develop metrics and performance indicators by which the activities of the Institute can be assessed.  

2.4.2 External Focus Groups 
Feedback on research performance is vital to the Institute going forward. In preparation for the the Institute’s application to
HETAC for accreditation to maintain a research degree register, the research activities were evaluated through the forum of a
focus group meeting with outside stakeholders in a round-table group session in June 2006. The group included representatives
from industry, the public sector, and the funding agencies, past research degree graduates and external collaborators22. The
attendees were confident the Institute was effective in conducting educational programmes of research and made minor
recommendations. There was no inherent criticism of the degree programmes or quality of graduates produced. The
recommendations have been implemented by the Institute and were deemed to have been put in place by the external review
panel who visited the Institute in Sept. 2008 to assess the application for delegated authority to make research degree awards23. 

An external environmental scan is currently underway as part of the Institute’s preparations for the 2009-2013 Strategic Plan (see
Chapter 8). This targets our graduates, funding bodies, professional bodies, local business and industry groups, 2nd level Schools
and South Dublin County Council.

2.4.3 External Review of the Institute Website
The website is a critical marketing tool for attracting students in an increasingly competitive market. The Institute engaged a
company to specifically evaluate its website: 
1. as a marketing tool
2. for ease of navigation
3. for relevance of information provides. 
The results indicated that the homepage is clear and visually engaging; the site is easy to navigate; the site is well organized in
terms of course information for the undergraduate audience; links and labels are clear and easy to understand; the search facility
was sufficient; the speed of loading and the use of flash concurrently has been well thought out. Some minor recommendations
were made which are currently being reviewed by the Department of Computing Services. The site was compared with a number
of competitor websites.
The website was nominated in October 2008 for the Golden Spiders Award in the Education, Research and Training Category.
The Golden Spider Awards are in their 12th year making them the longest standing and most prestigious internet awards in
Ireland and are considered an important benchmark for distinction and excellence in web based business strategies. 
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22  Section 5.5, Chapter 5, Research Accreditation Self Evaluation Report, 2007, and associated Appendix 18.
23  Draft Report of the Evaluation Group on the application for Extension of Delegated Authority to Make Awards by the Institute of Technology Tallaght, September 2008.
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24  Discussed and referenced in detail in Chapter 1 – Introduction of the Self Evaluation Report for an Extension of Delegated Authority (Research), 2008.
25  Strategy for Science, Technology and Innovation 2006 – 2013.

Chapter 3
Strategic Planning & Governance
In the past decade, changes to national policy, structures, legislation, funding mechanisms, quality assurance and accountability
requirements have fundamentally altered the landscape in which Irish higher education institutions operate24. New challenges in
the form of increased competition, lifelong learning and pressures to respond flexibly to the needs of industry and the
knowledge-based economy have become important in that regard. The most recent of which is the Government’s seven year
commitment25, to evolve towards a knowledge society, which provides both challenges and opportunities, particularly in the area
of planning the way ahead. This has led to the publication of a number of spin-off surveys and reports in 2007 which were
designed to act as a guide to those planning in the higher education sector in this changing climate. Strategic planning provides
an aid the Institute in addressing these challenges, and a guide to finding its competitive advantage and place within this
changing environment.

3.1 Evaluation of Institute Mission and Vision
In November 2007 the HEA launched the Prospectus Survey of the Irish Higher Education Sector Lead or Follow? The Global
challenge for Irish Higher Education. The objectives of the survey of the Universities and Institutes of Technology were to: 
• Provide a picture of the current position of the Irish higher education sector, critical issues and views of opinion leaders across

the sector.
• Identify and understand the key strategic and operational issues facing the Irish higher education sector in the future.
• Inform the advancement of third and fourth level education in Ireland, in a global context.

It was first report of its kind in Ireland designed to provide a strong and timely poll of views ranging from a macro-level overview
of the HE sector to more micro-level areas such as policy, governance, teaching and learning, fourth level, management capacity
and organisation development. The report captured the views and opinions of major stakeholders, who are key players in
strategic planning and system leaders in Irish higher education. 

Hence, the Institute mission and vision which is core to strategic planning are also being evaluated in the context of the key
findings of the HEA report, particularly at sector level as discussed in Section 3.2 below. 

The mission of the Institute is framed against the RTC Act of 1992 particularly in relation to enhancement of the region, and
identifies major goals and performance objectives in that regard. Traditionally higher education uptake has been low in the region
and it is core to the mission of the Institute to address this issue and to provide opportunity for the citizens of the region to access
3rd level education in their own community. The Institute formulated a clear mission, presented in Chapter 1, Section 1.2, from
the start. It was developed by Governing Body in consultation with staff and management and the day-to-day responsibility for its
implementation rests with the President. The mission has been elaborated on and refined in many Institute documents over the
years. However, the core parameters for realising it remain unchanged. 

The vision sets out the reasons and purpose for the Institute and its ideals, namely professionalism and excellence with respect to
the quality of the services provided. The vision reflects the Institute’s commitment to excellence in the provision of its taught and
research programmes, to the enhancement of the student learning experience and to its support of local business and industry.
Hence, the Institute undertakes to:
• Provide learners with excellent flexible higher education opportunities. 
• Provide programmes which reflect current and emerging knowledge and practices relevant to the individual and our region. 
• Offer accessible programmes, delivered in a professional manner, in a friendly and supportive environment.
• Foster graduates ready to undertake the roles, responsibilities and challenges available in business, industry, the professions,

public service and society.
• Be a major contributor to the social, cultural and economic life of South Dublin County and the surrounding region, through

teaching and learning, research and development, and providing support for innovation and enterprise.

The Institute is currently developing the next 5 year Strategic Plan for 2009 – 2013. The Institutional Review will provide an
important input into its development. Part of that process involves an evaluation of mission and vision, through the forum of
management and staff focus groups. 



3.2 Current Context for the Development of Strategy 
The current context for the development of a strategy is underpinned by recent developments in the HEI domain in Ireland,
namely the document entitled Addressing the Needs of the Knowledge Economy, October 2007 and the SIF objectives, together
with the expressed views of the HEA and the NQAI. 

The third level sector is facing well documented ongoing and heavy demands for funding as it strives to play the part earmarked
for it in meeting the strategic economic and social objectives set by Government policies26. While the Institute has a distinct
identity in the region, it is part of a larger Institutes of Technology Sector; hence any changes to the Institute’s operation or
environment in the future will occur in common with the sector as a whole. The Institute President is a member of IOTI and
communicates the outcomes of IOTI discussions to management at Total Management Team (TMT) meetings. 

3.3 Overview of Institute Planning Processes
In the early years of the college, the Institutional and Programmatic Review self-studies formed the basis for medium, to long-
term planning. There are now a variety of planning processes in place that arise at different levels and within different areas of
the Institute. The main plans produced by the Institute in the last 5 years include: 
• The Institute Strategic Plan 2005-2008, which charts the development of the Institute over the next four years. The strategic

plan includes a medium-term review process and annual operational plans. An update document was published in 2007;
• The Institute Masterplan 2003-2009, which is a revision of the Campus Development Plan (2001) and focuses on the physical

development of the Institute;
• The Programmatic Review Reports, which are carried out at School level and involve a review of the academic programmes being

delivered. As part of the Periodic Programme Evaluation each School is required to produce a revised plan, outlining the strategic
direction of the School for the next five years period;

• Institute Research and Innovation Strategy 2008-12;
• School and Departmental plans, for example, to new programme development, modification of existing programmes and

budgeting;
• Research, Development and Consultancy Plans: the R&D sub-committee of Academic Council examines and advises Academic

Council on the strategic direction of research, development and consultancy within the Institute;
• The Annual Programme and Budget document, which is prepared each year, presented to and approved by the Governing Body,

and then submitted to the HEA;
• The Institute-wide Plans developed by individual service groups within the Institute, including Computer Services, the Library, the

Careers Office, Student Services, the Access Office, Health, Welfare, Disability Office, Sports and Recreation Services, and the
International Office.

Planning is also project-based and is reflected in a number of achievements, including the development of the National
Pharmaceutical Centre, the Technician Development Centre, the Centre for Applied Microelectronic Fabrication, the Centre for
Learning and Teaching, the Crèche, and the M50 Enterprise Programme. Planning effort is also channelled into community and
education-based activities which include school outreach programmes and other targeted initiatives to promote education within
the Institute’s immediate catchment area.

The various plans and planning processes are interwoven to varying degrees and are guided by the Institute’s Strategic Plan which
provides an overall framework for the development of the Institute. The next section outlines the development, objectives and
implementation strategy of the current Strategic Plan 2005-2008.

3.4 Strategic Plan Development 
Higher education institutions are driven to engage in a strategic planning process by a variety of forces. These include: a statutory
obligation, increasing demand for higher education concurrent with increased competition for government funding, changing
student demographics, and a need to compete with the emerging models of higher education while keeping the essence of a
traditional comprehensive educational establishment. The strategic planning process helps prepare us to face these emerging
challenges. The Strategic Plan clearly communicates the Institute’s mission, values, vision and focus. It sets out goals and
objectives for education, training and research provision, sets out how these will be achieved and describes priorities for
advancement. 

The development of the current Strategic Plan may be traced to a decision by Governing Body in 2002 to establish a group to
address the strategic development of the Institute, in line with government policy. This group, which comprised members of the
senior management team and two members of the Governing Body27, marked the beginning of a formal process of strategic
planning within the Institute. The plan was produced following extensive consultation with staff through the form of working
groups. The process in generating the Strategic Plan afforded staff the opportunity to work together and think about the future
direction of the Institute and thereby take ownership for delivering on the plan. 

C h a p t e r  T h r e e
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26  “Supporting Investment in Higher Education” Report of the Working Group convened in 2006, published by the HEA 2007; Recent budget announcements by the
Government in Oct. 2008; Report of the Joint Committee on Education and Science to the Department of Education and Science, HEA, 2008.
27  The Chairman and the Head of Department of Accounting and Professional Studies.
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3.4.1 Strategic Plan 2005-08
The Strategic Plan 2005-2008 identified ten goals (Figure 3.1) which captured the ambitions of the Institute over the lifetime of
the plan. Each of the ten goals in the Strategic Plan is sub-divided into a set of strategic objectives with specific actions. Each of
these objectives has a number of strategic projects assigned to it with delivery dates, resources, funding etc.

To facilitate the implementation of the specific project actions, each project was assigned a Project Sponsor, who was normally a
member of the Senior Management Team (SMT), to support and facilitate the development of the project by providing the
necessary resources required (both staff and financial). Each project was also assigned a Project Leader/Team, whose role is to
implement the project within the agreed time-frame. The project leader/team is also responsible for managing the financial
aspects of the project and may establish a project team to develop and implement the objectives.

Institute Strategic Goals

Figure 3.1 Strategic Goals 2005-08

Project plans were agreed with the senior management of the Institute, and performance against the plans was monitored on an
ongoing basis. The progress of the individual projects and of the Strategic Plan overall was communicated to staff by the President
at established dates during the plan’s timeframe. The SMT was responsible for ensuring that the various goals were achieved.
Progress was overseen by the President and SMT, with regular reports sent to Academic Council, Governing Body, Total
Management Team and Staff. Staff and other stakeholders were kept regularly informed of the progress of the plan.

Regular reviews took place within the forum of TMT to monitor performance against the objectives set out in the plan as shown
in Table 3.1. A formal mid-term review was carried out by Total Management Team, mid-term review published March ’07. The
final implementation status report is given in Appendix 4.

Table 3.1 Strategic Plan Reviews

Review Scope of Review Outcome
Date
Mar 06 Mid-term Review Publication of a mid-term report available on website at the time
Jan 07 Update Review 2007 Update of the Strategic Plan published, available on website
Jan 08 Review of targets set Implementation strategy report drawn up by TMT, and progress report 

in 2007 to staff by President
Nov 08 Final Review based on Final implementation report agreed by TMT, communicated to staff 

the original goals and stakeholders – Dec 08

The Strategic Plan objectives have underpinned our activities for the last five years and the approach has been evaluated to
Programmatic Review and Delegated Authority Self-study Review panels. The strategic goals (Figure 2.1) have been mapped to
School and Department Strategies, and are aligned to those in the 2008-2012 Research and Innovation Strategy. The
achievements under each goal are listed in Table 3.2.

Students
Academic Programmes
Specific Actions for 2007-2008
Student Access, Diversity & Recruitment
Student Retention & Progression
Lifelong Learning

Research & Development
Research & Development
Innovation and Enterprise Development  

Organisation
Staff Development and the Working Environment
Governance, Management and Organisation
Campus Development



Table 3.2 Summary of Strategic Plan 2005-08 Achievements

Strategic Goal Achievement

Quality systems, Delegated Authority, Programmatic Reviews, ab-initio Ordinary & Honours Degrees;
Improved learning environment, e-learning, additional supports, expanded range of facilities, improved
IT facilities, learning support unit, SIF project; 
Expanded access programme, increased marketing of programmes, special programme with primary and
secondary students; Tighter monitoring of retention, special initiative with 1st years, increased induction;
Lifelong learning office, new programmes nos. increased to 1500, new types of programmes, APL,
industrial programmes

Increased development budget, PMDS, wide range of staff oriented policies such as career breaks,
parental leave, job sharing; Policies on equality, harassment and bullying, health and safety, EAP,
pensions; Quality systems, MIS, internal controls, governance compliance, devolved and transparent
budgeting, HEA; Public relations, waste and environment management

Seven research centres, 92 postgraduates, €20 million funding, PRTLI, ITTDublin supports; Delegated
authority research, quality system for research, research strategy; 
Incubation building 14 companies, M50, IP, Technology Transfer; Innovation partnerships, licensing, pre-
commercialisation

Improved teaching & library facilities €5 million; IT upgrade €2.0 million; Sports pitches, roads,
landscape etc €7 million; Multi Purpose Student Centre €9 million; Catering and Hospitality Building
€13 million; Engineering Building  €22 million; Apprentice centre €1.5 million; Incubation Centre €3.5
million; Creche €1.5 million; Research Centre €8 million

3.4.2 Development of the 2009-2013 Strategic Plan
The Institute is now nearing the end of it’s current Strategic Plan 2005 - 2008. The next Strategic Plan will be the second plan for
ITT Dublin, and the Institute has engaged Mazars, as external consultants, to support it in the process of preparing this plan. The
process will take a number of months and it is hoped to complete and publish the plan in February 2009. The Institutional Review
was an integral part of the development of the Strategic Plan. The overall process to deliver on this plan is presented below:
1. An initial session with the TMT, facilitated by Mazars (This took place on Nov.3rd 08)
2. Communication to all staff (Nov. 5th 08)
3. Initial consultations with internal staff and external groups, facilitated by Mazars (see Chapter 8)
4. Steps 1 and 3 to be collated by Mazars for feedback, along with the wider environmental assessment (Dec. 15th 08)
5. A session (1.5 days) with the TMT, facilitated by Mazars, which will present the outputs of the consultations as well as an

overview of the environmental assessment. Output: identify strategic goals and objectives for consideration (Dec. 15th 08, plus
another date in Jan 09)

6. Further consultations with staff and stakeholders to build on and refine the work to date
7. Preparation of an initial draft plan by Mazars
8. Reviews and consultations based on the initial draft plan (A number of iterations of the plan will be prepared based on these

consultations and reviews)
9. Presentation of final report.
The objectives of the 2009-2013 Strategic Plan are being drawn up in the context of the following:
• The Institute operates in an increasingly competitive environment – increased competition for students and increased

competition for resources in the context of tighter funding
• Ultimately the Institute may not be able to do all we would like to do in the context of limited resources 
• The Institute needs to reconcile and prioritise all the options to ensure that we make the most of what is available
• Take into account the requirements determined by the HEA and the possibility of limited resources.

Key performance indicators will also be identified on which success can be measured.
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Teaching & Learning –
Goals 1 to 5

Staff & Organisation –
Goals 6 & 9

R&D & Enterprise Goals
7 & 8

Campus Development
– Goal 10
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28  Strategic Plan 2005-08 Actions.
29  HETAC QA and ENQA Guidelines of 2002 and 2007 respectively.
30  Research capacity and scale are discussed in the Self Study Reports submitted to HETAC in 2007 for Research Accreditation and 2008 for Delegated Authority for
Research Degrees at Level 9/10.
31  Chapter 7 of the 2008 Self Evaluation Report for Delegated Authority *Research) outlines the processes by which this will occur at ITT Dublin.

3.5 Strategy for Quality Enhancement in Teaching and Learning
The Strategic Plan sets out the overarching commitment for ensuring a quality-driven 3rd level education can be delivered and has
clearly identified as one of its main objectives:
“To place great emphasis on enhancing the quality of the services, management and governance”
In effect the Strategic Plan sets out the framework for the achievement of this objective. Each strategic goal identified a number
of quality improvement actions for delivery and these have been delivered during the lifetime of the current Plan. The HETAC
guidelines for Quality Assurance and those for monitoring its effectiveness provide the academic framework for the Institute in
drawing up its own quality policies and procedures. The HETAC guidelines set out key definitions and principles to be followed
and list the criteria ensuring quality enhancement to safeguard academic standards and improve the education provided to
students. The Quality Manual, which is the main document that outlines the main academic and functional operations, and has
been written in accordance with these guidelines. It also sets out how all operations should be managed. The 2008 revised
Quality Manual has been drawn up to include the most recent operational28 and academic29 improvements. 

A key outcome of the next 5 year Strategic Plan will be the development of an overarching vision and strategy for Teaching and
Learning to capture and streamline the work currently being undertaken in initiatives and programmes (Section 1.7) and how this
can be integrated into educational programmes to enhance quality. The teaching and learning strategy for the next five years will
be focused upon further enhancing the quality and relevance of its academic offerings, promoting more access and progression,
developing new exciting opportunities for lifelong learning and developing more links between research and teaching. The
Institute is involved in a spectrum of research commensurate with the range of disciplines represented in its undergraduate
programme. The interdependency of research and teaching and learning, enable students develop the cognitive and technical
skills required to perform effectively in the workplace while also preparing them for lifelong learning in their chosen field.

3.6 Strategy for Quality Enhancement in Research 
The capability of the Institute to deliver to its strategic agenda as a credible research performer on the international stage is
evidenced by the quality of the research outputs that have been achieved, by the level of research collaboration that has been
built up and by the demonstrated capacity of ITT Dublin to support and enable high quality research to be conducted by
academic, contract and postgraduate researchers30.  Strategic planning for the development of research goes back further as far
as 1998. The Research Strategy has been updated annually by a working group reporting to the Research and Development
Committee of Academic Council to reflect evolving priorities. 

The Institute conducts a mixture of applied and basic research and is also involved in innovation and commercialisation of research
outputs.  The Institute has just completed the development of its Research and Innovation Strategy for 2008 – 2012. The strategy
has identified priority areas for future development, and key performance indicators to measure performance on the national and
international stage. Quality enhancement of research degree programmes at Level 9 and 10 will be realised by the goal that seeks
to develop postgraduate teaching and learning to the highest international standard, and to sustain and improve the linkage
between discipline-based research and undergraduate and postgraduate teaching. This will include the development of 4th level
teaching and learning to ensure the development of an appropriate blend of discipline-based and transferable skills in
postgraduate students from the Graduate Education Strands of the IOTI Research Alliance and DRHEA Alliances respectively31. 

3.7 Governance
Effective governance enables the Institute to fully realise its mission and achieve its strategic goals in an effective and efficient
manner. It ensures accountability and transparency, which underpin the quality assurance system, thereby benefiting learners and
other stakeholders alike. Proper governance also ensures that the Institute operates within the statutory and procedural
requirements applicable to it. Roles and responsibilities are clearly defined in the main Institute Quality documents. 

3.7.1 Legislative Framework and Corporate Governance
The governance of the Institute is primarily laid down in the following Acts (Table 3.3). The Institute produced its own Handbook
on Corporate Governance in 2004 as part of its commitment to the implementation of best governance practice. It provides
guidance on codes of practice relating to internal audit and procurement functions, along with procedures for tax clearance,
disposal of assets, remuneration, reports and accounts, and strategic planning.



Table 3.3 Government Acts that define the Institute’s governance

The 1992 Act provides for the organisation and development of Regional Technical
Colleges and to defined their functions

Established the National Qualifications Framework; the Higher Education & Training
Awards Council; the Further Education and raining Awards Council; Provided for
Delegation of Authority to make awards

Provides ethical standards in public service 

Provides legal requirements on data management protection

Provides for access to information by interested parties

Allowed for the colleges to be named Institutes of Technology; Amended the functions
of the Governing Body including its executive function and strategic plan development;
Created a unified strategic  framework for higher education in Ireland by bringing the
Institutes of Technology and DIT under the remit of the HEA.

3.7.2 Institutional Governance
The Governing Body is (collectively) responsible for the management and control of the affairs of the Institute and for ensuring
that an effective system of internal financial control is maintained and operated32.  Academic Council is entrusted primarily with
the role of maintaining academic standards and making recommendations to the Governing Body in relation to academic
matters33. Changes were made to the functions of Governing Bodies in the 2006 Institutes of Technology Act, specifically with
regard to their reserved and executive functions, including reporting on budgets and the keeping of accounts. The responsibilities
of the Governing Body were expanded to include strategic development planning. They were also charged with drawing up an
equality policy and procedures for the resolution of disputes that arise in the college. The role and membership of the Governing
Body and Academic Council are set out in Section 2 of the Institute’s Quality Assurance Procedures Manual and summarised
below. 

3.7.3 Governing Body
Section 6 of the RTC Act 1992 provided for the establishment of the Governing Body and set out their functions as follows:
• To manage and control the affairs of the college;
• To approve courses of study as it considers appropriate; 
• To approve annual programmes and budgets; 
• To determine numbers and terms and conditions of staff subject to the approval by the Minister.

Section 7 of the IoT Act 2006 added the following functions, within the constraints of the college’s budget:
• To control and administer the land and other property of the college;
• To appoint the Director (now President) and such other staff as it thinks necessary for the purposes of the college; 
• To perform such other functions conferred on it by the IoT Act 2006 or any other Act.

The Governing Body meets on dates agreed at the beginning of each year, typically seven or eight times per academic year.
Special meetings may also be arranged by agreement.  In addition to the annual report and accounts of the Institution, the
Governing Body is required to submit a comprehensive report to the Minister for Education and Science outlining all financially
significant developments affecting the Institution in the preceding year.  In carrying out its functions, the Governing Body is
guided by the guidelines, policies, procedures and advice of HETAC and by the Code of Best Practice for Corporate Governance in
Third level Institutions (2004). The current membership of the Governing Body is presented in Appendix 5. In 2002, an internal
audit committee was established as a sub-committee of Governing Body. The remit of this Committee is discussed in more detail
in Chapter 4 – Quality Assurance.

3.7.4 Academic Council  
The Institute has an Academic Council appointed by the Governing Body to assist it in the planning, co-ordination, development
and overseeing of the educational work of the college and to protect, maintain and develop the academic standards of the
courses and the activities of the college.The composition of the Academic Council is presented in Appendix 6 along with details
of current members. The Director (now President) and the Registrar are, respectively, Chairperson and Secretary of the Council

32  Section 7 of the Regional Technical Colleges Act, 1992.
33  Section 10 of the Regional Technical Colleges Act, 1992.
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Regional Technical Colleges Acts 1992
to 2001

Qualifications (Education & Training)
Act 1999

Ethics in Public Office Act 1995;
Standards in Public Office Act 2001

Data Protection Act 1988 and
Amendment Act 2003

Freedom of Information Act

Institute of Technology Act 2006
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and are ex Officio members of Academic Council. The following are also ex Officio members – the Head of Development; Heads
of School; Heads of Department; and the Librarian. All other members of Council are elected for a fixed term of office which has
been set at three years.

Academic Council has its own constitution. The most recent Constitution and Standing Orders of the Academic Council document
was approved by Governing Body in March 2005 to allow for greater representation by academic staff and students to
accommodate the increase in the number of Heads of Department due to the growth of the Institute. 

Academic Council, following a decision of the Governing Body on 8th May 1997 was empowered to set up such additional
committees as it deemed necessary for the efficient carrying out of its work.  Sub-committee membership is drawn from:
members of Academic Council; members of staff (from every area including academic and administrative staff and students) who
wish to be involved or who can bring special expertise; and outside members (from business, industry etc.) who may be co-opted
at the discretion of the sub-committee in order to widen the experience and knowledge base. The President and Registrar are ex-
officio members of all sub-committees.  The types of sub-committees change as developmental work reaches a conclusion and
Academic Council has the power to form new committees dedicated to new issues as the need arises. Individual Programme
Boards also report to Academic Council.  Appendix 7 shows the current sub-committees and a summary of their terms of
reference.

3.7.5 Management Groups
In line with the recommendations of the Deloitte and Touche Report on Academic Management Structures in the Institutes of
Technology (1998), the Institute has established a number of groups to ensure the good management of the Institute. These
comprise the Senior Management Team (or executive) and Total Management Team. The President chairs the Senior Management
Team (SMT) and the Total Management Team (TMT).

The roles and responsibilities of the Institute’s management, including the Heads of School, Heads of Department and Heads of
Function, are explained in Section 2 of the Institute’s Quality Assurance Procedures Manual. The primary areas of responsibility for
carrying out the operations of the Institute are can be broadly broken down and summarised as shown in Table 3.4.

The schedule of meetings of the different groups is prepared annually by the Institute President.  Some key changes to the
management groups in recent years include:
• Having regard to expansion in the School of Business and Humanities two new Heads of Department posts were created in 2005;
• Having regard to expansion in the number of part time programmes and students, a new post was created and a Head of

Lifelong Learning was appointed, reporting to the Head of Development, in the 2006/7 academic year;
• In 2007/08 the management group structure was streamlined to ensure more efficient and effective operation. The Academic

Management Team (comprising SMT and Heads of Department) was merged with the Total Management Team and the
frequency of meetings increased. 

Table 3.4 Summary Management Roles and Responsibilities

Office Role And Responsibilities

President Leadership and Institute Mission; Strategic, Personnel and Resource Planning; Programme and
Budgets

Registrar Academic Planning; Implementation of Strategic Plan w.r.t. Academic Goals; Admissions and
Examinations; Academic Quality Assurance; Academic Affairs; Library and Information Resources;
Student Support Services; Liaises with HETAC Committees 

Secretary/Financial Controller Financial Management; Ensuring Compliance with Legislation; Support Services including Human
Resources, Health and Safety (Chair of Health, Safety and Welfare Committee)

Development External Liaison; Promotion of Research; Research  Project Administration; International Activities;
Adult Education, including Lifelong Learning; Campus Development and Estates Management

Academic Schools Planning, Management and Leadership in the School; Promotion of School and Institute; School
Strategic and Quality Assurance Development; Planning for and overseeing the management of
research degree programmes

Academic Departments Academic Programme Design, Management, Delivery and Quality Assurance; Promotion of
Department, School and Institute; Leading and managing research degree programmes

The Institute also has four General Committees, whose objectives are listed in Appendix 8, namely: Health, Safety and Welfare
Committee; Workplace Partnership Committee; Student Assistance Fund Committee; and Student Services Committee.



3.7.5 Management Information Systems
Since 2001, the Institute has fully engaged with the national MIS programme for the Institute of Technology sector. This
programme aims to establish a set of sector-wide standards and to implement common management information systems in all
Institutes. The Institute was among the first of the Institutes of Technology to implement the management information solution
developed by An Chéim.  Early in 2005 a decision was taken by the Institute of Technology sector to centralise the hardware for
all of these applications in one site and to provide a managed service to all Institutes in the sector. The contract for this service
was awarded to Hewlett Packard by An Chéim. The centralised servers are located in a class A Data Centre with HP managing all
security back-ups and providing full redundancy within the centre.  Additional redundancy is provided by a further back up centre
in Swords. The MIS system includes the management of student, library, finance, and human resource information through the
provision of four interfacing systems, modified specifically for the Institutes of Technology.  These systems are: Millennium (Library
System), Core (HR/Payroll System), Banner (Student System) and Agresso (Finance System). The MIS system is accessible to all of
the management teams, who use data from it in the collation of figures for self evaluations, reviews and to inform future
planning. The Institute has set up an internal Business Intelligence System which is a centralised electronic repository of student
data, which was launched in October 2008. It is a single consistent data source that has the capacity to provide trend analysis
tools in key reporting areas including CAO statistics, applicant types & fee information, registration status and exam performance.

3.8 Institute Communications Processes
It is Institute policy to be open and inclusive in its management and operations. Each Functional Area and Academic School is
now required to draw up a communications plan. New developments discussed at management meetings are communicated to
staff by their Head of Department/Function. Management communicates information on proposed changes to the educational
environment and planning processes to staff at Departmental and School meetings. A list of the main communications
mechanisms and how they are planned are provided in Table 3.5. 

Table 3.5 Staff Communication Events

Communications Planning and Events/ Forum Organised 

Plan of meetings for Academic Council, sub-Committees, Senior Management Team, Total
Management Team, Governing Body, Academic Calendar Annually
Plan for each Functional Area Annually
President meets Staff in each Functional Area and School Annually
Services Managers meet with functional groups Annually
Each Head of School draws up a communications plan Annually
Each Head of School holds a School meeting Each semester
Each Head of Department holds a number of Departmental meetings At least once a semester
Registrar meets with staff Annually
An Alumni Magazine produced with input from staff, students and graduates Every 2 years
Research Magazine produced with input from staff and students Bi-annually
Partnership Meetings – Sustaining Progress now replaced by an IR Forum Several meetings a year

Staff input has served the Institute well in recent years, in relation to the successful delivery on the strategic plan and has
informed the self studies conducted for delegated authority. The aim of the consultation is to support informed decision-making
in the Institute to enable the Institute, its staff and its students to share views on developments, proposed changes or situations
that might arise and on the options being considered. Input is documented in a standard format. Management has drawn up an
agreed template for keeping minutes of meetings. Minutes are circulated to staff following the meeting. All Academic Council
minutes and those of Governing Body are placed on the staff intranet which is updated regularly. 

3.9 Evaluation of Strategic Planning and Operational Management
The delegated authority preparations allowed for an Institute-wide comprehensive evaluation of the strategic planning and
operational management processes. Details were included in the self study reports submitted to HETAC, and were positively
reviewed, with minor recommendations for change, by the external evaluation panels34 that comprised of national and
international academics and education quality experts, along with senior members of other Institutes and the University sector.

An evaluation of the Institute’s strategic planning process is being conducted in parallel with the Institutional Review process.
Internal and external scans have already been conducted. Preliminary findings, which are currently being collated, from that
process indicates that the focus of the next five year plan should not deviate from the last one, and look at improvements to
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34  Evaluation Group Report on the Application of the Institute of Technology Tallaght for Delegated Authority to Level 9, Taught Programmes (2006) and for an Extension
of DA for Research Awards (2008). 
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35  See Chapter 4 – Quality Assurance, Section 4.3 that deals with the Internal Audit Systems and Groups.

ensure a greater efficiency. Positive elements highlighted from all stakeholders were learner supports and lifelong learning
provision. 

Effective quality management is becoming increasingly important for the Institute, not only for improved outcomes but also
because of an increasingly competitive environment and increased public interest in comparative quality data on Institutes of
Technology and the universities. Figure 3.2 provides an overview of the key aspects of the Institute’s systems for the management
of quality and how it links to strategic planning.

Figure 3.2 Institute Quality Management Organisation

The Quality Manual sets out the Institute policy for management operations and the associated roles and responsibilities. It was
the subject of an internal audit in December 2005 by the Management Quality Review Group35. The audit report highlighted the
areas of non-conformance and the Audit Group submitted a detailed report to SMT, which have been taken into account in the
2008 revision. The Quality System is subjected to audits on a regular basis as discussed in Chapter 4 – Quality Assurance. The
recommendations from those audits and proposed changes are dealt with and carried out by SMT. 
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36  Chapter 5, Assuring and Improving Quality, Tertiary Education for the Knowledge Society, Volume 1, OECD, 2008. 
37  D. Woodhouse Quality and Internationalisation in Higher Education, OECD, Paris, 1999.

Chapter 4
Quality Assurance
Quality assurance can be broadly defined as the “process of establishing stakeholder confidence that provision fulfils expectations
and measures up to threshold minimum requirements” (Harvey, 2004-2007)36.  It encompasses multiple dimensions of inputs,
processes and outcomes as well as the way these change over time. Therefore quality assurance principles are underpinned by
accountability and continuous improvement.

4.1 Context and Background
Quality assurance takes many forms and covers a wide spectrum of processes designed to monitor, maintain and enhance quality.
These activities range from generic guidelines and guidance to internal processes of self-reviews and external reviews. Different
approaches can be taken, which are not mutually exclusive, and quality assurance agencies/bodies can adopt one or more of
these according to different educational systems and traditions37. 

The Qualifications Act (1999) required all Institutes to establish procedures for quality assurance for the purpose of improving and
maintaining quality of education and training. Since then a structured approach to quality assurance in higher education has
evolved under the guidance of HETAC and the NQAI. The Quality Assurance structures in this Institute were guided by Guidelines
& Criteria for Quality Assurance Procedures in Higher Education and Training, HETAC 2002. 

The Institute’s approach to the assurance of quality and academic standards is based on adherence to the published Marks and
Standards document; Schools ownership of programmes; highly qualified staff; ongoing training; learner initiatives; pedagogy
updates; devolving responsibility for quality to the workforce; auditing of procedures and SOPs; internal and external reviews and
last by no means least the Quality Manual. The evolution of the Institute’s Quality Assurance structures and an evaluation of their
effectiveness are presented in this chapter. The flowchart in Figure 4.1 shows the framework on which the Institute QA structures
are upheld and how it has evolved since it was formally established.

Figure 4.1 Evolution of the Institute QA Structures and Framework
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4.2 Institute Quality Assurance Structures
The Institute Quality Assurance Structures have been drawn up to ensure quality in the educational service provided to all learners
and it also has mechanisms to encourage continuous improvement in the management of quality. Quality and its assurance is not
maintained or enhanced through systems and controls alone but through professional commitment. Hence, Quality Assurance is
applied at every level of the organisation. 

4.2.1 Quality Assurance Framework
The Quality Manual is the main document which describes all academic and functional operations in a structured format. In 2006,
a Code of Practice for research Degree Programmes was drawn up to augment and streamline the quality systems for the
operation of supervised research studies. Standard Operating Procedures (SOPs) have been compiled to provide more detail on the
implementation of the quality assurance procedures described in the Quality Manual. The whole system is guided by HETAC
criteria and established international/national best practice and standards. The Quality Management framework (Figure 4.2)
underpins the Institute’s approach to realise its commitment to quality.  

The Institute’s core activities (teaching and learning, and research and innovation) are supported by central service departments
(estates, HR, academic administration, student services, library, finance, computing services) and by student support services
(including careers, health, medical services, counselling, chaplaincy, access and disability supports, sports and recreation activities
and learning supports).  The Institute’s management and governance structures provide leadership in the development and
implementation of quality assurance throughout the Institute.  However, all internal and external stakeholders provide input into
the quality assurance process and are instrumental in achieving the Institute’s goals.  

Figure 4.2 Structure of the Institute Quality Assurance System

Academic staff are key players in the development and implementation of quality assurance in academic areas.  Central services
and student support services have their own quality assurance processes and play a vital role in enabling and supporting the
Institute’s core activities.  Collective responsibility is achieved through involvement in Academic Council meetings, departmental
meetings, programme boards and various other sub-committees and working groups within the different functional areas of the
Institute and at School/Department level.  

Through a cycle of planning, implementing and review, a process of continuous improvement is established across all Institute
academic activities.  This process is an interactive and collective process that recognises the interdependence that exists among all
stakeholders and recognises outcomes as the result of systemic interaction among all players.  Quality improvement initiatives are
based on the analysis of information, data and reports gained through a structured process of evaluation, monitoring and
feedback from internal and external stakeholders, through the mechanisms of Institutional and Programmatic Reviews and other
periodic evaluations conducted by the Institute and by Professional Bodies seeking to validate our programmes for accreditation.

The structures put in place for managing quality, are designed to improve the communication processes, co-operation and
interaction among management teams, Academic Council and individuals. Continuous improvement depends on the quality of
interaction and lines of communication among the individuals and groups outlined in Figure 4.3.  
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Figure 4.3 Lines of Communication in the Academic Quality System

4.2.2 Institute Quality Manual
The Institute’s Quality Assurance Manual was produced by the management team to conform to the HETAC Guidelines and
Criteria for Quality Assurance Procedures in Higher Education and Training (2002).  It describes the key structures, processes,
policies, procedures, performance measures and quality assurance mechanisms that facilitate a systematic approach to embedding
a quality improvement approach within the Institute.  The Quality Assurance Manual was submitted to HETAC and following
review was accepted as meeting the requirements as specified in the HETAC guidelines.  A Certificate of conformance was issued
by HETAC and presented to the Institute in August 2004. Figure 4.3 lists the key areas addressed in the Quality Manual. Validation
establishes documented evidence which provides a high degree of assurance that a specific course will consistently meet its
predetermined goals and quality characteristics. Hence, the QA Manual includes detailed procedures for the validation of new
programmes. The QA Manual includes procedures for the efficient monitoring, evaluation and review of programmes, a key
strength in any QA process. It is available to all staff on the intranet and is available to students through the Registrar’s Office,
library and the main website for the Institute. 

The QA Manual has been audited (Section 4.3) and also revised as part of this Institutional Review (Chapter 8, Section 8.2.1). 

Figure 4.4 Quality Manual

As the custodian of the National Qualifications Framework and its values, the NQAI has a legitimate interest in engaging with the
Institutes, mainly through the Council of Registrars and HETAC, in order to promote a consistent and internationally recognised
quality culture. They have a statutory role as a quality assurance agency and participate in policy and practice debates on quality
assurance, both at a European and national level. The NQAI is a member of the European Association for Quality Assurance in
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38  “Standards and Guidelines for Quality Assurance in the European Higher Education Area”. European Association for Quality Assurance in Higher Education, 2007,
Helsinki, 2nd edition.
39  MIS = Management Information Systems; BIS = Business Intelligence System.
40  Postgraduate Research Degrees Policy & Procedures, HETAC 2001.
41  Institute of Technology Tallaght, Postgraduate Research Degrees Policy and Procedures Document, May 2002.

Higher Education (ENQA) and operates under their guidelines. Table 4.1 provides detail on how the Quality Manual incorporates
the “seven elements” of the 2007 European Standards and Guidelines38.  

Table 4.1 Quality Manual Compliance with ENQA Guidelines

ENQA Element Quality Manual Section
1 Policy and procedures for quality assurance Section 1 Quality Assurance Policies and associated SOPs
2 Approval, monitoring and periodic review of Section 3 Procedure for Design and Approval of New Programmes and Modules

programmes and awards Section 5 Procedures for Ongoing Monitoring of Programmes
Section 6 Procedures for Evaluation of Each Programme at Regular Intervals

3 Assessment of Students Section 4 Procedures for the Assessment of Learners
4 Quality Assurance of Teaching Staff Section 7 Procedures for the Selection, Appointment, Appraisal and

Development of Staff
5 Learning Resources and Student Support Section 8 Procedures for Evaluating Premises, Equipment and Facilities

Section 9 Procedures for Evaluating Services Related to Programmes of Higher
Education and Training

6 Information Systems Section 9.3 Computing Services and Reprographics [MIS and BIS]39

7 Public Information Section 9.6 Communications

4.2.3 Standard Operating Procedures
The overarching quality assurance procedures are set out in the Institute Quality Assurance Manual. The detailed steps involved in
the implementation of these procedures are described in individual and specific Standard Operating Procedures (SOPs), which can
be drawn up by staff, primarily management and must be approved by TMT, before sign off by the appropriate SMT member or
the President.  It is the policy of the Institute that all Standard Operating procedures (SOP’s) have the same format, as far as
possible.  The standard format for SOPs has five headings: policy, purpose, organisational units affected, definitions, responsibility
and description of the procedure.  Where appropriate, procedures conform to this template.  A specific SOP template (procedure
no: E2001) is used when generating a new procedure. A full list of SOPs for the Institute is available from the Freedom of
Information Office.  SOPs are continually being developed and revised to improve the operations of the Institute.

4.2.4 Research Quality Assurance Procedures
Quality assurance procedures for the admission, monitoring and examination of postgraduate research students were developed
by the Postgraduate Policy Committee, and adopted by Academic Council between 2001 and 2002, inline with the HETAC
guidelines of the time40.  The Institute’s research regulations & procedures41 were assessed by the Registrar’s Office in May 2005 in
preparation for the submission of an application to HETAC for accreditation to maintain a research register to Level 9/10 in
Science and Engineering. The results of this assessment were assessed by both Management and Academic Council where it was
decided to develop a complete Code of Practice for Research Degree Programmes to include - updated Regulations for Supervised
Postgraduate Research Studies; and a Code of Conduct for Researchers. This was carried out by the Postgraduate Policy sub-
Committee of Academic Council who consulted with management, academic supervisors and research students in the process.
The Code of Practice was approved by Academic Council in February 2006 and subsequently by the Governing Body in March
2006. It was also ratified by the Institute management teams.  

The Code of Practice is an integral part of the Quality Management Structure. The regulations and procedures therein underpin
the academic operations and management of the Institute’s research degree programmes. A register of postgraduate students is
maintained by the Registrar’s Office in the Institute.  All registrations are evaluated internally by the Postgraduate Research Board,
as convened by the Registrar. Academic Supervisors monitor quality on a regular basis in relation to progress on a specific research
project through the forum of the progress meetings held with the postgraduate researcher. The quality of the supervision process
is monitored within the Department. Annual review reports often provide key information in that regard. 

An important indicator for measuring the quality of any research degree programme from an academic perspective can be
obtained from a review of the external examiners reports for each specific programme.
The Code of Practice is available online to staff and students on the internet. In addition soft copies are also posted on the
Institute staff I Drive in the RDP Regulations and Procedures folder. Comments on the Code of Practice and on how it might be
improved can be forwarded directly to the Registrar of the Institute for consideration at the next review. 



A Postgraduate Research Student Handbook has also been developed and this is updated on an annual basis by a group
comprised of staff from Development and Registrar’s Office. Part 1 of the handbook provides general information to research
students regarding their studies, supports and services. Part 2 of the handbook summarises the Research Regulations and Code of
Conduct. It is given to all students at induction and is published on the website.

4.2.5 Research Ethics Process and Procedures
Academic Council recommended the establishment of an Ethics sub-Committee in June 2005. The remit of this sub-Committee is
to 
• establish an appropriate code of ethics for the Institute;
• identify protocols to be followed by researchers;
• identify protocols to be followed by persons using college data and communications technology.
The Institute drew up comprehensive procedures for managing ethics in research which were agreed by management and
Academic Council in Nov. 2007. It also established a research ethics committee, which has a number of external members . The
Research Ethics Committee (REC) is an Executive Committee convened by the Senior Management Team and has been established
by them to:
• Review project proposals of those researchers wishing to conduct research involving human and/or participants and make

recommendations to SMT on whether the proposed research of that nature can be conducted at the Institute or not.
The Research Ethics Committee has a number of primary aims:
1. To protect the rights and welfare of human and animal participants in research studies or trials conducted by or involving ITT

Dublin researchers.
2. To facilitate the conduct of ethically sound, legally compliant research at the Institute in accordance with national and EU

legislation.
3. To advise the Ethics sub-Committee and thereby Academic Council on the development of ethical policies and procedures at the

Institute where required.

4.3 Evaluating the Effectiveness of Quality Assurance Procedures
The 2008 OECD Report Tertiary Education for the Knowledge Society points out that there are three main approaches to quality
assurance besides the ongoing monitoring system. It also says that the dual requirement of accountability and improvement can
be addressed by these three main approaches to quality assurance, namely – accreditation, assessment and audit42. Table 4.2
summarises the key features of each approach in terms of the questions asked to determine effectiveness, the emphasis of the
quality investigation and the type of output it produces. It also shows how these approaches work at Institute level in the
operation of its quality assurance procedures.

The Institute is accredited by HETAC under delegation of authority to make its own awards. The management and operation of
the programmes leading to those awards is underpinned by the Quality Systems in place. 

Table 4.2 Categories of Quality Assurance Approaches

Activity
Accreditation

Assessment
(Evaluation)

Audit
(Review)

Question
Are we good enough
to be approved?

How good are out
outputs

Are we achieving our
own objectives?

Are our processes
effectives?

Emphasis
Comprehensive
(mission, resources,
processes)

Outputs

Process

Outcomes
Yes

Positive
recommendation

Decision on
compliance or not

Mechanism 
• Delegated Authority
• Research Accreditation
• Professional Body Accreditation

• Institutional Review
• Programmatic Reviews
• Validation of New Programmes

• Management QA Review 
• Internal Peer Audits
• Audits by Consultant Auditors
• Audit sub-Committee of Governing Body
• Institutional Reviews
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42  Chapter 5, Assuring and Improving Quality, Tertiary Education for the Knowledge Society, Volume 1, OECD, 2008. 

C h a p t e r  F o u r



I n s t i t u t e  o f  T e c h n o l o g y  T a l l a g h t  -   S e l f  E v a l u a t i o n  R e p o r t  I n s t i t u t i o n a l  R e v i e w  2 0 0 3  -  2 0 0 8

29

The Qualifications (Education and Training) Act, Section 28(4) provides that HETAC from time to time review the effectiveness of
the quality assurance procedures of the Institute.  It is the responsibility of Senior Management to establish these reviews and to
receive and review the reports and progress on recommendations proposed. These reviews focus on the Institute as whole and
key areas of these reviews are dictated by HETAC as set out in their guidelines and criteria documents; available at www.hetac.ie 
They have included the delegated authority (2006 and 2008), research accreditation (2007) reviews and the current institutional
review. 

Section 10 of the Institute Quality Assurance Manual details the series of internal and external audits in place designed to assess
whether quality assurance procedures are being implemented (as defined in the Institute procedures) and as part of a learning
process, to evaluate if these procedures and review mechanisms are adequate for the purpose for which they were established.
Senior Management has responsibility for ensuring that the audit/review process is conducted appropriately and that the
recommendations are implemented. 

Institutional Reviews and the Periodic Programmatic Evaluations (in each of the Institute’s three Schools) undertaken by external
panels of experts review procedures for the ongoing monitoring and review of the Institutes academic programmes and their
delivery. Governance, management and administration within the Institute are reviewed on a regular basis through a variety of
different formats as discussed below.
The internal and external audit procedures are specified in the Institute Quality Manual. The audit modes used are shown Figure
4.5. The Senior Management Team, through the Office of the Registrar has oversight for the overall monitoring of the audit
processes that relate to the provision of education and training and their services and supports. The Governing Body oversees all
governance and financial audit processes.

The Institute has established an audit trail system and are currently looking at how our quality assurance procedures are being
complied with. Much has been achieved but like any good quality system, we recognise that there is still room for improvement.  

Figure 4.5 Audit Modes and Reporting Structure

Senior management will agree and publish each year the programme of audits, including the timing and who is to conduct the
audit.  Where the Senior Management Team receive an audit report it will analyse the report, identify actions and responses and
the President will then forward the report plus response to the Governing Body.  If appropriate the President may refer a matter
to Academic Council for consideration of policy. Reports from the audits and reviews will also be made available to Total
Management Team where some of the recommendations may be addressed.

Internal and external audits form a key part of a process of self assessment by the Institute of the effectiveness of its QA
procedures. These audits are conducted by:
1. The Management Quality Review Group appointed by SMT
2. An Internal Peer Review Auditor appointed by the Head of Function  
3. An external audit Consultant Auditors appointed by the Institute

It is the responsibility of the direct line manager of the function being audited to ensure that the audit is conducted in accordance
with the agreed schedule and that the audit team has full co-operation and access to information and individuals.  It is also the
responsibility of this manager to ensure that actions are taken without undue delay to eliminate detected nonconformities and
their causes and to follow up on recommended improvements. The audit is conducted in accordance with the appropriate
published audit procedure. Each audit will normally consist of four phases:
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1. Pre-audit meeting
2. The audit
3. Report of the audit
4. Follow up.

4.3.1 Management Quality Review Group
Management has the responsibility of ensuring that there exists an effective and efficient internal audit system to assess the
strengths and weaknesses of the quality management system.  To ensure this occurs management reviews the Institute’s quality
management system, at planned intervals, to ensure its continued suitability, adequacy and effectiveness.  This review includes
assessing opportunities for improvement and the need for changes to the quality management system. The main objective of the
Quality Review Group is to ensure that the processes, policies and procedures set down in the Institute Quality Assurance Manual
are implemented.

Inputs to these reviews include: Results of previous audits; Stakeholder feedback; Performance metrics; Status of preventative and
corrective actions; Follow up actions from previous management reviews; Changes that could affect the quality management
system; Recommendations for improvement.

Outputs from the management review include decisions and actions relating to - Improvement of the effectiveness of the quality
management system and its processes; Appraisal of the suitability of the organisation’s structure and resources; Performance
improvement objectives and actions; Identification and control of risks; Schedule of follow up actions; Schedule of future audits. 

Audits have been conducted in the following from 2005 to 2008: the Quality Manual; Follow-on actions of External Examiners
Reports; Programme Board Reports; SOP implementation, e.g. Disciplinary Board Proceedings Procedures, requests for exam
checks and appeals. The audit schedule for 2007/8 along with a sample audit report is given in Appendix 9.

Members of this review group are appointed by the President and include a member of SMT (Chairperson), two members of
management and two staff (one academic and one non-academic). The Chairperson presents a report of the reviews to the
Senior Management Team.

4.3.2 Internal Peer Review
Processes and procedures are reviewed and audited within Functional Areas and Academic Departments. They take the form of a
peer review in which a member of staff of the Institute investigates a process or system for which he/her does not have
responsibility. Audit reviews of this type that have taken place in functional/academic areas include – examinations process;
programme board reports; response to external examiners reports.

It is the responsibility of senior management to ensure that the staff resources are available and properly trained for reviewers.
Internal peer reviews are normally carried out at the request of the appropriate senior manager. The report of the review is in the
first instance made available to the direct line manager of the function being audited for comment and for agreement on fact.
The line manager is responsible for ensuring that appropriate follow up actions take place.  A file which includes the report of the
audit and a report of follow up actions is submitted to the senior management team by the line manager. 

4.3.3 Audits by Consultant Auditors
The Institute, in conjunction with the Council of Directors / Presidents of the Institutes of Technology, initially engaged Deloitte
and Touche and currently Mazars as consultant auditors to provide an independent audit and appraisal of systems within the
Institute. The systems examined are of a significant nature, focused on governance, management and administration and the
audits form a key part of the risk management and internal controls in the Institute.  Systems audited since 2000 include those
listed in Table 4.3 below.

In all cases it is the responsibility of Senior Management to review the findings of these audits and to identify and implement
follow up actions. The reports of these audits are presented to the Internal Audit Sub-Committee of Governing Body and to the
Comptroller and Auditor General.
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43  Nationally agreed Quality Assurance Forms, between the Teachers Union of Ireland and the Institute of Technology Sector.

Table 4.3 Systems Audited by Consultant Auditors 2000 - 2008

Internal Audits
• Management of Part-time Programmes • Fee collection & registration
• Research & Development • Computer Audit
• Campus Companies • Completion and uploading of exam results
• Human Resources Management • Final Broadsheets and Examination Board meetings
• Risk Management of national MIS project implementation • Examination Board Records
• The Examinations System • Student registration
• Student Recruitment • Student Retention
• Student Services & Support • Strategic Objectives

4.3.4 Audit sub-Committee of Governing Body
In 2002 an internal audit committee was established as a sub-committee of Governing Body.  The purpose of the audit
committee is to advise the Governing Body on internal control, corporate governance and any matters referred to it by Governing
Body. 

The scope of the Audit sub-Committee is a review and oversight committee. The terms of reference for the committee include -
Review of internal audit programme; Annual review of abridged statutory accounts and management observations prior to their
submission to the Comptroller and Auditor General; Review of external audit report including management letter; Review of
internal financial and non-financial controls; Review of risk assessment reports; Review of statutory reports; Review of compliance
with Corporate Governance.

The audit committee is appointed by Governing Body and membership consists of three members of Governing Body who are not
employees of the Institute; the chair will come from this group; The President; one member of Governing Body from the groups
representing employees of the institute.
Issues which have been examined by the Audit Committee to-date include
• Issues raised in the Internal Audit Reports
• Registration and fee collection for full and part-time students
• Banner Computer System / Management Information Systems
• Tendering Process for Reprographics
• Fees and Refunds Policy
• Recruitment of Staff Policy (emphasis on part time staff recruitment)
• Cost Savings Initiatives.

4.3.5 Audits by the Comptroller and Auditor General
The Comptroller and Auditor General conducts regular reviews of the Institute to ensure:
1. Expenditure is for the intended purpose as stated in the allocation by the HEA
2. Financial controls are properly applied
3. Expenditure provides value for money
In this context the Institute also produces regular programme and budgetary and expenditure reports which are monitored by the
Department of Education.

4.4 Continuous Improvement 
Quality improvements are guided by recommendations from Management, Governing Body, Academic Council and its sub-
Committees. The day-to-day operational approach to quality improvement is indicated in Figure 4.6. It is a continuous responsive
process that seeks to improve outcome through the input of key stakeholders (students, staff and other internal and external
stakeholders) as identified by each Department/Function. Mechanisms for gathering stakeholder input include Programme Boards;
External Examiners Reports; nationally agreed QA1/2/3Forms43; and Programmatic Reviews. These are discussed in more detail in
Chapter 6, Section 6.5.



Fig. 4.6 Quality Review and Improvement

Outcomes from internal and external audits also contribute to continuous improvement processes. The Quality Management
Review Group conducted a comprehensive audit of the Quality Manual in Dec. 2005. A report on the findings was submitted to
SMT identified areas for improvement and also pointed out elements which required amendment. The 2006 external evaluation
panel for delegated authority also reviewed the quality assurance procedures. Overall, the Evaluation Group found that the
Institute has been substantially operating processes for the development, implementation, monitoring and continuous
improvement of its taught programmes. However, they recommended the Institute address procedures to address recording of
completion/closure. The findings also indicated a system of structured monitoring of progress on issues raised and their closure is
also established (Section 4.5). The 2008 revised Quality Manual being submitted for approval to HETAC as part of this self
evaluation process seeks to take these outcomes and those of department/functional staff through the forum TMT into account.

4.5 Quality Review Recommendations
The Institute is committed to ensuring that both the operation and control of its quality assurance processes are effective, and
that they contribute to an ongoing process of continuous improvement. It is therefore policy of the Institute to have clear
procedures in relation to the implementation of quality review recommendations as a means of responding to the issues raised in
peer reviews and audits and record closure. 

4.5.1 Follow on Procedures 
The Institute procedures for the ongoing monitoring of programmes are set out in Section 5 of the Quality Manual. The purpose
of this section is to specify follow-up procedures that seek to monitor the status of issues raised in reports submitted to the
Institute by - Programme Boards; Programmatic Review Panels; External examiners; Institutional Reviews; Delegated Authority
Reviews.

An SOP has been approved by SMT to deal with follow-up and monitoring of how issues are dealt with or processed as part of
this institutional review process. It indicates that a follow-up exercise will be conducted within one year of all reviews listed above
through the Registrar’s Office. Template follow-on forms to be completed and the actual steps in this procedure are given in
Appendix 10. 

The Senior Management Team (SMT), through the Registrar, is responsible for monitoring the development, and completion of
the follow-up exercise in the context of monitoring overall quality improvements. In addition, through the Institute Quality Review
Group, implementation of this procedure will be monitored by means of subsequent reports and/or internal reviews. 

4.5.2 Mechanisms for Monitoring Effectiveness 
Audit findings are reviewed by the appropriate senior manager on an ongoing basis. The template in Appendix 11 may be used
to document the review of findings. A review of the audits conducted in 2006 and 2007, along with their current status is also
presented in this appendix. Audit reports for 2007/8 are currently being examined by the Registrar who will report on the issues
raised to SMT in Feb. 2009. 

In September 2008, the Office of the Registrar has begun to implement a centralised system for monitoring the effectiveness of
quality assurance procedures, and reports on outstanding issues to TMT and SMT. Programmatic Reviews have been conducted
between 2005 and 2008. A mid-term review of the status of the Programmatic Review recommendations has been initiated and
is now part of the audit process. The results of that audit are presented in Appendix 12.
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44  The Lisbon Convention 1997 reflects an updating of many European and UNESCO conventions dealing with recognition of higher education qualifications that were
developed since the 1950s. The Convention, which was developed by the Council of Europe and UNESCO and adopted in Lisbon on 8 -11 April 1997, sets out basic
principles related to the assessment of qualifications. 
45  There are a range of EU Directives in place concerning the recognition of qualifications.  The National Qualifications Authority of Ireland is the Irish centre for the
recognition of international awards, known as Qualifications Recognition – Ireland. 
46  Refer to National Policy Approach to the Recognition of International Awards in Ireland (NQAI, June 2004, p.55).
47  The European Commission in its report of November 2003 called for the development of an overarching European Qualifications Framework to facilitate transparency
of qualifications and competencies within Europe, promote the mobility of students and graduates, and facilitate co-operation in programme provision among higher
education institutes within Europe. The National Qualifications Authority of Ireland has been designated as the National Coordination Point to oversee EQF implementation
in Ireland. See also the European Qualifications Framework for Lifelong Learning (EQF), European Commission, 2008 for details.

Chapter 5
Implementation of the National Qualifications
Framework and Access, Transfer and
Progression Procedures
5.1 The National Qualifications Framework 
The National Qualifications Framework (NQF) was launched in 2003. It was developed by the NQAI, and is the single reference
point for all the Institute’s higher education and training awards. HETAC guides the Institute in its implementation. The
establishment of a national single entity for dealing with education and training has facilitated delegated authority; has set up a
coherent framework for awards; enhanced the promotion of quality and consistency through the determination of standards for
all fields of learning and the use of tools such as ECTS throughout higher education; and embedded the concepts of Access,
Transfer and Progression within programmes. It has set a pathway for avenues of leaning; enabled clarity for learners around
learning outcomes and has contributed to wider policy initiatives for education nationally and internationally. The NQF provides
confidence in the standards met on higher education awards and has in effect standardised them across the HEI sector. The
Institute offers a suite of programmes on the NQF for taught programmes from Levels 6 to 9 and research degrees at Levels 9 and
10 across all the Academic Schools (Appendix 1). 

5.1.1 Engagement and Achievements at National Level
From an early stage, the Institute was actively engaged with HETAC in consultations on and in the implementation of the
Framework. It worked closely, primarily through the Registrar and in conjunction with the Heads of School and Academic Council
in ensuring its awards were recognised by the emerging NQF. It made recommendations to HETAC on changes to the award
systems, e.g. having the existing National Diplomas established as a Bachelor Degree award on the framework and on the new
minor/supplemental and special purpose awards. Our award titles comply with the HETAC requirements. However, some learners
and staff have expressed concern on the number of award titles available, e.g. no award title for technology or computing;
limitations with regard to the lack of inclusion of specialist fields in award titles or on the parchment. 

5.1.2 International Dimension
At European level, there have been a number of initiatives set up to increase transparency of education and training awards and
so facilitate recognition of international awards.  These initiatives include the Lisbon Convention44, the Bologna Declaration, the
European Network of Information Centres (ENIC), the National Academic Recognition Information Centres (NARIC), and EU
Directives on the recognition of professional qualifications45. The NQAI represents Ireland in ENIC/NARIC and is the Irish centre for
the recognition of international awards, known as Qualifications Recognition – Ireland.  

The Irish National Framework of Qualifications is aligned with the Bologna Framework46. The Institute of Technology, Tallaght has
restructured its programmes in line with the National Framework of Qualifications and is committed to implementing the Bologna
and more recent European Quality Framework (EQF) objectives.  It strives to implement international quality standards for all of its
activities and programmes47.  

5.2 Implementation of the National Qualifications Framework
In November 2003, the HETAC Council adopted the generic award-type descriptors of the National Framework of Qualifications
(the Framework), as Interim Standards for the development of programmes on the National Framework of Qualifications.  In
2005, the Council adopted award standards for five fields of learning – Art and Design, Business, Computing, Engineering and
Science. The interim standards are used by Programme Development Committees when preparing programme submission
documents.  Updates to policies and new policies appear on the HETAC website and the NQAI (www.nqai.ie) from time to time
and these websites are referred to as required. These are communicated by the Registrar to the Academic Management Team (i.e.
Heads of Department and School) and Academic Council. 



5.2.1 Taught Programmes: Learning Outcomes and Levels of Award 
The Institute reviewed all of its taught programmes between 2004 and 2005, including course content, learning outcomes,
methods of delivery and progression criteria, to ensure that they meet the standards defined in the NFQ. The Quality Assurance
procedures comply with the Framework and the NQAI policies and criteria that focus on the NQF have been used to formulate
Section 3 of the Quality Manual that deals with New Programme Design and Approval.  The QA procedures for new programme
development have been written to comply with the NQAI guidelines on the implementation of the Framework as follows:
• The Course Programme Form (CP1) at the initiation stage is reviewed by Academic Council to ensure the title of the proposed

award is consistent with the NQAI award types;
• Programme learning outcomes are written for each new programme and they are aligned to the NQF standards of knowledge,

skill and competence in the submission document;
• The criteria used in evaluating the Course Submission Document by the internal panel includes – appropriateness of the

proposed level of qualification; appropriateness of entry mechanisms and how they facilitate access, transfer and progression on
the NQF; 

• The criteria used in evaluating the Course Submission Document by the external panel includes – title compliance with the NQAI
award-types; appropriateness of learning outcomes with proposed award standards; procedures for access, transfer and
progression and compliance with NQAI policies and procedures.

• The Centre for Teaching and Learning has provides courses on writing and using learning outcomes. This will provide greater
clarity in the description of qualifications for Institute staff.

5.2.2 Research Awards
HETAC adopted the National Framework of Qualifications award-type descriptors as standards for the Masters and PhD research
degrees in 2004. These new standards emphasise the traditional research degree outputs (advanced research training, depth of
knowledge and contribution to knowledge) but also breadth of knowledge and transferable skills. The Post-graduate Policy sub-
Committee of Academic Council drew up a detailed document in 2007 indicating where each of the HETAC interim standards is
met during the course of the appropriate research degree. These are available to each student in the Postgraduate Research
Student Handbook. 

The new vision for postgraduate study is directed at the OECD recommendations for the establishment of a world-class 4th Level
sector49. The Institute is an active member of the SIF funded Research Alliance (national and sector-wide) and the DRHEA (Dublin
region in specific disciplines) in the development of graduate research education programmes that will broaden the focus and
training experience for the postgraduate researcher50. For example a number of research students in Science have attended
modules delivered in DCU.

The structured provision of doctoral programmes seeks to improve quality and reduce completion times and to take account of
the broader needs of the labour market and for the integration of structured mentoring into doctoral programmes. Both of these
are entirely in keeping with the standards established by HETAC using the National Framework of Qualifications51.  

5.2.3 Monitoring of Compliance
The QA procedures for the evaluation of programmes at regular intervals, in Section 5 of the Quality Manual, takes cognisance of
the National Framework of Qualifications and policies of the NQAI in relation to access, transfer and progression are being
implemented. Compliance is evaluated by the Programmatic Review, ongoing monitoring within the Institute, Delegated Authority
and other HETAC Review processes. The 2006 and 2008 evaluation panels for delegated authority reported that the Institute has
the capacity to meet the criteria that relate to the National Framework of Qualifications.

5.3 Policies, Actions and Procedures for Access, Transfer and
Progression

The approach of the Institute to access transfer and progression is guided by the National Qualifications Authority of Ireland
(NQAI) document, Policies, Actions and Procedures for Access, Transfer and Progression for Learners, published in October 2003.
The Institute is also cognisant of its obligations to give effect to the objects of the Qualifications Act (1999) in regard to these
areas and to facilitate life long learning through the promotion of access and opportunities for all learners. The concepts of
access, transfer and progression are defined in the Qualifications Act, 1999 as follows:
• Access – the process by which learners may commence a programme of education and training having received recognition for

knowledge, skill or competence required.
• Transfer – the process by which learners may transfer from one programme of education and training to another programme

having received recognition for knowledge, skill or competence acquired.
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48  Policies and Criteria for the Establishment of the National Framework of Qualifications (NQAI, 2003); Determinations for the Outline National Framework of
Qualifications (NQAI, 2003).
49  Section 2.5 of the Institute’s Application to HETAC for Accreditation to Maintain a Research Degree Register for a discussion on this and references therin.
50  Discussed in the 2008 Delegated Authority Self-Evaluation Report, Section 7.7.
51  Observations of the Higher Education and Training Awards Council (HETAC) on the recommendations in Chapter VII (Research, R&D and Innovation) of the OECD
Review of Higher Education in Ireland, May 2005.
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52  NQF Policies, Actions and Procedures for Access, Transfer and Progression of Learners, NQAI, 2003.

• Progression – the process by which learners may transfer from one programme of education to another programme, where each
programme is of a higher level than the preceding programme. 

The Qualifications Act uses the term ‘Access’ in a narrow sense, relating only to commencing a programme of education and
training and recognition of prior knowledge. In practice the Institute has treated ‘Access’ more broadly, and in line with the
meaning used in the report of the Action Group for Access to Third Level (HEA, 2001). This has been reinforced in the HEA
National Plan for Equity of Access to Higher Education 2008 – 2013 published in July 2008. The following statement on access
and overarching policy has been approved by Academic Council is given in Table 5.1.

Table 5.1 Access Policy Statement

The Institute of Technology Tallaght is committed to equity of access to higher education.  Through our
mainstream strategic priorities, resource allocation, and quality assurance processes, the Institute actively
promotes and facilitates widening the participation of student groups currently under-represented in higher
education.  This commitment reflects our role as a major contributor to the social, cultural, and economic life of
South Dublin and the surrounding region.
In keeping with national access policy, and reflecting the diverse population of our region, the Institute will focus
on activities with the following:
• School-leavers from disadvantaged socio-economic backgrounds
• Mature students
• Students with disabilities
• Members of ethnic minorities and the Traveller community.
Access activities will continue to consist of a range of pre-entry activities (particularly with local disadvantaged
schools), alternative entry mechanisms, and post-entry supports.  In developing our Access activities, the Institute
will ensure:
• collaboration with relevant local and national partners
• sustainable projects with Institute-wide participation
• information and awareness training for staff
• on-going monitoring and evaluation
• regular updates to staff

The Institute will develop a three-year Access Plan, with details of the programme of actions to address the needs
of each under-represented group; the resources to be committed to these actions; and the means by which the
actions will be evaluated.

Through its admissions policies and supports, the Institute seeks to increase participation by under-represented groups in higher
education. It particularly emphasises those categories specified in national access policies, including students from lower socio-
economic groups, students with disabilities and mature students, members of the travelling community and ethnic minorities.
Applicants for full-time courses from these groups are treated as special category applicants and are evaluated against approved
criteria, other than the normal CAO points.

Institute policy and procedures for access, transfer and progression have been developed in accordance with the NQAI operational
principles listed below, and are outlined in the Quality Manual52:  
(i) programmes leading to awards in the National Framework of Qualifications should accommodate a variety of access and entry

requirements
(ii) the issues of access, transfer and progression should be addressed for all learners
(iii) policies should be designed in the context of national policy in relation to equality, with particular regard to the relevant

provisions of the Equality Status Act 2000 and the Employment Act 1998
(iv) all awards should have associated opportunities for transfer and progression
(v) awards at the same level in the Framework should be valued equally
(vi) a learners continued participation in learning may require opportunities for either transfer or progression at any transition point
(vii) the Framework concept implies that a learner achieving an award is, in principle, eligible to progress to a programme leading

to another award at the next level up where there is such an award in the same or a related field of learning, and may be eligible
to progress to a higher level than that.

The Institute’s current policies and practices on access, transfer and progression, build on those developed with the establishment
of the Institute in 1992.  Conscious of the need to adapt to new developments, the Institute continues to seek new ways to
facilitate learner entry and to enhance flexibility by promoting transfer and progression. Arrangements in that regard are
presented in the remainder of this chapter. Examples of how the Institute facilitates access, transfer and progression are listed



below, and are elaborated further in Chapter 7 that deals with Lifelong Learning:
• The Institute operates a fully modularised semester system in all Schools and Departments which helps facilitate flexible modes

of delivery and transfers between programmes;
• All modules on Institute part-time programmes are available to learners through the Accumulation of Credits and Certification

of Subjects Scheme (ACCS);
• Some programmes facilitate flexible modes of access by starting in February or August;
• A flexible ladder system is implemented, whereby students can progress from two-year Higher Certificates to add-on Ordinary

Bachelor Degrees and Honours Degrees. The Ladder system of two year Higher Certificate programmes with progression to add-
on Ordinary Bachelor Degree and Honours Degree programmes is the most popular entry route for applicants to the Institute.
The introduction of ab initio Ordinary and Honours Degrees, in keeping with the Bologna process, is a more recent development
and it is expected that there will be continued demand for both types of provision to degree level in the future.

• The Institute facilitates multiple entry to year one for Levels 6,7 and 8;
• Exit (embedded) awards are encouraged and available for the majority of programmes. A number of programmes have

embedded awards, for example some students can graduate with a Level 6 or 7 award though originally registered for a Level
8 ab initio programme.

• Minor and special purpose awards are also facilitated, particularly for part-time programmes;
• The Institute’s ACCS programmes replicate much of the full-time HETAC programmes in part-time mode, with participants

attending the Institute during weekday evenings.  Participants may also attend modules during the day-time if they wish.  All of
the Institute’s programmes comprise separate modules and a part-time student is free to study some or all available modules of
a programme53. This offers considerable flexibility and facilitates access to students who may wish to combine study with work
and/or family and social commitments;

• Collaborative Programmes which are through partnership with national professional bodies, national and international third level
institutes and industry.

• Specialist courses to facilitate flexible modes of ACCS, e.g. Flashe, FLITE. Courses for clusters of companies and other in-
company provision of training.

Continuous improvement and enhancement around provisions for access, transfer and progression are intrinsically linked to the
Strategic Plan. Goal 3 of the 2005-08 Plan clearly outlined strategic objectives and identified key actions for Student Access,
Diversity and Recruitment. They are being evaluated as part of the process for the next 5 year plan. Key achievements to come
out of that evaluation process to date include the following: expanded access programme; increased marketing of programmes;
special programmes with primary and secondary schools.

The NQAI (2003, p.17) has defined specific policies, actions and procedures through which it will meet its objectives in relation to
access, transfer and progression.  They are set out under four themes which are discussed in Sections 5.4 to 5.7 below:
1. Credit
2. Entry arrangements
3. Transfer and progression routes
4. Information provision.

5.4 Credit
Following on publication of its policy document on Access Transfer and Progression in October 2003, the NQAI elaborated on the
policies on credit contained in that document with a further publication in November 2004. This was entitled, Principles and
Operational Guidelines for Implementation of a National Approach to Credit in Irish Higher Education and Training. The Institute
considers that its policies, practices and procedures have been in accordance with those set out in the NQAI document, albeit
with a need for some formalisation currently underway and also availing of opportunities for more extensive application of its
policies on Recognition of Prior Learning (RPL).

5.4.1 Full-time Programmes: A Modular Credit-based System
The Institute offers modular programmes which contribute to the efficiency of credit systems. Each module has a number of
credits which the learner gains when they have successfully completed the module.  In keeping with the European Credit Transfer
System (ECTS) the academic year has 60 credits available (normally, but not exclusively 30 per semester).  Full-time students must
accumulate 60 credits to pass in a given academic year, in addition to having a Grade Point Average (GPA) greater than or equal
to 2.00 in each semester and no F grades.   The Course Schedule shows the modules and credits associated with each
programme of study leading to an award.  Each programme has a total of sixty credits per year.  

5.4.2 Part-time Programmes: ACCS
All modules on Institute part-time programmes are available to learners through the Accumulation of Credits and Certification of
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53  The Institute’s Access initiatives and programmes that focus on lifelong learning are elaborated on in more detail in Chapter 7 - Evaluation of the Provision of Lifelong
Learning.
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Subjects Scheme (ACCS).  All ACCS programmes are broken down into modules i.e. single subjects taken over a semester.  Each
module successfully completed gains a number of credits for the student.  On successful completion of a module, learners receive
single subject accreditation, accumulating credits toward an overall award.  The Institute’s ACCS programmes replicate much of
the full-time HETAC programmes in part-time mode, with participants attending the Institute during weekday evenings and/or
Saturday mornings.  Participants may also attend modules during the day-time if they wish.  All of the Institute’s HETAC
programmes comprise separate modules and a HETAC part-time student is free to study some or all available modules of a
programme. This offers considerable flexibility and facilitates access to students who may wish to combine study with work
and/or family and social commitments.  The flexibility of the system is particularly attractive to learners in employment and/or
those working at home; the system also facilitates internal and external transfer arrangements. Because all HETAC programmes
within the Institute are modularised and semesterised, this assists in implementing policies on access, transfer and progression.
For example, students who commenced their studies on full-time programmes may (as their situations change) transfer to the
part-time mode to complete their programmes of study. Similarly, students enrolled on the Institute’s Part-time Programme may
transfer to the full-time day programme.

5.4.3 Recognition of Prior Learning
The policy of the NQAI on credit is to work towards the development and implementation of a national approach on credit to
complement the emerging National Framework of Qualifications. The policy of the NQAI is that recognition of prior learning
should be considered as a part of the objective on credit.  Recognition of Prior Learning (RPL) is used to a small degree within the
Institute both for admission to programmes and for obtaining credit towards awards.  It is intended to further develop these
policies and procedures in the coming years.  Recognition of Prior Learning is applied both to certificated learning and to non-
certificated learning. It both cases it is aided by the manner in which course documentation is prepared and particularly by the
specification of learning outcomes for each subject on courses.  All departments within the Institute give recognition to prior
learning, mainly by students on part-time courses.  It is recognised that further resources need to be applied to dealing with such
cases. A case study is presented in Appendix 13. The policy (also in Appendix 13), guidelines and associated process of applying
for exemption are included in the application pack a student receives when they express and interest in a course. The Institute
provides advice for students applying for exemption such that a student can compile the correct documentary evidence of prior
attainment.  Students are encouraged to apply for exemptions as early as possible and preferably with their course application.

5.5 Entry Arrangements 
It is the policy of the Institute that entry requirements are fair, consistent and transparent, and that all learners should be satisfied
that they have been treated justly.  Arrangements are in place to ensure equal opportunity, in compliance with equality legislation.
The admission routes for entry to taught academic programmes are given in Figure 5.1.The entry requirements for postgraduate
students to research degree programmes are compatible with progression routes through the National Framework for
Qualifications, at NQAI Levels 9 and 10 for Master’s and Doctoral degree awards. Progression is normally from a Level 8 or
equivalent qualification as described in the Code of Practice for Research Degree Programmes, Section 2.1. The qualifications of
all applicants who wish to register for research degree programmes are assessed as part of the formal registration application
process outlined in Section 2.2 of the Code of Practice. This is conducted at the candidate selection stage before the offer of a
studentship. 

Figure 5.1 Admission Routes for Taught Programmes
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The Registrar’s Office monitors the level of acceptances on CAO applications on an annual basis, and notifies Heads of
Department and School through the TMT group. Overall, CAO applications to the Institute have varied over the years (Figure 5.2)
due to factors such as the introduction of new programmes, variations in programme popularity and decreases in the number of
students sitting the Leaving Certificate examination. 

Figure 5.2 Profile of CAO Acceptances for 2003-08.

CAO acceptances for the 2008/9 academic year have increased by a quarter since 2007/8, with first and second preferences of
64% and 11% respectively. Analysis of the CAO acceptances by level of entry shows an increase in acceptances for L8
programmes, which are up almost 80% on 2007/8, with the L6/7 acceptances the same as last year. 

The direct entry admissions process deals with direct applications for entry to years other than year one, including ERASMUS
students applications.  The Fáilte Ireland process deals with entry on to two full-time National Certificate courses validated by
FETAC.  The admission of part-time students is carried out by the Part-time Office. 

The Institute facilitates access to higher education by students from disadvantaged areas.  Two places are set aside for students
who do not meet the minimum points set for the programme in  each of the six schools that participate in the Institute’s access
programmes (ACE and CHEAP).  These places are subject to each student achieving a specific predetermined level of points in the
Leaving Certificate examination in addition to satisfying any special course requirements.  Students are admitted through the CAO
process. 

A number of places on engineering courses are offered to students who successfully complete agreed post-leaving certificate
programmes (PLC) in Greenhils College.  The programmes are monitored and externed by staff from the School of Engineering
and places are offered to successful applicants through the CAO. 

The Higher Education Links Scheme enables students who have received a FETAC level 5/6 award to apply for a place in a higher
education institution, and reserves a quota of 10% of places on Higher Certificate and ab initio Ordinary Degree courses, for
applicants presenting with FETAC level 5/6 awards. Applicants must have obtained a full level 5/6 award and are scored by the
CAO in accordance with an agreed national agreed scoring system for the calculation of points.  Some courses require specific
awards and details are shown in the full time prospectus or in the FETAC Guide to the Higher Education Links Scheme. In recent
years the quota of 10% has been achieved in Business and Audio Visual Media programmes, but not in Science, Engineering or
Computing programmes.

The Institute reserves a minimum of two places on each programme for applicants who have a disability and do not meet the
minimum entry point requirements.  These candidates may not be required to meet the minimum entry points for an individual
programme in a particular year.  Applicants with disabilities are advised to inform the Institute, by ticking the relevant box on
page one of the CAO application form.  The CAO then contacts the applicant to obtain further details and then supplies these
details to the Institute, to allow the Institute to make provision for an adequate level of supporting services should the applicant
gain a place.  

The Institute has processes in place for dealing with recognition of awards from outside the State. Academic entry requirements
also provide details of how recognition of professional and/or equivalent qualifications is dealt with prior to admission. In some
cases this may require a qualifying exam or bridging studies. 
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Criteria and procedures for selection and admission of non-standard applicants were developed by the Academic Council and
approved by the Governing Body. They are operated by the Admissions Office working in conjunction with the Academic
Departments with an overview of the processes by the Registrar.

The Promotion of  Access:  Ful l- t ime Programmes
Through its admissions policies and supports, the Institute seeks to increase participation by under-represented groups in higher
education. It particularly emphasises those categories specified in national access policies, including students from lower socio-
economic groups, students with disabilities and mature students.  Applicants for full-time courses from these groups are treated
as special category applicants and are evaluated against approved criteria, other than the normal CAO points.

The Institute encourages participation by lower socio-economic groups by a variety of means. These include links to designated
disadvantaged schools through the Access to College Education (ACE) project,which is focused on the West Tallaght RAPID
(Revitalising Areas by Planning, Investment and Development) area and the Clondalkin Higher Education Access Programme
(CHEAP), which is focused on the North Clondalkin  RAPID area and other areas of disadvantage. Access initiatives and
programmes are discussed in Section 5.8 of this submission. 

The Promotion of  Access:  Part-t ime & Cont inuing Educat ion
The extensive Part-time & Continuing Education Programme provides wide-ranging opportunities for access to higher education
for mature students. This mode is a particularly attractive for those who either by choice or necessity continue in employment
while pursing higher education qualifications.  Many of the awards available for part-time programmes are those of professional
bodies or awarding bodies other than HETAC or FETAC. It is a requirement of the Qualifications Act that these programmes in
Institutes of Technology be incorporated into The National Framework by 2006 and this will bring a greater coherence and
transparency to all the awards available through part-time study at the Institute. This is discussed in more detail in Chapter 7 –
Evaluation of the Provision of Lifelong Learning.

5.6 Transfer and Progression Routes 
Awards obtainable through the Institute courses are positioned at levels 6, 7, 8, 9, and 10 of the National Framework of
Qualifications. Admission to programmes at all levels occurs through transfer and progression routes, which have been
continuously developing over the years. Statistics with regard to transfer and progression are presented in Tables 5.2 for taught
programmes. The majority of students progress from our own programmes. The highest number of transfers from other HEIs is in
the School of Business and Humanities, primarily from Erasmus and FETAC programmes. 

Table 5.2 Figures for transfer and Progression FT and PT

Academic Year External Transfers Internal Progression  

2003/4 12.2% 87.8%
2004/5 16.7% 83.3%
2005/6 15.5% 84.5%
2006/7 15.1% 84.9%
2007/8 12.8% 87.2%

To date 61% of new admissions to research degrees are ITT Dublin graduates, with 96% of our PhD students transferring from
Masters by research programmes. The high figure here is related to our direct entry requirements for PhD, which require
applicants to have a Level 9 qualification on entry.

5.6.1 The Ladder System of Progression
The Institute, along with the other Institutes of Technology, pioneered the development of a flexible ladder system whereby
students can progress from two-year Higher Certificates to add-on Ordinary Bachelor Degrees and Honours Degrees. Unlike the
ab initio degree system, students have the option to take time out to work or pursue other activities at the end of year 2 or year
3, having achieved a recognised award.  The Ladder system of two year Higher Certificate programmes with progression to add-
on Ordinary Bachelor Degree and Honours Degree programmes is the most popular entry route for applicants to the Institute.
The introduction of ab initio Ordinary and Honours Degrees, in keeping with the Bologna process, is a more recent development
within the Institute.

Entry to add-on Ordinary and Honours degrees in the ladder system is managed by the Institute in line with established policy.
Typically this is done on the basis of ranking applicants on the basis of their Grade Point Average (GPA) in their previous



qualification54. Heads of Department examine and assess applications and recommend offers of places.  The Registrars Office then
offers places and makes the appropriate fee decisions.  The majority of such applicants are students of the Institute wishing to
continue their studies.  The Institute publishes criteria for admission to add-on programmes in the student handbook and on the
Institute’s website.  Press advertisements, notice boards and emails inform applicants of the courses available, the application
process and deadlines for applying.

5.6.2 Other Progression Routes
Advanced Entry to Years Other Than Year One 
Applicants with previous third level attainment apply directly to the Institute. Heads of Department assess applications and make
recommendations with regard to admission. Based on these recommendations, the Registrar’s Office offers places to applicants
and makes the appropriate fee decisions. It is Institute policy to facilitate transfers across disciplines where appropriate. This has
been facilitated primarily in the School of Business and Humanities, with transfers into the Higher Diploma in Marketing and the
Bachelors in Technology Management from other disciplines. 

ERASMUS Students
The Institute has established bi-lateral linkages with thirty-three third level colleges in Europe55. Interested students apply through
the International Office to join Institute programmes for a semester or a year.  A handbook is provided for Erasmus students and
a special induction course is organised in conjunction with the International office56. The process and induction is reviewed at
regular intervals and improvements in processes and procedures made accordingly.

New Programmes with Nanjing University
The Level 8 B.Sc. in Pharmaceutical Science and the B.Eng. Electronic Engineering are currently being delivered to students in
Nanjing University, with staff jointly from this Institute and China from year 1 to 3. The students will conduct the final year of the
programme at this Institute. 

5.6.3 Transfer Arrangements: Taught Programmes 
Some examples of programmes where transfers from other disciplines are facilitated are presented Table 5.3.

Table 5.3 Cross Discipline Transfer Examples

Transfer from To Programmes

Engineering/Science Ordinary Degree in Technology Management
Engineering/Science Higher Diploma in Pharmaceutical Production
Accounting Management, Y2
Mechanical Electro-mechanical

Transfer from one programme to another is facilitated, in some cases, by the provision of bridging studies. For example, in
Engineering, bridging studies are provided to facilitate transfer from the Higher Certificate in Engineering in Maintenance
Technology to the Bachelor of Engineering in Manufacturing Technology. 

5.6.4 Transfer Arrangements: Research Degrees
Transfer between the Level 9 and 10 register is also facilitated and details of the processes involved are given in Section 2.5 of the
Code of Practice. Students on the Doctoral Register, who are unable to complete the approved programme within the permitted
duration for any reason may through the sponsoring Department, apply to the Registrar for permission to transfer to the Master’s
Register as outlined in Section 2.6 of the Code of Practice. 

5.7 Information Provision
In compliance with Section 46 of the Qualifications Act, the Institute provides information to learners commencing a programme of study
of the name of the awarding body, the title of the award, and the transfer and progression opportunities for learners on attainment of the
award.  The Institute’s prospectus for full-time courses, the prospectus for part-time courses, the web site, course leaflets and course
handbooks are the primary means for providing information to learners and potential learners. These are also published in the Prospectus,
General Student Handbook and Postgraduate Research Student Handbook. This material includes information on the entry requirements
for courses, the titles of the awards associated with programmes of study and the awarding bodies. Information is also provided on further
selection procedures where these apply, and possibilities for transfer and/or progression associated with particular programmes of study.
The Institute revised its publications in 2004 to comply with the NQF award levels and titles. 
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54  For more information refer to the Delegated Authority Submission for Taught Programmes, Chapter 5, Section 5.4.4 on progression criteria and to Chapter 6, Section
6.12 on progression indicators.
55  Most of these linkages are with universities in France, Germany, Italy and Spain.
56  As discussed in Chapter 6, Section 6.14 of the Delegated Authority Submission for Taught Programmes, and  in extension of Delegated Authority for research degrees
submission, Chapter 7, Section 7.1 that deals with Leaner Supports.
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57  Refer to Chapter 7, Section 7.1.

5.8 Access Programmes and Learner Profile
ITT Dublin has been at the forefront of national initiatives to improve access. The Access Officer works closely with 2nd level
schools, adult education groups, community groups and welfare agencies, to promote third level education in areas where
participation rates are low. Prospective students are assisted in making the decision to become a third level student.  The Institute
has a close working relationship with the Tallaght ACE (Access to College Education) group of schools, and with the CHEAP
(Clondalkin Higher Education Access Programme) group. Institute students who attended these schools can benefit from a wide
range of extra supports, financial, personal and academic, from the Access Office. Any student from a disadvantaged background
can avail of the various supports administered by the Access Office, for example the Department of Education Student Assistance
Fund, which is designed to help with the cost of books, equipment, transport etc. Local Area Partnerships operate a Millennium
Fund, to support students from their areas at third level. We are currently building a crèche to facilitate access for students with
young children. A comprehensive evaluation of Access Initiatives and Programmes was conducted for both delegated authority
submissions. These are summarised in Appendix 14, which also presents a case study tracking the history of one Access student.

The profile and background of students attending the Institute has changed over the years due to a combination of factors,
including an increase in the number of non-traditional students attending the Institute; increased participation by international
learners with different cultural and educational backgrounds; and the prevalence of a mixture of abilities and achievements in
prior education. Figures provided from the 2007/2008 academic year (Figure 5.3) show that 63 % of the Institute’s students (full-
time and part-time) enrolled in taught programmes live within its primary catchment area of South County Dublin. The majority of
SDC applicants live in the Dublin 24 (Tallaght) postal district, a designated area of social disadvantage. In 2005 52% of the
student intake at year one was drawn from this area. The figures also show that over 32 % of students come from within the
combined Dublin Metropolitan & Greater Dublin Areas (which includes County Kildare, Meath and Wicklow) reflecting the
regional nature of the student intake.

Figure 5.3 Student Demographics (2007/08) by Postal District

The Institute has contributed greatly to extending educational opportunities to people within its immediate catchment area.  It
has also initiated a variety of initiatives to improve access to education at School and Department level and through the Institute’s
Access Office57. The age profile of students registered for 2007/08 is given in Figure 5.4.

A full analysis of the 2007-08 access data for all HEIs was published in October 2008. The statistics are presented in full in
Appendix 15. Tables 5.4 and 5.5 provide summary information. While figures are below the national average for attracting
mature applicants onto full-time programmes, the Institute attracts greater numbers of applicants from semi-/unskilled groups and
students with a disability. It attracts well above the average of students particularly from African backgrounds, reflecting the
immigrant population of the area.

A recent analysis of those entering Y1 full-time was taken from banner and shows 7% of the 1st year student cohort were
mature students. The difference between our records and the HEA figures lies in the fact that the HEA survey was not completed
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by all students, as those who registered late tend not to complete the survey. The institute has commenced a number of projects
with other HEIs within THE DRHEA as part of the theme – widening participation, which will contribute to improving access to
applicants from disadvantaged areas. It has also secured private funding to contribute to these initiatives.

Figure 5.4 Age profile of registered students 2007/08

Table 5.4 Proportion of New Entrants from Groups Prioritised Under the National Access Plan58

Access Group ITT Dublin All HEIs

Non manual worker group 10.6% 10.8%
Semi and unskilled worker group 11.4% 10.8%
Entrants with disability as a proportion 6.6% 4.8%
of all new entrants
Mature entrants 5.0% 10.0%

The figures for mature entrants refer to full-time programmes only. It does not take into account mature students registered on
part-time programmes (see Chapter 7) where there are a significant number of mature students studying on 3 year degree
programmes.

Table 5.5 Ethnic/Cultural Background Details58

ITT Dublin All HEIs

Irish 90.1% 93.1%
Irish Traveller 0.0% 0.2%
Any Other White background 2.9% 3.8%
African 3.9% 1.1%
Any Other Black background 0.7% 0.5%
Chinese 0.7% 0.5%
Any Other Asian background 0.5% 0.5%
Other 1.7% 0.7%
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58  HEA 2007-8 Equal Access Data Collection Report to the Institute of Technology Tallaght, October 2008.
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5.9 Contribution to National Education and Training Policies
At a policy level, the Institute contributes to National Education and Training Policies, through a number of channels.  The
President contributes formally and informally to the development of national education and training policies through the IOTI
(Institutes of Technology Ireland).  Similarly, the Registrar, Heads of School and Development have contributed to policy
developments through their IOTI Councils.  Heads of Schools and Departments provide academic leadership particularly through
programme development and review, the introduction of new programmes and through research.  Along with individual staff
members they also contribute to national education policy development and implementation through membership of professional
bodies and associations, collaboration with industry and collaboration with other Institutes and research groups, both nationally
and internationally.



Chapter 6
Operation and Extension of Delegated
Authority
The self-reflective delegated authority process has played a key role in the Institute’s recent development. The outcome of the
external peer review process applied by HETAC determined that we are an educational centre of excellence for taught and
research programmes of study. The process helped us benchmark our activities against one of the commitments set out in our
mission, i.e. to provide educational opportunities of the highest quality. Delegated Authority has provided national and
international recognition for the quality and capabilities of the Institute both in the undergraduate and postgraduate domains. It
has also provided us with increased flexibility to respond to regional and national needs and given the Institute and surrounding
region a sense of pride in being able to award its own qualifications.

The Institute is responsible for the development and validation of the programmes it offers up to and including Level 9 on the
NQF (taught Masters) since Sept. 2006. It is accredited to maintain a research degree register to Level 9 in Computing, Science
and Engineering disciplines, and to Level 10 in Biology and Chemistry59 and in Sept. 2008 was evaluated for an extension of
delegated authority for those research programmes60. Under the terms of reference of this Institutional Review, the Institute seeks
to align the two delegated authority processes, to allow for a single re-application for taught and research programmes in 5 years
time. The remainder of this chapter sets out how the Institute operates under delegated authority and takes into account the
additional criteria outlined in the HETAC Institutional Review Supplementary Guidelines, March 2008.

6.1 Validation Process for New Programmes
The main stages in the process of new programme development and evaluation are outlined in Figure 6.1.  Section 3.4 of the
Institute Quality Manual describes the procedures involved in each stage, along with template forms and submissions. The
procedures have been written to comply with HETAC guidelines.  The standard operating procedures and documents listed in
Table 6.1 provide additional support for programme design and approval teams.

Table 6.1 Supporting Material for New Programme Design

SOP Title Form Title

SOP for Guidelines regarding Programme Design
SOP for Outline Proposal to Develop a New Programme Course Proposal Form (CP1)
SOP for Resource Implication for a New Programme First Cycle New Courses – Resource Requirements

Document (CP2)
Submission Document for Taught Programmes (Template)

SOP on Minor, Special Purpose and Supplemental Awards Special Purpose Programme Proposal form (SPP1) 

6.1.1 Stage One: Initiation of a New Course
New programme proposals must be submitted by the relevant Head of Department or Head of School to the Registrar via a
completed Course Proposal – Stage 1 (CPI) document. In the case of cross-disciplinary or multi-disciplinary programmes, the
Heads of Department or School must agree the lead Department which will take administrative responsibility (i.e. resourcing,
management, delivery and monitoring) for the programme, should it be validated. Academic Council, giving due consideration to
the policies of Governing Body and the Strategic Plan of the Institute, will either approve the establishment of a New Programme
Development Committee, or not approve its establishment or recommend modifications to the proposal.  

6.1.2 Stage Two: Management Strategic Review
The Head of School who has responsibility for the Programme Development Committee will submit a first cycle Programme
Resource Requirements Document (form CP2) to the SMT for consideration.  The resource issues include: Number of student
places (proposed intake in each year of course); Space/accommodation requirements in terms of classrooms, specialist laboratories
and computing facilities required in the first and subsequent years of operation; Equipment and other special resources required
(if any) to run the programme; Staff requirements: academic, technical and administrative; Library Resources; Support required
from other departments; Impact on  other learning services for specialist support and student services; Staff ratios, THAS.
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59  Reflecting the discipline areas where we have a proven track record in producing research Masters and PhD graduates.
69  Draft Report from the Evaluation panel received Oct. 08. Awaiting approval by HETAC Council and the NQAI.
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In arriving at its conclusion the SMT reviews three main areas - Resource requirements; How the proposal matches the Institute
Strategic Plan and the overall needs of the Institute; Overlap with existing courses and appropriateness for the relevant
Department.

6.1.3 Stage Three: Internal Review
The Programme Development Committee develops a Course Submission Document for submission to the Registrar.  In developing
the submission document, the Programme Development Committee will take into account the policies, procedures and guidelines
noted in the documents referred to in the Quality Manual, Section 3.3.   The Committee will also bear in mind the criteria that
will be applied to the evaluation of the submission by the Internal Review Board (outlined in the Quality Manual, Section 3.7.2).
Special emphasis should be placed on justification for the course, in terms of meeting educational and career objectives of 

Each new programme is critically evaluated by an Intern programme Review Board which consists of at least four persons, two of
whom must be from the Academic Council.  It may include appropriate specialist and educational expertise and may involve
members from outside the Institute for these purposes. A standard set of criteria are used to adjudicate each programme, as
shown in the sample reports presented in Appendix 16. 

6.1.4 Stage Four: External Review
Each new programme is critically evaluated by an External Evaluation Panel. A standard set of criteria are used to adjudicate each
programme, as shown in the sample reports presented in Appendix 18. The Panel would normally comprise five or six persons
and the recommended composition is as follows:
• Chairperson: Senior Educationalist (normally a senior academic from another Institute of Technology or University - or a suitably

qualified person from Business/Industry)
• At least two senior academics with relevant qualifications and experience in the area under evaluation 
• An industrialist, preferably with state of the art experience in the specialism under consideration
• the Registrar (as Secretary) 
• Additional members may be proposed to ensure adequate specialist expertise.  Every effort will be made to ensure gender

balance on the panel.
The Final Report of the External Evaluation Panel will include a recommendation for approval or rejection of the proposal, and
such other recommendations as the Panel sees fit.

6.1.5 Stage 5: Final Approval
The Registrar informs Academic Council of the decision of the External Evaluation Panel and sends the recommendations of the
panel to Governing Body. If the proposal is approved by the Governing Body, the President will issue a Certificate of Approval
(template in Appendix 18) for the programme. An Order of Governing Body is also generated, as per template in Appendix 18.
The Registrar advises HETAC and requests that the award be added to the list of awards delegated to the Institute. The Institute
also seek sanctions through programmes and budgets, from the Department of Education and Science/the Higher Education
Authority (HEA) to run the new programme (if required). The Course Submission Document, revised as appropriate, is lodged with
the Registrar and together with the Certificate of Approval, becomes the operational document for the course/programme. The
process of implementing new courses is delegated by the President to the relevant Head of School and Head of Department.  The
Head of School will ensure that the programme is included in the Annual Operational Programmes and Budgets of the Institute. A
Programme Board is appointed by the Head of Department to oversee the implementation of the course.

The effectiveness of this approach was reviewed by HETAC via the External Review Panel61 in Sept. 2008, who comprised of the
following - Dr. Augusta Conway, Bristol Myers Squibb; Mr. Paul Hannigan, Letterkenny Institute of Technology (Chairperson); Dr.
Oliver Murphy, Institute of Technology Tralee; 
Professor Richard O’Kennedy, Dublin City University; Professor Kurt Pedersen, University of Aarhus. In this regard a subset of the
evaluation group had the opportunity to examine the documentation pertaining to a number of taught programmes as examples
of the operation of the College for the validation of new programmes to Level 9 under its existing delegation of authority,
including:
• Bachelor of Engineering (Honours) Mechanical Engineering
• Bachelor of Arts (Honours) in Advertising and Marketing Communications
• Higher Certificate in Science in Bio& Pharmaceutical Analysis
• Bachelor of Science (Honours) in Information Technology Management
The group was satisfied with the processes that occurred in the validation of these programmes and complimented the Institute
on the effectiveness of its operation62. 
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61  Part of their remit to determine how we currently implement delegated authority before granting an extension of delegated authority for research degrees Level 9/10.
62  Draft Report of the Evaluation Group on the application for Extension of Delegated Authority to make Awards by the Institute of technology Tallaght, Sept. 2008.



6.2 Validation Procedures for Minor, Special Purpose and
Supplemental Awards

The National Framework of Qualifications incorporates three other kinds of award-types:
• minor award-types provide recognition for learners who achieve a range of learning outcomes, but not the specific combination

of learning outcomes required for a major award. This recognition will have relevance in its own right.
• special-purpose award-types are made for specific, relatively narrow, purposes — for example, the Safe Pass certification of

competence in health and safety in the construction industry. 
• supplemental award-types are for learning which is additional to a previous award. They could, for example, relate to updating

and refreshing knowledge or skills, or to continuing professional development. 

Section 3.5 of the Quality Manual defines clearly articulates the differences between the awards, requirements with regard to
titles, levels and standards of award, along with procedures on their validation and approval.

The primary filter in assessing whether a proposal should go forward for Governing Body approval is the Head of
Department/Head of School/ Head of Development and the Registrar. The new programme should be consistent with the
Department’s academic plan and the Institute’s strategic plan and be capable of being properly resourced within existing
budgetary constraints and available physical resources. 

If the Head of Department/ Head of School/ Head of Development considers that a new programme should be developed leading
to a Minor, Special Purpose or Supplemental award, then the Head of Department will nominate an appropriate member(s) of
staff (which may or may not include the original propose) to develop the course and complete the appropriate Special Purpose
Programme Proposal form (SPP1). This documentation, together with the proposed timetable for the Validation process, must be
submitted to the Special Purpose Course Validation Panel and a copy should be forwarded to the Registrar. The composition of
the Panel is as follows – Head of School or Head of Development. Head of Department; Internal Specialist (Academic, not a
member of the Course Development Team); External Specialist; Nominee of the President. Special Purpose Course Validation
Panels will determine whether awards are Minor, Special Purpose or Supplemental. Recommendations of the Validation Panel are
sent by the Registrar to Governing Body to confirm. Demand for additional resources occasioned by the new course must be
agreed by the Senior Management Team of the Institute, via the submission of a CP2 form, before the course can be advertised.

Where a Minor, Supplemental or Special Purpose award is recommended, the Registrar, on behalf of the Institute, will notify
HETAC and requests that the award be added to the list of awards delegated to the Institute. 

6.3 Procedures for Modifications to Existing Programmes
Material modifications to programmes are normally evaluated at the time of a Programmatic Review, which takes place every five
years. However, Programme Boards may request minor or material modifications to an existing programme outside of that
timeframe. 

6.3.1 Minor Change Process 
Changes which do not change the basic nature of the course, either singly or incrementally, can be approved through the minor
change process. The Quality Manual, Chapter 3, Section 3.5 provides a list of possible minor changes and outlines the procedures
to be followed in each case and a case study is provided in Appendix 19.  The Head of Department is also responsible for
ensuring that all other relevant material is updated as necessary, including the Student Handbook, Prospectus, the Institute
website, Banner and all other advertising literature.  Any large, incremental changes will be reported to the Head of School and
Registrar for consideration and action as required. 

6.3.2 Major Change Process
Material modifications to existing programmes are normally only approved through the Programmatic Review process (which
takes place every five years) or through formal revalidation, for example where it is proposed to change the mode of delivery e.g.
conversion to open/distance learning mode of delivery. Full details are given in the Quality Manual, Section 3. Where cumulative
changes amount to more than 20% of the Programme over a period of 5 years from the date of issue of the certificate of
Approval up to the Programmatic Review, a formal revalidation is required. As a result of major changes to learning outcomes,
the Higher Certificate in Mechanical Engineering went through a re-validation in 2007 to revise learning outcomes and course
schedules.  
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6.3.3 Mid-term Review Process
To facilitate Programme Boards wishing to make material modifications to existing programmes63 outside the 5 year Programmatic
Review Cycle, the Institute provides for a Mid-term Review process.  This takes place mid-way between the Programmatic Review
i.e. every two and a half years, and takes place as per Section 3.6.3, Chapter 3 of the Quality Manual.  A Department may apply
for a mid-term review and in such cases, changes may (or may not) be approved by a Mid-term Review Panel. Where changes are
approved, the Head of Department will ensure that all relevant stakeholders are informed and that the relevant documents are
updated. 

6.4 New Programmes Developed under Delegated Authority
Details of the new prog ammes validated and approved by the Institute since January 2007 are provided in Table 6.2. The
programmes are now running in the relevant Departments/Schools. Information on new programmes that have been proposed for
development is also shown in Table 6.2. These programmes have all gone through the initiation stage and CP1 Forms have been
approved by Academic Council and Programme Development Committees have been established. New special purpose and minor
award programmes are also being developed as listed in Tables 6.3.

Table 6.2 New Academic Programmes post-Delegated Authority

Table 6.3 New minor, Supplemental and Special Purpose Programmes

Department Programme Title Award

Electronic Engineering Certificate in Data Communications Minor
Computing Certificate in Web Design, Development and Maintenance Minor
Computing Certificate in Network Management with Wireless Networking Minor
Computing Certificate in Java Development Special Purpose
Computing Certificate in Fundamentals of Software Development Minor
Science Certificate in Good Manufacturing Practice & Technology Minor
Science Certificate in Good Manufacturing Practice & Regulatory Affairs Minor
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63  The Mid-term Review is not compulsory; it is there to facilitate Departments wishing to make changes to a programme/module outside of the Programmatic Review
cycle.  Such changes may reflect new developments in technology, law, the regulatory environment etc.

Department

Mechanical Engineering
Science
Electronic and 
Mechanical Engineering
Science
Science
Marketing and Business
Computing
Marketing and Business
Computing
Computing
Mechanical Engineering
Humanities
Department of 
Accountancy & 
Professional Studies
Science
Computing
Management

Electronic Engineering

Programme Title

Higher Certificate in Engineering in Mechanical & Electromechanical Engineering 
Higher Certificate in Science in Bio & Pharmaceutical Science
B.Eng. in Energy & Environmental Engineering, with exit award at Level 6

BSc in Sport Science and Health
BSc in DNA Technology and Forensices
BA (Honours) in Advertising and Marketing Communications

Higher Diploma in Business & marketing Management

B.Sc. in Information Technology Management
B.Eng. in Mechanical Engineering
BA (Hons) Social Care Practice ,with exit Award at Level 7
BBS (Honours) in Financial Services,with exit awards at Level 6 and 7.

MSc in Pharmaceutical Science
Postgraduate Diploma in Science in Mobile and Distributed Computing
MBA in Innovation Management

MEng (Electronic Engineering) with embedded awards of PG Diploma

NQF
Level

6
6
7

7
7
8

8

8
8
8
8

9
9
9

9

Current Status

Re-validation Approved
Approved
For validation Jan. 09

For validation Feb. 09
For validation Feb. 09
Approved

Approved

Approved
Approved
Approved
Programme
Development Stage

Approved
Approved
Programme
Development Stage
Management and
Strategic Review Stage



6.5 Programme Monitoring and Review
The Quality Manual, Sections 4, 5 and 6, set out comprehensive detail with regard to programme monitoring, for which overall
responsibility rests with the Head of School. Programme appraisal by learners and academics is obtained annually on the
nationally agreed evaluation forms for the IoT sector. Each lecturer carries out a formal survey using form QA1 at least once per
academic year and provides a summary of the survey (QA2) to the Head of the Department/School/Course Committee; sensitive
information is reported only to the Head of Department/School as appropriate.  The QA3 form will be provided to each student in
respect of the entire course. Critical issues or recommendations from this appraisal are referred to the Programme Board.

6.5.1 Programme Boards
Programme Board Reviews are conducted once a semester for each programme64. They are convened and normally chaired by the
Heads of Department, and gather feedback from academic staff, students, support staff and department management on the
operation of each programme. Stakeholder comments, including those of external examiners (see Section 6.5.4) and
recommendations are highlighted in the programme Board Reports and actions set out for delivery where required. Programme
Boards also assess statistics on student performance. 

6.5.2 Programme Board Reports
Each Programme Board will complete and present to Academic Council an Annual Programme Board Report for each programme.
Reports cover the following - Performance/Retention; Feedback on Programme; External Examiners Reports; Training/resources;
Programme Modifications; and Quality Improvement Suggestions. The Head of School is responsible for the presentation to
Academic Council of the Annual Programme Board Reports for the School. Critical performance related issues will be referred to
the Senior Management Team. Follow-on actions arising from these reports are the responsibility of the programme Board and
Head of Department. Issues that cannot be resolved can be referred to the Head of School.

A review of Annual Programme Board Reports was undertaken and documented the critical outcomes and main
recommendations (case study of the 2006/7 Reports presented in Appendix 20). This includes an evaluation of external
examiners reports and their recommendations. The current status on issues raised was obtained from the relevant
Departments/Schools. The status of the 06/7 recommendations will be matched against the 07/8 Annual Programme Board
Reports in January 2009 using the template provided.

6.5.3 Procedures for the Assessment of Learners and Monitoring of Standards
The procedures for the assessment are described in Section 4 of the Quality Manual in accordance with the Institute Marks and
Standards document. The Institute Marks and Standards document, published on the Institute’s website, provides clear and
comprehensive information and guidance for staff and students on the structures and process in place relating to learner
assessment and standards. They provide guidance for staff on their responsibilities for learner assessment. The purpose of the
procedures is to ensure that the Institute operates assessment methods that:
(i) are fair, consistent and transparent 
(ii) comply with standards determined by HETAC or other approved validating bodies. 
(iii) comply with the standards in respect of the National Framework of Qualifications.
(iv) evaluate student learning on the programme.
(v) are effective in measuring the achievement of the desired learning outcomes of the programme.
(vi) provide students with opportunities to demonstrate application of knowledge, attitudes or skills where appropriate
(vii) provide feedback to students to assist them in improving their performance.

The procedures and guidelines focus on: regulations concerning assessment, including scheduling and outlining the weighting of
assessments; semester examinations, including examination papers, solutions and marking schemes, assessment of scripts,
compiling of marks, assessment of scripts, meeting of Board of Examiners, notification of examination results. Procedures for
dealing with requests for examination recheck/review and general regulations for examinations and appeals are also described.

Guidelines for the preparation, submission and assessment of dissertations have been drawn up by the Marks and Standards sub-
Committee of Academic Council. A new Marks and Standards document was published in April 2008 following a review by
Academic Council. A new policy and procedures document was also published.

The Institute has arrangements for evaluation and for auditing the effectiveness of learner assessment procedures to ensure that
they are in practice, fair and consistent and in compliance with HETAC standards, in the context of the National Framework of
Qualifications. These were already discussed in Chapter 4, Section 4.5.1 and 4.5.2 that deals with Quality Improvement and
Follow-up Procedures respectively.
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64  Procedures described in the Quality Manual, Chapter 5, Section 5.6.
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6.5.4 The External Examining Process
External Examiners play a crucial role in verifying, monitoring and ensuring comparability of academic standards across the
Institute. In addition to their examining role, they are also asked to comment more generally on programmes, both in their report
forms and through discussion with staff. External Examiners are nominated by the Programme Boards on the recommendation of
senior academic staff. These are scrutinised by the Head of School, who presents the nominations to Academic Council for
approval. Following Academic Council approval the Registrar shall supply each External Examiner with the following
documentation:
• The relevant policy document on external examination and an External Examiner’s contract.
• The Programme documentation relating to the Programme/module(s) for which he/she is External Examiner
• Any relevant report forms.
• Generic samples of External Examiner reports.

External Examiners are required to visit the Institute at least once per year and the visit will normally coincide with the summer
examination boards. External Examiners will be required to produce an annual written report on their findings. This report will be
forwarded to the appropriate School and Registrar’s Office no later than October 1st of each year. External reports are analysed by
the Registrar’s Office. Policy issues are referred to the Academic Marks and Standards sub-Committee. Matters of concern are are
primarily referred to the Departmental Programme Board to be dealt with, as outlined in Section 6.5.1 above. 

6.5.5 Programmatic Review Procedures
This periodic programmatic evaluation is a review of the continuing validity of a programme’s aims and the associated learning
outcomes. It centres on a review of the programme over the previous five years, with particular regard to the achievement and
improvement of educational quality, and comprehensive information on procedures is given in Section 6 of the Quality Manual.
Through a Periodic Programmatic Evaluation a revised programme document is developed detailing revised aims and learning
outcomes, revised programme schedules and a revised assessment plan.  The outcome from the Periodic Programmatic Evaluation
also informs the sponsoring Academic School’s strategic direction for the future. The internal element of a Periodic Programmatic
Evaluation comprises:
(i) self evaluation of the programme(s)
(ii) a plan for the subsequent five years and a revised programme document including, if required, revised programme schedules
(iii) a review by an Internal Self Evaluation Group.
The external element of a Periodic Programmatic Evaluation entails a group of external experts
(i) considering the evidence of the self evaluation 
(ii) conducting their own evaluation of the revised programme document and plan
(iii) producing an external evaluation report.

Each School considers and acts on the findings of the self-evaluation and the external evaluation. It is required to put in place
formal procedures for monitoring the implementation of the changes adopted as a result of the findings. Programmatic Reviews
have been conducted in all areas since 2005 as shown in Table 6.4. 

Table 6.4 Schedule of Programmatic Reviews 2005-07

School/Department Date for External Review

School of Engineering December 2005
Business Departments: February 2006

• Department of Accountancy & Professional Studies
• Department of Management
• Department of Marketing & Business Computing

School of Science and Computing May 2006
Department of Humanities May 2008

The Registrar’s Office has also conducted a mid-term review of progress on outcomes and main recommendations (Appendix
12). These are discussed in Chapter 8 – Institutional Review Recommendations, along with an evaluation of the Programmatic
Review process.
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6.5.6 Graduate Survey 
An annual graduate survey is conducted by the Careers Officer. The report sent to all Academic Departments/Schools by the
Registrar provides valuable information on the first destination of graduates from educational programmes at all levels. It looks at
key aspects of student progress from Higher Certificate through to Post-graduate courses within the Institute. It examines the
current status of ITT Dublin students and identifies whether they are currently employed, studying further, or seeking
employment. The Careers Office compares the results for the year in question with results from the previous 3 years in order to
attempt to identify any emerging trends. It establishes progress of the graduates with regard to membership of the Professional
Bodies. The survey provides feedback to the Schools/Departments/Programme Boards on the overall student experience following
completion of their programme, assesses the usefulness of the programme for their first career/further study choice, looks at the
profile of the graduate in the workplace etc. The key findings of the 2007 Report are as follows:
• Eighty four per cent of the 181 students who stated they were employed work in full-time permanent positions. Thirteen per

cent work on a temporary contract basis and 3% work part-time (less than 18 hours per week).
• The vast majority (89%) of students who were studying further did so in the Institute. This is an increase of 10% from the

previous year.
• Satisfaction levels of students are very high, 95% of respondents rated their overall experience of studying at the Institute as

either ‘good’ or ‘excellent’. This is an increase of 3% from 2006 and an overall increase of 8% from 2005.

6.6 Institute Commitments under Delegated Authority
The Institute is supportive of the Objects of the Qualifications (Education and Training) Act 1999. These include:
• Support for the Development of a System for the Co-ordination and Comparison of Higher Education and Training Awards;
• Promotion of Lifelong learning;
• Recognition of Knowledge, Skill or Competence Acquired;
• Contribution to the Realisation of National Education and Training Policies;
• Co-operation with other Providers;
• Promotion of Diversity within Higher Education and Training;
• Contribution to the Realisation of National Policy and Objectives in Relation to the Extension of Bi-lingualism in Irish society.

The Institute complies with the conditions determined by the HETAC Council in relation to its programmes of education and
training as discussed below. 

Graduat ion Arrangements
The Graduation Ceremony is one of the major Institute events of the year and the Institute endeavours to make it an event to
remember for all members, family and friends.  The key processes involve defining the graduation schedule, organising the
external venue and related services, contacting students, compiling and publishing the graduation booklet and organising
gowning, photography and reception arrangements.  The Institute has drawn up a specific Graduation SOP. It is the responsibility
of the Senior Administration Officer in the Registrar’s Department with responsibility for graduations to ensure compliance with
this procedure. The Institute adheres to the HETAC’s requirements and guidelines for the order of conferring, academic dress and
testimonial documentation. The Institute has and will continue to adhere to HETAC guidelines in relation to the conferring of
awards, including the most recent communication from HETAC, Requirements and Guidelines for the Order of Conferring,
Academic Dress and Testimonial Documents (July, 2005).

Co-operat ion with HETAC
The Institute maintains close co-operation with the Council of HETAC and the Authority, and provides assistance to them where
appropriate in the performance of their functions.  It has and will continue to provide feedback to HETAC on policies and
procedures when requested. HETAC periodically send draft consultation documents to the Institute Registrar for comment. The
main forum for assessing these documents is through Academic Council. Feedback is collated by the Registrar and submitted to
HETAC on behalf of the Institute. It is a requirement that the Quality Assurance Manual and Code of Practice for Research Degree
Programmes are all approved by HETAC. Amended documents are always submitted to HETAC for approval. The first Quality
Manual was approved by HETAC in 2004 and the most recent version in 2006. The Code of Practice was approved by HETAC in
2006. The Registrar meets yearly with HETAC through the Council of Registrars.

Procedures for  the Assessment of  Learners
The Academic Council and executive management of the Institute have established procedures for the assessment of learners
which are fair and consistent and for the purpose of compliance with standards determined by the Council under the Act. These
have been discussed in Section 6.5.2.
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Access,  Transfer  and Progression Procedures
The Institute has implemented and constantly reviews procedures for access, transfer and progression determined by the Authority
under the Act. These have been discussed in Chapter 5.

Consultat ion 
The Institute promotes co-operation with other providers and has developed a number of collaborative programmes through
partnership with other professional bodies, third level institutes and industry. The Institute consults with other providers on a
regular basis. A summary of the involvement of Institute staff with other cross-institutional higher education providers is given in
Table 6.5.

Table 6.5 Co-operation with Education Providers

HEI Forum Staff Involved

Research Groups in Universities and Institutes of Technology Academics
Access Initiatives with Schools Access Officer
SIF 1 and 2 projects with Universities and Institutes Academics and Management
Council of Registrars Registrar
IOTI President
Meetings of IoT Heads of Development Head of Development
External Examiners at Universities/Institutes Academics
External Panel Members for Interviews, Programmatic Reviews and New Programme Academics and Management
Validations at other HEIs
Meetings of IoT Heads of School in Business/Engineering and Science Heads of School
Meetings of IoT Secretary/Financial Controllers Secretary/Financial Controller

Provis ion of  Information to HETAC 
The Institute has at all times provided such information as the HETAC Council requires for the purposes of the performance of its
functions, including information on completion rates.  It also submits the first destination survey of graduates to HETAC on an
annual basis. The Institute continues to provide such information to the Council under delegation of authority. While the Institute
maintains its own research degree register in specific areas, it still provides information on an annual basis to HETAC on the
number of students registered at Level 9 and 10 by Oct. 31st of the academic year in question. Additions and amendments are
communicated by the Office of the Registrar as they arise throughout the year. It also provides feedback to HETAC on proposed
policies and procedures.



Chapter 7
Evaluation of the Provision of Lifelong
Learning
7.1 Introduction
The Institute subscribes to the European Commission’s definition of Lifelong Learning as follows:

‘All learning activity undertaken throughout life, with the aim of improving knowledge, skills and competences within a
personal, civic social and/or employment related perspective.’

This definition is applied to all aspects of our lifelong learning programmes, from individual development and active citizenship, to
social inclusion and the economic well being of society as a whole. The Institute is committed to lifelong learning and aims to
provide flexible and accessible lifelong learning opportunities to those who wish to acquire new knowledge and skills. This is
achieved primarily through the Part-time Programme which offers a variety of courses leading to nationally and internationally
recognised qualifications at undergraduate, graduate and post-graduate levels. While the majority of programmes mirror our full-
time suite, the Institute also offers a variety of programmes leading to the awards of Professional Institutes such as the Irish
Management Isntitute, IATI and IPAV. The Irish Lifelong Learning Index 2007 highlights that lifelong learning remains a significant
factor in the personal and professional lives of the Irish public. Of the 2,278 respondents to an online survey: 75% indicated that
they had taken an adult education course; 85% intended to embark on a programme in the coming 12 months; The availability
of accreditation was important for 84% of the respondents; Learning new skills was cited as the most popular reason for
enrolling in courses. 

7.2 The Department of Lifelong Learning
The Institute appointed a Head, Department of Lifelong Learning in 2006, who oversees the management of:
• All part-time and continuing education programmes delivered by the institute (in cooperation with Academic Schools, Registrar’s

Office and service departments). Provision of academic and financial supports for part-time students
• Promotion and expansion of workforce development initiatives
• Promotion of flexible blended learning delivering including e-learning through work.

7.3 Lifelong Learning Staff Profile
The Head of Lifelong Learning reports to the Head of Development and External Services at senior management level. The Grade
6 administrator is responsible for the day to day management of the part-time information desk and has line management
responsibility for the Grade 3 and Grade 4 administrative staff. Administration staff work to cover hours 9am-9pm during
semester and 9am-5pm out of semester.

7.4 Position of the Department within the Institute
The management and co-ordination of the Part-time programme crosses three primary functional units within the Institute: the
Registrars Office, the Academic Schools and service Departments. The Head of Lifelong Learning is responsible for the overall
planning and coordination of the programme, including financial planning, promotion, timetabling, student liaison and interaction
with lecturers. The Department works closely with the part-time registrar’s office who has responsibility for the management of all
aspects of, registration, invoicing and examinations relating to the part-time programmes. The staff of the department of lifelong
learning and the staff of the part-time Registrar’s office (PTRO) meet regularly to plan and coordinate activities in relation to part-
time students. The provision and academic management of lecturing staff is the responsibility of the relevant Head of Department
and Head of School, as is the management of assessments and examination of students.

Figure 7.1 Department of Lifelong Learning links to other Departments

C h a p t e r  S e v e n
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The induction of part-time associate staff is the combined responsibility of the Department of Human Resources, the Department
of Lifelong Learning and the relevant Head of Department.

7.5 Department of Lifelong Learning - Student Profile
The number of part-time students at the Institute has increased since 2004. In 2007, 1431 part-time students were registered
with the Institute at the end of the academic year (Figure 7.2). This represents an approximate increase of 27% in part-time
student numbers over the period. The over all student numbers in each Academic schools has increased over the period 2004-
2008. Although the Academic school of Business and Humanities have the highest annual part-time student numbers, the rate of
growth in student numbers has increased to a greater extent in other academic schools over the period. Currently approximately
46% of the annual part-time student cohort is first year students. Although there has been an overall increase in student numbers
in 2008, the number of students completing professional institute programmes has decreased by 23% when compared to 2007,
reflecting the downturn in the housing sector and the concurrent decrease in demand for IPAV courses. 

Figure 7.2 The trend in part-time student numbers from 2003-2008

7.6 Age profile of Part-time Students 
The age profile of part-time students in 2007/8 is shown in Figure 7.3. Part-time students ranged in age from 19 to 59 years, with
84% of them in the mature student category (i.e. over 23 years of age).

Figure 7.3 The age profile of Part-time Students (May 2008)

The majority of students were between 23 and 34 years of age. A low percentage (8%) of students are over 45 years. This profile
is similar to that recorded in 2005/6. However an increase in the number of students aged between 18-22 years (7% 2005/6;
16% 2007/8) and a decrease in number of students aged between 35-45 years (22% 2005/6; 14% 2007/8) was observed.
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7.7 Part-time Students Gender and Nationality (Student Survey May
2008)

In 2008/9 slightly more females (53%) than males (47%) were recorded in the part-time student cohort. This is the reverse of the
situation recorded in 2005/6 when males accounted for 52% and females 48% of part-time students attending the Institute.

The part-time student cohort in 2007/8 reflects the multicultural nature of Irish society. The 2007/8 student survey recorded 31
different nationalities (increased from 17 recorded in 2005/6). Students of Irish nationality accounted for 59% of the 2007/8 part-
time student cohort, this was down from 87% recorded in 2005/6. Since 2005/6 there has been a sharp increase in the number
of students of polish nationality (up from <1% in 2005/6 to11% in 2007/8). Increases were also recorded in the numbers of
students from Lithuania (<1% 2005/6; 5% 2007/8). The number of students of Latvian (<1% 2005/6; 2% 2007/8), Russian (0%
2005/6; 3% 2007/8), Romanian ( <1% 2005/6; 2% 2007/8) and Nigerian (4% 2005/6; 6% 2007/8) nationalities also showed
some increase.

Providing access to lifelong opportunities to the increasing number of non Irish part-time students will be facilitated by the
introduction of the European Qualifications Framework for Lifelong Learning (EQF) (http://www.nqai.ie/interdev_eqf.html ). Once
in place EQF will improve the capacity of the Institute to interpret and compare prior accredited learning of part-time students
thereby facilitating access and participation in lifelong learning at the Institute. The National Plan for Equity of access to Higher
Education 2008-2013 has outlined a number of policy objectives to support the provision of lifelong learning in Higher Education.
These objectives relate to access routes, student support, targets and flexibility in course delivery. The next section of the report
will provide evidence of how the Department of Lifelong Learning has begun to address each of these policy objectives.

7.8 Lifelong Learning Initiatives
In keeping with the stated policy objectives outlined in the National Plan for Equity of Access to Higher Education 2008-2013, the
Department of Lifelong learning has developed, in partnership with Academic Departments:
• a broader range of entry routes
• a significant expansion of part-time/flexible courses
• introduced a number of measures to address the student support implications of lifelong learning at the institute.

Evidence of working towards this objective is evidenced by the development of new awards and Access English Provision.

7.8.1 Development of New Awards
ITT Dublin recognised that some people would like to return to education and work towards an accredited award, but their work,
home and family commitments mean they are unable to commit to a course that might take two years or more. The new ‘minor’,
‘supplemental’ and ‘special purpose’ awards that have been introduced as part of the National Framework of Qualifications
provided the perfect opportunity for ITT Dublin to develop access and progression routes for these individuals. An example of an
access and progression route developed at the institute in outlined in Figure 7.3. Students who complete the certificate in Web
Design and Development can progress to the BSc. in Information Technology Management (20 credits completed).

Figure 7.3 Example of an Access and Progression route developed for Part-time

7.8.2 Access English Provision
ITT Dublin provides an access route for individuals who do not have English as their first language but who have been living in
Ireland for a number of years and have developed significant competency in the language but are unable to provide evidence of
competency in English that meets the entry requirement of the Institute.
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Individuals can sit an Access English test. This test measures the individual’s aural and written competency in English. An individual
must score 150 or above (proficient - advanced user) to meet the entry requirements for the Institute. The Access English test is
offered on a number of occasions before the start of the academic year.

If an individual does not reach the required standard they are offered a place on our English as a Foreign Language (EFL)
accredited programme at one of three levels consistent with their current English proficiency level. This course helps individuals to
improve their competency in English and progress to other courses at a later stage. Individuals pay a test fee which is later
deducted from the course fees if an individual is either successful in the Access English Test or completes an EFL course. In 2000,
23 individuals took the access English test, this number increased to 126 in the 2008.

7.9 Expansion of Part-time/flexible Courses
Evidence of working towards this objective is evidenced by 
• Flexibility of Attendance and Progression Routes
• Blended Learning
• Customised In-company programmes
• Recognition of prior learning

All courses delivered through the Department of Lifelong Learning are placed on the National Qualifications framework. Part-time
course provision at ITT Dublin mirrors fulltime provision to a large extent. Provision differs in relation to Media Studies and
provision of professional body programmes and minor awards. Currently there is no AV media course available in part-time mode.
A wide range of Professional Institute programmes and minor awards are also offered to part-time students. (Please refer to
Department of Lifelong Prospectus 2007/8).

7.9.1 Flexibility in Attendance and Progression
The FLASHE (Higher Certificate in Electronic Engineering) and FLITE (BSc in Information Technology Management) programmes are
funded by the HEA. The courses have been designed to provide flexibility in attendance times and to aid progression. The
principle is that the students may construct a convenient timetable around other aspects of their working and personal lives thus
allowing maximum engagement.

The FLASHE (Flexible Access to Higher Education) Higher Certificate in Electronic Engineering is an innovation from the Institute
which gives mature students control of when, where and how they study. Requiring only eight hours a week attendance at the
Institute during each semester, this programme allows mature students to reap the benefits of a recognised and internationally
accredited qualification in engineering in just over two years. Students enrol with the college in the normal manner but it is not
necessary to attend full-time classes between 9am and 5pm. Instead, the timetable is spread across the
whole week with repeated classes during the day and evening and at both ends of the week. The FLITE (Flexible IT Education)
B.Sc. in IT Management programme is a HEA funded access programme for part-time students in Computing. Additional CA and
tutorial supports are offered as part of the programme. Catch-up classes are made available at weekends. Work placements and
projects are facilitated according to the student’s schedule.

7.9.2 Blended Learning
A number of Departments in the Institute now offer blended learning opportunities for students. The science department, for
example, are currently offering students a range of modules through distance learning. The Department is currently completing a
SIF2 funded development project that will convert all modules of the Higher Certificate in GMP and BSc (Ord.) course to the
following format:
• Printed study material in the form of study guides for each module for the semester. These comprehensive study guides will allow

the student to master their study material, give direction to their studies and stimulate their learning process. Their study guides
will be used in conjunction with prescribed and recommended books or e-books.

• These blended education programs will also be supported by Tutor voiced over power point presentations used by way of
introduction to each weeks study material. These will be available through Moodle (see Section 7.10.1 for definition).

• Students will also be given the opportunity to log on for an on-line tutorial. These will be approx 2 hour in duration where a
tutor will work through a previously distributed problem sheet with the students. This will cover the learning outcomes of the
material that has been prescribed for study in the previous two weeks.

• Assessments will be available for download from Moodle and will be required to be submitted also through Moodle
incorporating the use of the anti plagiarism software “Turnitin”

• All course correspondence (e.g., notices from the course coordinators, course updates from tutors) will take place using the
Moodle communication tools.
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A number of modules on the Higher Certificate GMP programme have already been converted to this format. In addition the
Regulatory and Technology Transfer course content of the MSc Pharmaceutical Production syllabus is being converted for delivery
in distance mode. 

7.9.3 Customised In-Company Programmes
A number of Departments have also developed and delivered customised in company programmes; These courses have been
developed in tandem with the industry/business partners and meet a particular skills need in each workplace. The programme can
be delivered on site in the company or in the Institute as a homogenous class entity. Examples include: Computing (e.g. Google),
Management (e.g. INTEL) and Engineering (e.g. Wyeth) and Science (e.g. Wyeth), Humanities (BIM).

7.9.4 Recognition of Prior Learning 
The Institute participates in a HETAC Scheme to accredit prior learning (APL). This scheme allows students to claim an exemption
from modules on their programme when they can demonstrate institute-level learning from their work, life or leisure experience.
A new process for seeking an exemption was introduced in September 2007 following consultation with Academic Departments.
The process provides opportunities for students to seek an academic credit for an identified module by demonstrating prior
accredited and experimental learning against identified learning outcomes (case example in Appendix 13). Module summary
forms, outlining the key learning outcomes of each module have been drawn up for all modules of all courses delivered part-time
through the Department of Lifelong Learning. These module summary forms are updated annually in line with approved course
schedules.

This process currently in place at the Institute put the onus on students to complete and submit the paperwork without clearly
identified support. The Head of Lifelong Learning has been visiting other institutes to learn from their experience in managing
RPL. This research has highlighted a strong similarity in the process of RPL within Institutes. The SIF2 REAP (Roadmap for
Academic and Education Partnership) will allow for ITT Dublin to have additional RPL advisory resources to provide support for
students. 

7.10 Lifelong Learning Student Supports
7.10.1 E-Learning
The Institute has made a significant investment in developing a virtual learning environment (VLE) for students and staff using
Moodle. Moodle is a web-based LMS that allows lecturers to create a course website and provide access control to enrolled
students. It offers a variety of tools to make courses more effective, for example, it offers an easy way to upload syllabi, lecture
notes and assignments. It also enables lecturers to give and receive assessments online, and to record grades online. By allowing
students engage with course material outside of class time, the Moodle LMS facilitates independent learning and makes
additional time available for discussions, questions and problem solving, in a face-to-face setting. From a departmental and
academic perspective, Moodle also provides:
• logs for monitoring student activity
• notice boards with e-mail capacity for communicating with students
• a means of identifying which resources are being accessed by students most frequently
• a facility for providing access to course material for repeat students
• a powerful tool for communicating with part-time students.
There has been a considerable investment in staff development in relation to integrating Moodle into the teaching and learning
process as part of the SIF Cycle 1 project Collaborative Network for Innovation in Teaching and Inclusive Education which is led by
ITT Dublin. 

7.10.2 Academic Supports
The Department of Lifelong Learning, in conjunction with the Centre for Learning and Teaching, put in place a range of supports
since 2007/8 that seek to boost academic performance and help the students gain the most out of their time at the Institute.
Support is provided in the form of drop-in centres manned by academics and workshops. Support is available to part-time and
full-time students. The Department of Lifelong Learning coordinates support for part-time students in the following areas:
• Maths
• Academic English
• Study Skills
• Revision and Exam Techniques
• Career Planning
• Statistics.
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More detail is presented in the 2008 Evaluation of the Provision of Lifelong Learning Report. In 2008 the Department of Lifelong
Learning ran its first, ‘Head Start’ programmes in early September 2008 for students who wanted to refresh their skills in
Academic English prior to starting their programme at the Institute.

7.10.3 Financial Supports
The Department of Lifelong Learning offers a number of financial incentives for students to facilitate their access to lifelong
learning at the Institute.

HEA Subsidy Funding (FLASHE and FLITE): The Higher Education Authority subsides both the FLITE and FLASHE programme on
a pilot basis to provide the course flexibility. This subsidy reduces
student fees by 50% (FLASHE, Higher Certificate, Level 6 ) and by 70% (FLITE, BSc. Degree, Programme Level 7).

Modular Accreditation Programme (MAP): The national Modular Accreditation Programme (MAP) has been developed
through the Higher Education Authority (HEA). This innovative initiative provides support for individuals who want to access part-
time, flexible, affordable career development opportunities. ITT Dublin is the only college nationally offering this pilot programme
for those involved in the Pharmaceutical industry. Through MAP, those currently involved in the pharmaceutical industry who do
not have a recognised higher level qualification and those who want to access the industry, can register for modules from the
pool on offer. The programme is not open to individuals whose training would normally be supported through their company.
Credits towards an award can be completed at each individual’s own pace. A number of the modules are available through
Distance Learning. Completion of all the programme modules on offer in the pilot programme leads to a Higher Certificate in
Good Manufacturing Practice (GMP) and Technology. MAP students receive an 80% reduction in fees on this pilot programme.

One Step Up (FÁS): One Step Up is FÁS’ response to the report of the Enterprise Strategy Group “Ahead of the Curve, Ireland’s
place in the global economy”. All FÁS programmes and initiatives are aligned to the One Step Up concept that training and
development programmes assist individuals to build on their competency levels and obtain a recognised qualification within the
National Framework of Qualifications.

The Institute after an extensive tendering process contract with FÁS for co-funding for a range of programmes (e.g. Certificate in
the Fundamentals of Software Development, Certificate in Web Design and Development, CISCO). FAS will then provide the
following financial support towards the cost of eligible training - up to 70% of the agreed cost for certified programmes where
the individual is working for a Small to Medium Sized Company (SME) i.e. 250 employees or less;  up to 35% of the agreed cost
for certified programmes where the individual is working for a large company.

To be eligible for FÁS support the student must be in fulltime employment in the private sector, or in a commercial state body in
the public sector. Employees in the Engineering Departments of Local Authorities are also eligible.

Social Welfare Subsidy: In order to promote access to Higher Education for socially disadvantaged groups, ITT Dublin offers a
50% reduction in tuition fees for part-time students who can provide evidence at the beginning of the academic year that their
sole income is derived from Social Welfare payments, or if they are the dependant of a person whose sole Income is derived Social
Welfare payments.

7.11 Quality Assurance Processes and Procedures
Section 9 of the Quality Assurance Manual documents policies and procedures specific to the evaluation of services for higher
education and training. A list of all SOPs relating to operation procedures within the Department of Lifelong Leaning is included in
the Evaluation of the Provision of Lifelong Learning, 2008, Appendix 1. These SOPs have been developed/revised as part of this
internal review process.
The effectiveness of the Departments quality assurance process in relation to customer service and support is monitored by:
• Part-time student survey of the departments services and supports (2005/6 and 2007/8) (Copy of survey 2008/9 in the Evaluation

of the Provision of Lifelong Learning Report, Appendix 2)
• Feedback through the evaluation process incorporated into student workshops e.g. Study Skills, Career Planning and

Development.
• Informal feedback from staff and students throughout the academic year External audit through the Strategic Alliances with

Institutes of Technology Project (SIF Cycle 1) the Lifelong Learning subgroup.
Feed back in relation to the quality of teaching and Learning of the part-time student cohort is collated through the Quality
Assurance Process of the Academic Schools. 

The findings of the student feedback are given in Section 3.1 of the Evaluation of the Provision of Lifelong Learning Report, 2008.
The results of the survey in 2007/8 showed an increase in satisfaction with the services offered in the Institute when compared to
the 2005/6 data. 
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7.12 External Audit
Under the Strategic Alliances with Institutes of Technology Project (SIF Cycle 1) the Lifelong Learning subgroup undertook a profile
of student support services provided by the six institutions within the alliance (Athlone I.T., Carlow I.T., ITT Dublin., Dundalk I.T,
NUI Maynooth, Waterford I.T.). The report (in press) mapped the provision of services to fulltime and part-time students (including
off campus students) enrolled on accredited courses. The study highlighted best practice, identified deficiencies and gaps in
service and provide a greater inter-institutional understanding of what supports are available, particularly supports available to
non-traditional and part-time students. The shared understanding gained from the audit has the potential to lead to improved
systems and provide a foundation for more extensive collaboration within the alliance. Provision for part-times students at ITT
Dublin compares well to that offered by other institutes and in a number of areas ITT Dublin is actually superior, e.g. supports
available for part-time students. The audit report identified good practice and also issues that the Institute needs to address (see
Appendix 3, Evaluation of the Provision of Lifelong Learning).

7.13 Workforce Development
The Institute continues as it has done since its inception, to play a significant role in workforce development regionally and
nationally. The manifestation of this was clearly outlined in the previous delegated authority 2008 review (Chapter 7) which
highlighted a wide range of ‘fit for purpose’ programmes delivered to companies across all Academic Schools either on site or at
the Institute. Much of the demand for this activity can be linked to economic development both at a local and national level and
to the Institutes capability to react quickly to industry need in a flexible way. The primary manifestation, in the late 1990s and
early in this decade, was the Institutes interaction with multinational companies (e.g. Intel, Analogue Devises, Celestica, Hewlett
Packard) in the ICT sector. The activity in the ICT sector has subsided somewhat in line with the economic conditions over the past
number of years and the maturing of the workforce. In general, current demand from those sectors of industry is satisfied
through the provision of programmes currently available through the Department of Lifelong Learning.

More recently the Pharma and Biotechnology sector has seen a similar response from the institute which has delivered a range of
programmes e.g. to Wyeth, Takeda, Schering Plough, Pfizer and Merck and the establishment of the National Pharmaceutical
Education Centre. 

The approach to workforce development at the Institute is to work closely with employers to design and deliver training that suits
their needs. The Institute provides work-based education and training programmes that build on the knowledge, skills and
competencies of those currently in the workplace. The training approach adopted focuses on ‘fitness for purpose’ courses and
modules delivered in a flexible way to:
• Enable access by supporting and accrediting the building of individual learning portfolios
• Identify individual training needs

- Facilitate the identification of individual goals for upskilling
- Facilitate the development of individual personal training plans to achieve goals identified

• Provide choice and flexibility in terms of content and teaching and learning opportunities to meet identified needs. Allows a
blend of modules across subject areas, for example, technical/business

• Award recognised accreditation. The new National Framework of Qualifications provides the flexibility to build accredited
qualifications in small steps by using individual module accreditation, and developing Minor, Supplemental or Special Purpose
awards that accredit different-sized blocks of learning.

7.14 Exemplars of Successful Workforce Development Initiatives 
7.14.1 Pharma Education Centre (PharmaBio Education and Training Services)
The Pharma Education Centre was established by the Science Department. The PharmaBio Education and Training Services group
specialises in providing tailored training services for companies in the pharmaceutical and biopharmaceutical industries. Its training
consultants are all highly experienced industry practitioners with a proven track record in the pharmaceutical, biopharmaceutical and
medical device sectors. The group was established after in-depth market research identified untapped demand for third-party specialist
training services. In recent years, the Irish market has seen a rapid growth in the number of pharmaceutical/biopharmaceutical
companies as well as spin-out biotech firms, which has created significant demand for specialist training services. Target companies of
PharmaBio Education and Training Services include multinational and indigenous pharmaceutical and biopharmaceutical companies;
spin-out biotech firms, especially those preparing for clinical trials and organisations specialising in process development/small-scale
manufacture of clinical material. 

Training is offered in a wide range of areas including - Good Manufacturing Practice (GMP), Good Clinical Practice (GCP), Good
Laboratory Practice (GLP); Validation; Auditing; Regulatory affairs; Technology transfer and scale-up; Analytical development; Lean
manufacturing; Concept facility design; Manufacturing and processing technology; Clean-room design and control; Induction
training for new employees in API, chemical, biopharma, finished dosage form; Advanced training in key technical areas.
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7.14.2 Customised Training
As Pharmaceutical companies continue to expand, new technologies and drugs come online and new
pharmaceutical/biopharmaceutical plants are built, the need for skilled manufacturing personnel has grown dramatically. The
ability of companies to recruit fully trained and experienced staff becomes more difficult. Changing technologies also require
existing personnel to be trained in these new areas as they unfold. The Science Department has created short customised courses
that offer a foundation in certain areas associated with the industry. It has been successful in:
- Implementing a hands-on, industry-driven curriculum
- Developing modules which provide the technical and practical components required by the industry.
- Developing modules which suit the company needs and can be built upon at a later date if the students desire to achieve a

recognised scientific qualification.

Past clients include:
Abbott, BD Medical, B+L, Centocor, Genzyme, GSK, Guidant, Helsinn, Helsinn Birex, Janssen, Merck, Pfizer, Takeda, Trinity
Biotech, Wyeth Biopharma, Wyeth Medica Irl.

7.15 Collaborations and Other Activities
7.15.1 Roadmap for Employment Academic Partnership (REAP)SIF II Project
In order to support current and future workforce development within the Institute we are collaborating with 8 other institutions
(CIT (Lead), DIT, UCC, WIT, NUIG, IT Tallaght, AIT, IT Sligo (External Collaborators) in the Roadmap for Employment Academic
Partnership (REAP) Project funded under cycle 2 strategic Innovation funding.
This collaborative project, involving 8 partners, is for the research, development and validation of a Higher Education /
Employment Partnership Model and Roadmap. It will identify learning needs within workplaces, draw up a comprehensive plan
for partnership between employers and Higher Education Institutions, and verify the effectiveness of the strategy through a
diverse range of demonstrator collaborative activities. It will provide the gateway to integrate and rationalise complementary
initiatives and offer a single simple, relevant, inclusive framework to facilitate interaction with the workplace. The project
addresses several themes that have emerged from a range of national reports65: 
- Lifelong learning is essential for the development of ‘Human Capital’, which is itself inextricably linked to personal, social and

economic development
- Educational provision for workplaces must be context-sensitive, flexible, innovative and adaptive
- Developments must be informed by an understanding of the needs and opportunities, by region and by sector
- The education sector needs to proactively facilitate and simplify the engagement process
- HEI’s and employers should strive for mature, long term partnerships that can meet and exceed current needs and anticipate

future needs.

7.15.2 E-Learning
The Department of Lifelong Learning is involved in e-Learning through its work with the National Digital Learning Repository
(NDLR) and its involvement in the National sectoral project on IoT Flexible Learning funded under SIF 2 Cycle funding. The Head of
Lifelong Learning has responsibility for the Institutes interface with the NDLR. As part of this role a number of innovative e-
learning projects were piloted in the Institute. It was hoped that these projects would provide a base for building capacity,
expertise and sharing good practice throughout the Institute. The project co funded by the NDLR project and was supported the
strategic objectives outlined in Strategic Goal 5 Lifelong Learning of the Institutes strategic plan 2005-8.

The Head of Lifelong Learning represents the interests of the Institute on the Steering group for the sectoral Flexible Learning
project funded under SIF 2. A core aim of this collaborative project is to establish a branded initiative (Open Institute of
Technology) to mainstream flexible learning at the Institutes of Technology, enabling the sector to deliver on learner and
workforce development needs. Flexible learning opportunities developed will expand choice on what, when, where and how
people learn. Flexible Learning involves anticipating, and responding to the ever-changing needs and expectations of potential
learners and supports different styles of learning. Flexible learning incorporates a variety of media including written and audio
materials, the Internet, disk-based software and video conferencing. The project which extends over 4 years has four identified
phases of development and implementation - Phase 1 Developmental Action Research and Learning; Phase 2 Pilot and Initial
Capacity Building; Phase 3 Capacity Building and Delivery; and Phase 4 Consolidation and Sustainable Expansion.

Workforce development is becoming increasingly important both for business and industry. The latter needs professional
development to create a dynamic flexible workforce. Higher education institutions recognise that the work environment is rapidly
changing, increasingly influenced by accelerating developments in information and communities technology and that new models
of training and education are needed. The Institute’s commitment to the Flexible Learning project will ensure the Institute builds
capacity and capability to respond effectively to workplace needs. 
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65  Tomorrow’s Skills – Towards a National Skills Strategy 5th Report Expert Group on Future Skills Needs 2007
Working to our advantage – a National Workplace Strategy, Report of the Forum on the Workplace of the Future – National Centre for Partnership and Performance 2005
Ahead of the Curve – Ireland’s Place in the Global Economy – Enterprise Strategy Group 2004
Ireland – Knowledge is our nature IDA Ireland Annual Report 2006
Towards 2016 – Ten-year Framework Social Partnership Agreement 2006-2015.



7.15.3 Other NDLR related Activity 
The Department Lifelong Learning, facilitated by departmental head, played a central role in the NDLR evaluation 2008 by leading
the research of Workpackage 3 ‘Communities of Practice’. The research report produced (in press) reported on the outcomes of
systematic research carried out on the NDLR Communities of Practice (COPs). The research process provided a co-ordinator
perspective of the opportunities and challenges currently faced by the COPs. 

7.16 Evaluation of Lifelong Learning for Institutional Review
A comprehensive evaluation of the activities within Lifelong Learning was conducted as part of this Institutional Review. A report
was prepared and submitted to TMT for consideration. This report was informed by - Departmental staff meetings; Comments
received from the total management team on the draft version of this report; Feedback collated from student surveys; and
Feedback from an external audit of Institute and five other partner institutions as part of the SIF CYCLE 1 Strategic Alliances
Lifelong Learning Subgroup. The report seeks to highlight positive developments, review key learnings and make
recommendations for the future direction of the Department.

An evaluation panel was established to provide input into the evaluation which comprised representatives of academic
management. 
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66  Institutional Review of Providers of Higher Education and Training, plus supplementary guidelines, HETAC, March 2008.

Chapter 8
Institutional Review Process and
Recommendations 
8.1 Self-Study Mechanism for Institutional Review
A systematic and critical process of self-evaluation is one of the requirements of the Institutional Review66. This 5 year self-study is
not prescriptive and seeks to add value to the operation and management of the Institute, and help in making recommendations
for its own improvement. The parameters for formulating the self-study are discussed below.

Since November 2004 the Institute has been involved in conducting a detailed self-evaluation of its educational and training
activities, as shown in Figure 8.1. This has resulted in the publication of the three Institute comprehensive self-study reports.
Stakeholder consultation formed a significant component of the preparation of the self-study documents as discussed within:
1 The Self-Evaluation Report submitted for the Institute’s Delegated Authority Application for its Taught Programmes, 2006
2 The Research Accreditation Submission Self-Evaluation Report, 2007
3 The Self-Evaluation Report submitted for the Institute’s Extension of Delegated Authority for its Research Programmes, 2008.
Since Programmatic Reviews have been conducted in all areas between 2005 and 2008, the recommendations from those
consultative fora also informed this self-study process.  The current self-evaluation process is therefore a follow-on exercise and is
a critical self-assessment that examines the Institute’s activities under the objectives agreed with HETAC, including the
implementation of delegated authority. It also includes an evaluation of the provision of Lifelong Learning within the Institute.

The main recommendations, improvements and targets for future development from this Institutional Review have been framed
against the findings and recommendations of the external peer review panels of 2006 to 2008 for delegated authority. The
targets and recommendations are aligned with those suggested for drawing up the new Strategic Plan (2009-1013), whose
preparation is running in parallel. Hence, the stakeholder consultations both internal and external have been used to advise both
this self-study and our next 5 year Strategic Plan. 

Figure 8.1 Peer Reviews contributing to the overall Self-Study Process for Institutional Review
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2004-2005
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A map outlining stakeholder input for the current Institutional Review follows in Table 8.1. The input of local business and
industry and community representatives in focus groups set up for the delegated authority processes also informed the self-study.
Their recommendations and key findings are discussed in the previously mentioned delegated authority reports.

Table 8.1 Institutional Review Consultations 2008

Time Period Preparation Step

Sept. 08 Delegated Authority External Review Panel reviewed:
• Research activities
• How the Institute implements DA to Level 9 (taught)

Oct. 08 TMT reviewed performance on Institutional Review Objectives
Nov. 08 Academic Council reviewed performance on Institutional Review Objectives
Nov. 08 Staff reviewed performance on Institutional Review Objectives, through e-consultation
Oct. – Nov. 08 TMT reviewed the 2006 Quality Manual 
Nov. 08 Academic Management reviewed the Programmatic Review process
Nov. – Dec. 08 New Quality Manual Drafted
Nov. 08 Institutional Review and Strategic Plan Internal Meetings

1 Union Representatives 14/11/08
2 Finance and Human Resources Departments 19/11/08
3 Office of the Registrar, Students Services, Library and Computing Services 21/11/08
4 School of Business and Humanities 21/11/08
5 School of Science and Computing 21/11/08
6 School of Engineering 24/11/08
7 Development and External Services Department, Research Centres and Synergy Centre 24/11/08
8 Students Union and Class Representatives 25/11/08 and 4/12/08

Dec. 08 Institutional Review and Strategic Plan External Consultations 
Format Participants
Electronic Survey School Principals and Guidance Counselors in South Dublin County
Meeting South Dublin County Council Representative
Meeting South Dublin Chamber of Commerce
Meeting IBEC Representative
Meeting Failte Ireland Representative
Meeting Engineers Ireland Representative

Dec. 08 Lifelong Learning Review Panel Meeting 
Dec. 08 One day meeting with TMT
Dec. 08 Meeting with Institute Governing Body 
Jan. 09 Institutional Review Self Evaluation Report approved by TMT and Academic Council

The consultation sessions highlighted the following as examples of activities the Institute does well and implements as good
practice:
• enhancing public confidence in the quality of education provided and the standards of the awards made
• implementing the National Qualifications Framework
• providing a wide range of programmes of study at Levels 6,7,8 
• procedures for access, transfer and progression are fair and work well, 
• quality assurance procedures are generally effective and the main focus going forward should be further quality enhancements
• effectively implementing delegated authority
• good student supports systems in place that are particularly good at early diagnosis of issues with students in year one and

supporting the diverse student population 
• providing a range of part-time programmes with entry requirements that facilitate access
• conducting quality research and have expanded well in this area.

Identity, branding and a revaluation of the mission in the context of the changing educational environment are deemed to be
important areas for exploration in the development of the next 5 year Strategic Plan. Other issues that were identified and that
need to be addressed include:

C h a p t e r  E i g h t
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• Institute-wide Teaching and Learning Strategy 
• Build on student recruitment and retention
• Build on sustaining our student and staff supports in teaching and learning initiatives beyond SIF programmes
• Respond to the downturn in the economy with additional lifelong learning initiatives
• Broaden our research focus and support of new researchers and examine an expansion in applied research of interest to SMEs
• Look at how the Institute can differentiate ourselves from other HEIs
• Improve support for international students, particularly pre-admission
• Build on links with employers of our graduates and industry
• Build on links with local schools to ensure visibility
• Enhance visibility in the local community and provide more up-skilling
• Enhance student life on campus
• Attraction of more mature students to our full-time programmes.

8.2 Recommendations and Improvements 
The Institutional review has come about at an opportune time in the development of the Institute. It has facilitated a critical
evaluation of the external peer review recommendations of both the delegated authority and research accreditation panels and
Programmatic Reviews and monitor progress on recommendations made. The main recommendations from this self assessment
process are outlined below.

8.2.1 Public Confidence
The Institute has demonstrated that it provides public confidence in the quality and training provided and the standard of awards
made.  It will continue to do so.  It is consulting externally with relevant stakeholders and internally with academic staff, support
staff and students in the development of the Strategic Plan 2009 to 2013.  It will continue to provide information to the public
on the programmes provided, the research undertaken, the enterprise supports available for start up business and the reviews
undertaken of the activities of the Institution in publications and on the web site.

8.2.2 Strategic Planning
The Institutional review process has contributed to the preparations in the development of the 2009-2013 Strategic Plan. Both
required a review of performance over the last 5 years, and the HETAC agreed objectives are aligned with those used to monitor
our performance on the last Strategic Plan. The following is a list targets met by the end of 2008:
• ca. 2200 full time students, 
• >1500 part time students, 
• 100 postgraduate students
• Quality Teaching and Learning environment
• Institute of 1st  choice in region
• Equality of Access 
• Vibrant lifelong learning and workforce development programmes
• Staff friendly work environment
• One of the leaders in the sector in applied research and enterprise
• Professional, quality conscious services
• Campus updated and increased 50%
The future development objectives are currently being developed for the preparations for the new strategic plan (set out in
Section 8.4).

8.2.3 Quality Assurance
The Institute will continue to develop and improve its quality assurance procedures.  It will continue to provide staff development
training programmes in teaching, learning and assessment.  It has reviewed and developed new procedures in relation to the
programmatic review process. The effectiveness of these new procedures will be reviewed during the next cycle of programmatic
reviews.  It will review in conjunction with the sector the external examining process.  The code of conduct for researchers will be
reviewed and benchmarked against HETAC and IUQB guidelines.

Revis ion of  Qual i ty  Assurance Manual
The Institute strives to ensure an ethos of quality in all of its activities and to embed a culture of continuous improvement in the
provision of services to students and to the wider community.  The quality manual provides detail on the internal quality
procedures which underpin its activities. The Quality Manual has been revised to take on board feedback from internal and
external sources, including:



• Internal audit findings by the Quality Management Review Group
• Embed the new marks and Standards 
• Include Plagiarism policy and procedures
• Include lifelong learning procedures
• Include placement procedures 
• Formal integration of the Code of Practice into the Quality Manual
• Include procedures for the management of ethics in research
• Address the findings and recommendations of the Delegated Authority Panel, particularly in relation to follow-up procedures

and overall monitoring of effectiveness.
The QA manual has been written to comply with the HETAC and European Association for Quality Assurance in Higher Education
guidelines67.  
It has two distinct parts as follows:
Taught Programme Quality Manual - This outlines the policies and procedures that relate to all educational and training
programmes from Higehr Certificate (Level 6) to Taught Masters (Level 9) inclusive. It includes policies and procedures for special
purpose and minor awards. Procedures for the evaluating the effectiveness of our quality assurance procedures are also included.
Research Degree Programme Quality Manual - It includes policy, regulations and procedures in respect of supervised research
studies from admission through to final recommendation for award. It includes the Institute codes of conduct for the responsible
practice of research along with disciplinary policy and procedures for dealing with allegations of misconduct.

Review of  the Programmatic Review Process 
An evaluation of the process and procedures for conducting Programmatic Reviews was conducted by the Registrar following an
internal process with the academic management team in 2008. It was also informed by the recommendations of the 2005 – 2008
Programmatic Review external panel reports. Preliminary findings were presented to the academic management on Dec. 1st 2008
proposed the following:
• Formal terms of reference be drawn up and given to the external evaluation panel;
• Document layout be streamlined and include an executive summary at the start;
• Look at ways of reducing the volume of the document, e.g. place CVs etc. on CD;
• Changes the submission layout

The original intention of the Programmatic Review study was to re-validate programmes of education and training on a 5 year
basis. In recent years it has expanded to include strategic planning for the School and an evaluation of other School activities,
such as research, development, consultancy etc. Hence, the re-validation of programmes does not stand out in the main
document.  

The Registrar has convened a working group comprising the three Heads of School and four Heads of Department to look draw
up a new Programmatic Review document format, which will have the following structure:
• Part 1: Process of programme re-development and re-validation to include for example – review of actions arising from

previous programmatic review recommendations, market demand, learning outcomes, programme content and assessment. The
output would be – the development of revised programme documents that take account of the views of relevant stakeholders.

• Part 2: Review of School activities and planning for the future to include for example – an analysis of student numbers
and retention, review of strategic planning in the School, staff development, resource requirements, teaching and learning
supports and their impact, provisions in relation to access, transfer and progression, lifelong learning, business/industry links and
other activities such as research and special projects. The output would be - to provide recommendations for the enhancement
of the education and training provided by the School.

It is proposed that Part 1 be completed for each programme and documented. The second part of the process may take place in
series or parallel, but both must be undertaken. Quality assurance procedures will be amended accordingly following agreement
of the new format.

8.2.4 Implementation of the NQF, Access, Transfer and Progression
The NQF forms the basis of a new and more flexible and integrated system of qualifications. The need for such a system arose
primarily from the national objective towards a ‘lifelong learning society’, in which learners will be enabled to take up learning
opportunities at chosen stages throughout their lives. The Institute will continue to support the NFQ.  Building on success so far in
learning, teaching and assessment the institute aims to be forward thinking in the design of programmes, enhancing the student
learning experience, making assessment activities, support and feedback integrated features of learning. 
The Institute is proud of its success in providing education and training opportunities for the region in particular for those from
disadvantaged backgrounds.  It will further improve access, transfer and progression routes.  It will in the next strategic plan
develop policies, procedures and activities to meet the targets as specified by the HEA in relation to improving access.
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8.2.5 Delegated Authority
The 2008 Delegated Authority panel validated the Institute’s approach in addressing the issues raised in the 2006 Delegated
Authority Panel Report. The current status is summarised below in Tables 8.2. While the current status in most cases is recorded
as complete, it should be noted that compliance will be monitored on a regular basis as part of the wider QA processes and
procedures for evaluating effectiveness and continuous improvement, through the mechanisms of Programmatic Reviews and
future Institutional and Delegated Authority Reviews.

Table 8.2 Delegated Authority 2006 Recommendations 

Finding: “The quality processes still required some establishment and that issues relating to the recording of closure
in particular need to be addressed by the Institute. A comprehensive implementation of the agreed quality assurance
procedures was not yet in place”

Current Status: COMPLETE
Follow-on Procedures have been added to the Quality Assurance System, which have been approved by management, including
the monitoring of Programme Boards; Programmatic review recommendations and their status. The revised quality Assurance
Manual has been amended to include them. Procedures have been implemented and audited.

Finding: “Concern regarding the training or lack of training of newly recruited lecturers”

Current Status: ONGOING
The Human Resources Department conducts an initial “introduction to the organisation” session with all new staff, specifically
with regard to pensions, access, office accommodation etc. A Staff handbook has recently been prepared and is now available to
all staff on the intranet. Training in the areas of examination processes and completion and uploading of white sheets is provided
each year to all academic staff and a support help desk has been established. Each School has been assigned a budget for the
running of courses in teaching methodologies. 

The SIF funded Collaborative Network for Teaching Innovation & Inclusive Education set up in 2007, which is led by and based at
the Institute, has resulted in a more streamlined approach to the training of academics, particularly in relation to the teaching and
learning process and new assistive technologies. The Institute has devised a systematic approach to staff training in general with
the rolling out of the national Performance Management and Development System. In addition staff are requested to complete
and submit a training needs analysis form on an annual basis to their Head of Department to aid advance planning for staff
development at a local level.

Finding: “Communications were of a formal nature and there wasn’t a process in place, which might address or
improve the richness of that communication”

Current Status: ONGOING
The Senior Management Team has been investigating ways of improving the effectiveness of its internal communications. It has
formulated an internal communications policy and a formal approach to communications is now in operation.  Policies have been
drawn up to provide guidance on internal and external communications and consultation. Communications processes are being
evaluated as part of the preparations for the 2009-13 Strategic Plan and these are at an early stage at time of writing.

Finding: “In-company provision has been identified as an area of risk for the Institute with a particular requirement to
address costing, pricing and invoicing of such provision.  The Institute needs to address the issue of improving the
thoroughness of its documentation”

Current Status: COMPLETE
The Institute examines each proposal to provide in-company training programmes to ensure the price charged covers the
expected full costs of delivery as well as a reasonable return to the Institute, within the context of a very competitive business
environment through the Secretary / Financial Controllers office. Each proposal is unique but every effort is made to achieve a
reasonable market return to the Institute for each programme delivered. The process for the invoicing and collection of fees
relating to in-company training programmes is administered to a high standard in the Finance Office in the Institute and is subject
to annual audit by the Office of the Comptroller and Auditor General.

The 2008 Delegated Authority External Evaluation Group had the opportunity to engage with the various Institute groupings on
the issues raised at the Research Accreditation Panel visit in 2007. Some key points noted were:
• A comprehensive induction programme and series of ongoing seminars has been put in place which participants highly

commended.
• The recruitment of post doctoral fellows was very welcomed by research students, as a significant positive contribution to the

research environment



• Students and staff were very happy with their environment and felt there was a high level of support and collegiality
• The provision of time for supervision is working reasonably well
• There are clear plans and processes for co-supervision
• There are ample opportunities for group meetings, discussion, conference attendance, etc.
• Significant funding has been acquired and this has lead to the acquisition of new equipment and

the ongoing refurbishment of research space as well as staff appointments
• Areas for concern cited were

o Lack of access to online journals – sector-wide issue with status on this related to progression of the IREL initiative for the
sector. In December 2008 the HEA stated they would fund priority 1 of the agreed IOTI journal listing;

o A need for additional space – though it was acknowledged that the Institute was addressing this, with additional space
available early in 2009;

o A more user-friendly procedure to gain access to laboratories at out-of-hours times e.g. at weekends. However, it was noted
that the ‘buddy system’ was in operation for those using specialised contained facilities to ensure safety and this was
commended – SOP developed and being implemented.

Overall the draft report was complimentary in its findings. These will be published in March/April 2009 when it is envisaged the
outcome of the application for delegated authority (research) will be made known.

The Institute is satisfied that it operates delegated authority effectively.  It will continue to review and enhance its activities.  It
intends in the near future to seek further delegation of authority to maintain a register at masters level (research) in other
discipline areas.

8.2.6 Lifelong Learning
The Institute has an excellent reputation for promoting lifelong learning.  The self evaluation of lifelong learning demonstrated
what has been achieved todate.  At the same time the Institute recognises that there are challenges that will have to be met in
the current economic climate and that further supports will be required to support lifelong learning.  It will provide learning
opportunities that integrate e-learning, promote learner autonomy, and embed personal development planning into the
curriculum.  The Institute is committed to further expanding the use of e-learning to respond to learner demand for flexibility and
to prepare learners for an ever changing workplace.

8.3 Achievements and Plans for Further Improvement
The previous chapters have provided a critical evaluation of the Institute’s operation and management with regard to its
effectiveness in particular and focused thematic areas. The process included broad consultation and an audit of quality processes
and procedures. It also sought monitor performance on a wide range of inter-related issues. The Institute has achieved the
following between 2003 and 2008 as a result:
• Implemented the last Strategic Plan, though there is some way to go on the campus development side. This is dependent on

progress on the PPP building development programme;
• Reviewed access, transfer and progression provisions and the new HEA Access Plan targets will pose a challenge;
• In-house communications processes. The Institute recognises there is still room for improvement, which will be addressed in the

Strategic Plan for the next 5 years;
• Reviewed our mechanisms for provision of information and updated the website;
• Reviewed our quality assurance structures with respect to taught and research programmes and close-out procedures. Quality

assurance improvements will be ongoing, with the most recent improvements addressed in the revised Quality Manual;
• Reviewed the outstanding actions items from programmatic reviews and reflected on the overall process as it is cumbersome.

Improvements are planned.
• The Institutional review has provided useful input into the development of the next Strategic Plan;
• Reviewed how we operate under delegated authority and evaluated our provision of lifelong learning;
• Expanded on our supports for learners and staff and set up a Centre for Learning and Teaching.

8.4 New Strategic Objectives and Future Targets 
The following are the targets set out by the Institute for further development as a result of the Institutional Review process which
will be aligned to the objectives of the 2009-2103 Strategic Plan:
• Enhance Teaching and Learning, including assessment
• Widening Participation
• Internationalisation
• Graduate Studies and 4th Level Education
• Closer co-operation with other IoTs and Universities
• Expansion in research and innovation
• Enhancement of the student experience and campus development.
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The next 5 years bring both new challenges and new opportunities. The new Strategic Plan seeks to:
• Create and communicate a unique identify for the Institute to differentiate itself from other HEIs and to assist in the

continued attraction of quality students;
• Consolidate progress and identify a number of niche areas in which we can excel and be recognised as a

national/international leader in key specialisms;
• Ensure continued relevance and sustainability of ITT Dublin through further developing a balanced excellence in teaching

and research and create income and using resources in a strategically effective way;
• Continue to develop management structures and systems to encourage efficient, effectice and targetd operations capable

of moving with changing times.

8.5 Conclusion
The Institutional Review has been undertaken in accordance with the terms of reference agreed with HETAC. The process has
provided the Institute with the opportunity to review its activities prior to producing a Strategic Plan for the next 5 years, and has
made a significant contribution to its development. The Institute needs to build on progress made on delivering on the 2005 -08
Strategic Plan. 

The Institutional Review has allowed us to evaluate progress in the provision of our supports and services to learners and has
identified challenges. There are challenges facing the Institute that will require strong management participation in relation to the
following: 
• Achieving the targets for access as identified in the recent HEA Access Plan Report; 
• Positioning IT Tallaght so that through innovation in its programmes and services it achieves competitive advantage such that it

continues to attract quality students;
• At a time when public finances may be tighter and competition for students and resources greater it is important that the

Institute strategic planning is very clear and realistic as to future developments and alignment with national and regional
objectives;

• Ensuring continued relevance and sustainability of IT Tallaght’s contribution to both regional and national development through
further developing a balanced excellence in teaching, research, enterprise support and community engagement;

• Identifying areas of excellence in which we will be recognised on a regional/national basis and which will contribute to the
differentiation of the Institute in the marketplace;

• Enhancement of staff and the supporting management systems to ensure that the Institute has the capacity to deliver on its
mission and strategic goals.

The Institute has reached a point where further growth will require continuing progress in relation to widening access. This means
the achievement of the national objectives in relation to up-skilling the population and extending higher education opportunities
to groups that have been traditionally under represented in higher education.



Glossary Of Terms
Access - the process by which learners may commence a programme of education and training, having received recognition for
knowledge, skill or competence acquired. Programmes leading to HETAC awards should, in line with the requirements of the Act
and the operational principles of the Authority, accommodate a variety of access and entry requirements. 

Accreditation - a formal and independent decision, indicating that an institution of higher education and/or programmes offered
meet certain standards. Accreditation comprehends Validation. 

Assessment - the total range of written, oral and practical tests, as well as projects and portfolios, used to decide on the
student’s progress in the programme unit or module. 

Assessment Criteria - descriptions of what the learner is expected to do, in order to demonstrate that a learning outcome has
been achieved. 

Award - that which is conferred, granted or given by an awarding body and which records that a learner has acquired a standard
of knowledge, skill or competence. 

Award-Type - a class of named awards sharing common features and level. Award-types can reflect a mix of standards of
knowledge, skill and competence, which is independent of any specific field of learning. Descriptors can be defined generically for
award-types. 

Awarding Body - a body that makes awards. 

Credit - A credit system is a systematic way of describing an educational programme by attaching credits to its components. The
definition of credits in higher education systems may be based on different parameters, such as student workload, learning
outcomes and contact hours. The European Credit Transfer and Accumulation System is a student-centred system based on the
student workload required to achieve the objectives of a programme, objectives preferably specified in terms of the learning
outcomes and competences to be acquired. 

Delegated Authority - power given to a provider to make awards, under Section 29 of the Act, in respect of specified
programmes. 

Field of Learning - a basis for grouping awards within the framework based on the subject matter of the learning they contain. 

Higher Education and Training - education and training, other than primary or post-primary education and training, which is
determined by the Qualifications Authority under Section 10 of the Act to be higher education and training. 

Learner - a person who is acquiring, or who has acquired knowledge, skill or competence. 

Module or Subject - a self-contained, formally structured learning experience with a coherent and explicit set of learning
outcomes and assessment criteria. 

National Framework of Qualifications - the single, nationally and internationally accepted entity, through which all learning
achievements may be measured and related to each other in a coherent way and which defines the relationship between all
education and training awards. 

Order in Council - a formal document approved by HETAC at a meeting, setting out a decision of HETAC in relation to the
performance of a statutory function of HETAC. An Order in Council is authenticated by the Seal of HETAC. 

A programme of education and training means any process by which learners may acquire knowledge, skill or competence and
includes courses of study or instruction, apprenticeships, training and employment and references to “programme” shall be
construed accordingly’. 

Progression - the process by which learners may transfer from one programme of education and training to another programme
where each programme is of a higher level than the preceding programme. 

Provider - a person who, or body which, provides, organises or procures a programme of education and training. 

Recognised Institutions - means the Institutes of Technology governed by the Regional Technical Colleges Act, 1992 and
subsequent amendment, Regional Technical Colleges Act 1999. 

Research - the word ‘research’ is used to cover a wide variety of activities, with the context often related to a field of study; the
term is used here to represent a careful study or investigation based on a systematic understanding and critical awareness of
knowledge. The word is used in an inclusive way to accommodate the range of activities that support original and innovative
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work in the whole range of academic, professional and technological fields, including the humanities, and traditional, performing,
and other creative arts. It is not used in any limited or restricted sense, or relating solely to a traditional ‘scientific method’. (Draft
JQI note March 2004) 

A Research Degree Programme is a process designed to enable a student to acquire, through supervised personal research,
knowledge, skill or competence at Master’s level or Doctoral level. 

Stakeholder - any person, or party who has an interest in the work of HETAC, providers, learners, parents, graduates, staff
members, the broader academic and professional community, government, business and industrial organisations, local and
national communities. 

Standards - The knowledge, skill or competence expected from the learner who is to receive an award. 

Taught Programmes - Programmes whose outcomes are intended to be achieved by learners as a result of substantial, planned
and structured input, or combination of inputs, such as lectures, tutorials, simulations, practical exercises, project work, supervised
placement and use of open learning and computer based materials etc. 

The Act - the Qualifications (Education and Training) Act 1999. 

Transfer - the process by which learners may transfer from one programme of education and training to another programme,
having received recognition for knowledge, skill or competence acquired. 

Validation - this is a process by which an awarding body shall satisfy itself that a learner may attain knowledge, skill or
competence for the purpose of an award made by the awarding body. 
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